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Editorial

Dear colleagues/readers

We are glad to publish the first issue of Multilingual Academic Journal of Education and Social

Sciences, Volume 3, 2015.

MAJESS is a journal which is committed to publishing empirical and theoretical research articles

related to the fields of education and social sciences. The journal covers a wide range of topics from a
broad range of academic disciplines, such as educational science, linguistics, psychology, history,

sociology, political science and international relations.
The papers, included in the present issue, are related to the wider thematic strands of:

a. Sociology

&
b. Education

We are looking forward to receiving your comments on this issue and the submissions of your

proposals for the next issues.

The Editor in Chief
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THE ROLE OF VISUAL SEMIOTICS IN
SHAPING HIV AND AIDS DISCOURSES IN
KENYAN PRINT MEDIA:

A CASE STUDY OF A NEWSPAPER
ADVERTISEMENT

Kodak Benard ! & Yieke Felicia 2

Abstract

Since the first reported case of HIV and AIDS infection in Kenya in 1984, there have been concerted efforts
aimed at combating the disease and managing its impact on the public. Such efforts include clinical
interventions and development of Information, Education and Communication materials targeted at the
general public. Between the years 2004 and 2005, the Kenya government developed media campaign
materials that appeared as advertisements in newspapers. Most advertisements presented the sanitized
version of HIV and AIDS. This paper argues that the sanitization of HIV and AIDS is an “identity project”
negotiated among the players involved: the media, the government, medical practitioners, religious
groups and the public. The effect of culture on the way HIV and AIDS discourses are constructed has
implications on the way the public views the issue of HIV and AIDS and treats those who have it. It also
reveals possible sites of difficulty when government and religious organizations communicate about the
issue.

Key words: Advertisements, discourse, gaze, linguistic sign, social identities, visual semiotics

Bionotes

1 Dr. Benard Kodak, Department of Linguistics, Maseno University, MASENO, KENYA

2 Prof. Felicia Yieke, Department of Languages, Linguistics and Literature, Laikipia University, NYAHURURU,
KENYA

1 www.hrmars.com/journals



Multilingual Academic Journal of Education and Social Sciences

HRwmARs June 2015, Vol. 3, No. 1
Exploring Intellectual Capital ISSN 2308-0876
INTRODUCTION

Pandemics are widespread epidemics, and epidemics are defined as diseases affecting the greatest
number of people in communities at a certain period and moving from place to place (Kodak, 2010). The
spread of HIV AND AIDS fits these definitions as it has swept around the world and in recent years centered
on African countries, particularly Sub-Sahara Africa (McGeary, 2001). The government of Kenya declared
AIDS a national disaster in 1999 (Willis, 2002), and has conducted advocacy campaigns and mobilization
of all sectors of the community, resulting in the formulation and implementation of multi-sectoral HIV
AND AIDS response programs. Intervention and management measures have been put in place by the
Kenya government, in conjunction with Non-Governmental Organizations and Community-Based
Organizations to sensitize the general public, create awareness and help combat the disease. Among the
intervention measures is the development and dissemination of Information, Education and
Communication materials such as billboards, posters and advertisements in the newspapers, radio and

television.

This study investigates the production of meaning from visual images of HIV and AIDS in
advertisements in Kenyan newspapers. This study examines one particular advertisement - the sanitized
face of HIV and AIDS that ran in Kenyan newspapers between the years 2004-2005. It examines the
meanings of images in the advertisement as part of the content analysis of the advertisement discourse.
This is a qualitative analysis of the visual modes of signification in the language of newspaper
advertisements. Analysis entails applying the Kress and Van Leeuwen (1996) visual semiotics theory of

analysis to analyze the semiotics of the advertisement.

Many cultural scholars in the West have examined ways in which the media and other public
discourses have constructed the images and identities of people living with AIDS (hereafter PLWA) and
noted that in the early days of the epidemic, PLWA were primarily portrayed as isolated and anonymous
members of “risk groups”, represented as faceless images of gay men, criminals, prostitutes and drug
users. Studies in Eastern cultures have revealed similar early portrayals of PLWA as “the other” (Jones,
1998). Dearing (1992) examined how in Japan the news media and existing cultural models have worked
together to construct AIDS as a “foreign disease” and those affected as “outsiders”. Jones (1997) found
that media messages in Hong Kong similarly portray the PLWA as an invader from “outside” threatening

the well-being of the family and society.
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This study applies the interpretation of discourses in context to analyze the issue of linguistic and
social concern- the construction of the sanitized face of HIV and AIDS in the Kenyan print media. The way
we talk about HIV and AIDS, in medical journals, in advertisements and in everyday talk, structures our
ideas of HIV and AIDS, of what it is, who is affected and what should be done to control or eradicate it.
HIV and AIDS structures ideas of society, the way we divide people into groups and relate with them, who
we consider “at risk” and who we consider as part of “the general population”, normal, neutral, unmarked
(Myers, 1994). To illustrate the above points, this study examines one advertisement that appeared in the
Daily Nation in the years 2004 -2005 and in particular the visual semiotics and the choice of words used
to talk about AIDS in the advertisement campaigns that illustrate the ways different audiences are
addressed and which assume different views of society. It also examines how AIDS talk is used in
advertisements for condoms, Voluntary Counseling and Testing (VCT) centres, Anti-Retroviral Therapy

(ART), nutrition and nutritional supplements.

AIDS discourses in Kenya have undergone the full cycle of reportage, that is, announcement,
definition, debunking, judgment and conversion. The cycle of reportage can be compared to the
identification, revelation and demystification of Magic Johnson in the American Press. In their analysis of
perhaps the world’s most renowned “AIDS celebrity”, Magic Johnson, Payne and Mercuri (1993) point out
how the construction of Johnson’s “mediated image” drew from already well-established cultural
conventions of reportage, particularly those used in media coverage of political figures. Thus, like a
candidate for a public office, Johnson’s image went through various stages of “announcement”,
“definition”, “debunking”, “judgment”, and “conversion” through which he finally emerged as a credible
“national symbol and spokesman against the spread of AIDS”. These are the stages through which a novel
phenomenon goes before it is accepted in the public domain as an authentic and reliable reference point
from which other conclusions can be made. This study explains the cycle of reportage that the AIDS

discourses have undergone by comparing the contents of the early discourses with the 2004

advertisement.

Jones (1997) examined government educational materials from 1987-1995 and found that
newspaper commercials about AIDS constructed PLWA as objects of public censor, deviants whose
infection is seen as the result of violating cultural boundaries, especially those erected around the family.
PLWA are often portrayed as: “Others, Outsiders” rather than “Insiders”, “Cultural Outcasts”, and a strong
family (rather than a strong condom) is offered as the best protection against the threat. The current

study examines how stigma and discrimination are managed by the advertisements in the print media.
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This study examines the media portrayal of the risk groups in Kenya, the definition of who is at risk and
who is the threat. It also examines the various alternatives to sex offered in the advertisement as a
protection against infections. The advertisement is regarded not as an isolated instance of discourse, but
as an episode in the communally constructed story of AIDS in Kenya, both arising out of and helping to

YT

create the society’s “theories” for the affected and the infected.

Research questions

This introduction leads us to several interesting research questions about how meaning is crafted and

negotiated in visually complex discourses like newspaper advertisements.
e  What are the dominant visual images of HIV and AIDS and how are they described?
e How do the various visual images of HIV and AIDS function in terms of semiotic meanings?

e How is the representation of HIV and AIDS created in newspaper advertisements?

VISUAL SEMIOTICS THEORY

Most accounts of visual semiotics have concentrated on lexis, that is, denotative and connotative, the
iconographical and the iconological signification of the individual people, places and things depicted in
images (Kress & Van Leeuwen, 1996). The “grammar” of visual design examines the way these depicted
people, places and things are combined into a meaningful whole. Just like grammar of language describes
how words combine in clauses, sentences and texts, visual grammar here describes the way in which
depicted people, places and things combine in visual “statements” of greater or lesser complexities and

extensions. Visual design plays a vital role in the production of meaning.

In media studies, the term “language” often refers to more than just verbal language. This idea of
language involving all systems of communication is associated with the modern study of language as
proposed by the French theorist, de Saussure (1922). He believed that all the ways in which human beings
communicate, such as through flags, smoke signals, religious ceremonies and clothes, could be looked at
and analyzed as if they were languages. Saussure called this method of studying all signs as language
“semiotics”. He maintained that one of the chief tasks of linguistics was to define itself and secondly, that

the objects of study in language, unlike other sciences, are not given in advance. For linguistics, it is the
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definition of language espoused by a theory that actually creates the object of study.

Semiotics and linguistics share certain fundamental elements: the notion of forms related to meanings
(linguistic sign in language and any other sign in semiotics), that function as part of code systems
(language, gestures, art, music, cinema, etc) which are used to communicate information. De Saussure
focused on the sign as the theoretical and methodological unit of linguistic and semiotic analysis.
Semiotics and linguistics are connected and can actually function together provided that linguists adhere
to the original Sausurean suggestion to adopt the sign as the primary shared unit of both linguistic and
semiotic analysis. The sign is presented as the most crucial link connecting linguistics and semiotics as part
of a larger structural paradigm. The above notion of the sign is the core of Systemic Functional Linguistics
in which language is seen to represent and construct our perception of reality in the form of “goings-on”
or processes of various types (for example doing, being, happening, etc) which incorporate different
categories of participants (for example, actors, goals, receivers, sensors, attributes, etc). Using the
Systemic Functional Linguistics Model, Kress and Van Leeuwen (1996) posit the existence of two main
categories of processes of which the participants represented in those images come to take part. This
study uses the linguistic sign as the unit of its analysis of the discourses in the advertisements. The
research analyzes how the linguistic sign is used to create the face of HIV and AIDS in newspaper

advertisements. The linguistic sign in this case includes the visual properties of the advertisement.

The study also examines how the visual texts in newspaper advertisements impact on the readers’
perceptions of HIV and AIDS and analyzes how visual semiotics are used in shaping the face of HIV and
AIDS in advertisements to aid meaning interpretation and determines the impact of using the visual
images on the readers’ ability to interpret the messages. Visual semiotics in newspaper advertisements
include modes of signification such as picture images, participants, body language, colors, gaze, gesture
and writings all of which work in complementarity to create the meaning in discourses. It is this synergy

across semiotic modalities that we analyze in the newspaper advertisement.

METHODOLOGY

This research entails an analysis of the visual images of a newspaper advertisement of HIV and AIDS that
appeared in the Kenyan print media between the years 2004-2005. Descriptive research design was used
as it involved the use of primary data collection methods as the most suitable route for the attainment of

the study objectives. The study involved identification of the various modes of signification in the
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advertisement and a description of how the modes of signification contribute in constructing the overall
message in the advertisement. The study examined the type of visual semiotics and symbolic meanings
that readers can derive from the advertisement. The advertisement was subjected to a qualitative analysis

using Kress and Van Leeuwen (1996) Visual Semiotics Theory.

ANALYSIS

Following below is the analysis of the verbal and visual modes of signification in the language of the
newspaper advertisements. Advertisements in newspapers use visual semiotics such as picture images,
advertisement claims, body language, celebrity figure, color, facial expressions, gesture, verbal and visual
imagery and graphics. The transcription of advertisements in the two-column mode by Jones (1997)
enables the advertisement to be analyzed in two different categories: verbal and visual modes of
signification. The actual words used are presented in the right hand side of the column and a description
of the picture is given in the left hand side of the column. The analysis that follows below treats the verbal
and visual modes of signification as the semiotics phenomena that construct the discourses of the face of

HIV and AIDS in the print media.

Picture presentation is part and parcel of newspaper advertisement. It is possible to identify
aspects of visual semiotics in newspaper advertisements, as newspaper is a visual-only medium, hence
visual semiotics (Eco, 1990). Surrounded with visual signs, human beings have always strived to signify
them and use them for communication. When the images urge us to react, we are aware of its effect upon
us, which is resulted from myths, ideologies and connotations embedded in the images. The picture
images, body language, celebrity figure, color, gaze, gesture, imagery, point of view, and writings are the
visual semiotics of the newspaper advertisement. These are the semiotic features that work in

complementarity with each other to construct the discourses of HIV and AIDS in the print media.
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Transcript of advertisement

Visual text

Verbal text

Photo Photo-size: A close-up photo of five
characters in a crowd holding onto each other’s

left hand wrist forming a circular figure.

Setting: A crowd standing at a garden party at

statehouse, Nairobi.

Participants: The president of the Republic of
Kenya at centre. On his left is a woman and on his
left is a man. A girl on the left and a man on the

right hand foreground. Crowd in the background.

Gaze: All five central characters looking upwards at
the reader. All are tight-lipped giving a serious

impression.

Colors: Foreground black. Crowd in various dress
colors. Central character in a navy-blue suit with
the red ribbon on his coat lapel. Words in white,

yellow and black.

The rectangle with the words PAMOJA
TUANGAMIZE UKIMWI and a circular shape of five
left hand wrists holding onto each other as a sign

of solidarity in the fight against AIDS.

TOGETHER WE CAN DEFEAT AIDS
2. Be faithful
3. Use a condom
1. Abstain

4. Know your status

1. Don’t have sex. This is the best way to
avoid AIDS.
2. Be faithful to your partner and make sure
your partner is faithful to you.
3. Always use a condom if you decide to take
the risk and have sex.
4. Know your HIV status and that of your

partner.

PAMOJA TUANGAMIZE UKIMWI

National AIDS Control Council
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Body language

Body language is a semiotic device of communication (Eco, 1990). Newspaper advertisements being still
photos, it is not possible to discern body movement but the mere appearance of a character tells us a lot
with regard to his/her state of health, lifestyle and what he/she is most likely engaged in. The participants
in the advertisement are all “healthy-looking”, clean, respectable, men, women and children from all
walks of life in Kenya. There is indication, from their body language that they practice what they eschew,
that is “abstain, being faithful, use a condom and know your status”. The reader can be influenced to

emulate them.

Body language is an important visual semiotic device because the presentation of an advertisement
by “healthy-looking” characters creates a positive image that promises hope and continuity. This is the
sanitized version of HIV and AIDS in the media. An evidently sick character, with a bony, wasted body, on

the other hand, would create fear and even scare the readers from buying the advertised product.

Celebrity figure

A celebrity figure is a prominent personality that the reader can identify with. He/she acts as a role model
to the youth. He/she may be a prominent personality in the field of politics, religion, entertainment, sports
or education and is admired by all respondents or one that has got a secret appeal to individual readers.
The celebrity has qualities which the reader may wish to emulate because of the perceived benefits that
accrue out of association with the celebrity or out of aspiring to become another celebrity. Companies
exploit celebrity status for competitive advantage, thus pursuing celebrity status may be a highly rational

and beneficial strategic choice (Osho Times, 6" April, 2001).

The construction of the “AIDS celebrity” is a kind of “identity work” that is negotiated among the
players involved: the media, the government, the public, the PLWA himself/herself, each bringing to the
construction their own “theories” regarding the self and communication. When players in the
construction hold shared assumptions about the nature of the self and the role of communication in
enacting it, harmonious discourses arise; when cultural models among the players differ, contradictory or
ambiguous constructions result. The effect of culture on the way “AIDS celebrities” are constructed has
implications for the way societies view the issue of HIV and AIDS and treat those who have it. Since the
first reported case of HIV infection in Hong Kong in 1985, only two HIV-positive individuals have made

public their seropositivity: a British dentist named Mike Sinclair who disclosed his condition in 1992 and
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died in 1995, and J. J. Chan a Chinese disc-jockey, who came forward in 1995 and died a few months later
(Jones, 1998). When they made their revelations, both became instant media personalities and were

invited by the Hong Kong government to act as spokespeople for AIDS awareness and prevention.

The “AIDS celebrity” in Kenya is different from the case of Hong Kong because here, it is mostly
the “neutral, unmarked” prominent personality in the entertainment, politics, religion or sports industry
who acts as the spokesperson. This has the overall effect of working messages of hope, reward and life
rather than using the damaged images of PLWA who would instill fear and despair among the readers.
However, celebrity status does not always make one invincible although this is the image portrayed by
the icons. A correspondent comments thus about Marilyn Monroe, a Hollywood film and music star, in an
article entitled The Emptiness of Celebrity Status: She was the most beautiful woman ever, one of the
most successful. She had everything. But she was exposed, naked, with no private life (Osho Times, 6

April, 2001).

The present advertisement has the then president of the republic of Kenya amongst a crowd of
other actors who was identified by many youth as their role model. The former president is seen as leading
the fight against HIV AND AIDS. Herméren (1999) distinguishes various kinds of power through which an
advertisement may have a persuasive influence. There is the star power where the product is associated
with a celebrity figure. This study determines that star power leads to paradigm shifts in the consumer
culture. The teenage readers identify with celebrities and take up the message they send. The others in
the fore-ground are men, women and a girl who represent the general face of Kenya and are involved in
the fight against HIV and AIDS. Normal “sanitized” faces of neutral characters imply that anyone can get

HIV and AIDS and the fight requires the concerted efforts of all members of society.

Color

Colors are used in advertisements to achieve special effects with regard to the symbolisms associated
with the colors. Color appeal is used to create a pleasant and endearing feeling about the advertised
product. Colors are culture-dependent in that different cultures associate certain colors with certain
symbolic meanings (Berlin & Kay 1969). For example, in Western cultures black symbolizes
death/mourning, white stands for purity, red for danger and green stands for hope and life. Color is seen
on the participants’ dresses and the general setting of advertisement. Several colors can be found in the

advertisement. The significant color in the advertisement is the red ribbon on the president’s coat lapel.

10 www.hrmars.com/journals



Multilingual Academic Journal of Education and Social Sciences
HRMARS June 2015, Vol. 3, No. 1
Exploring Intellectual Capital ISSN: 2308-0876

The red ribbon is a symbol of solidarity with PLWA. It shows that we all care and are concerned with the
plight of PLWA. Red is the color of life and love. In a study of color therapy and their symbolic meanings,
Marsland (2006) posits that the color red is symbolically associated with brain wave activity, increase of
heart rate, respiration and blood pressure. Thus the president wearing a red ribbon on his coat lapel

indicates that the fight against HIV and AIDS is being waged from the highest government office in Kenya.

Gestures

Conventionally, gestures involve the use of hands to indicate communication (Crystal 1997). Newspaper
advertisements being still photos, the reader has only one opportunity to see gestures if the photo was
taken at an instance when gesture was used. It is possible to read much into even one instance of gesture

as the following illustrations show.

The five characters in the advertisement have each left hand holding another’s left hand to
achieve a circular shape that signifies unity. This ties up with the slogan: Together we can defeat AIDS. The
fight against AIDS calls for unity as unity is strength. The links in the circular shape also indicate that AIDS
can spread from one person to another in a chain-like manner. Gestures blend well with other semiotic
signs such as facial expressions and body language in constructing the AIDS discourses in the print media.
Gestures reinforce other activities of the participants and help to emphasize the words which also
illustrate the discourse as it is enacted by the participants. The use of gestures makes the advertisement

message more explicit.

Gaze

Gaze involves the use of facial expressions to communicate an idea or a feeling without necessarily saying
itin words, Kress and van Leeuwen (1996). Facial expressions reveal our inner feelings and states of being.
In the present advertisement, gaze is manifested in the form of eye contact and smiles emanating from
the actors and directed at the readers (who are the goals of their gaze). The use of gaze in multimodal
advertisements is a communicative strategy in which facial expressions are used to invite the viewer to
explore the interpretive paths in advertisements by reacting to and responding to it. The application of

gaze is indispensable in everyday life as well as in business.

Direct eye contact is a communication strategy in which the actor establishes rapport and holds the goals’
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attention. Readers and addressees need convincing hence eye contact will help do it. It is also a sign of
frankness. For example, the in-group in the newspaper advertisement have a serious direct gaze aimed at
the readers. Gaze here is signified by oblique vectors that originate from actors and directed at goals who

are the readers.

The representational meaning as proposed by Kress and Van Leeuwen (1996) has been used to
analyze the newspaper advertisement. When a narrative visual proposition has two participants, one is
the actor, the other the goal. The goal is the participant at whom the vector is directed, hence it is also
the participant to whom the action is done, or at whom the action is aimed. In newspaper advertisements,
the participants’ eyelines form the vector which directs the reader to follow the interpretive paths in the
advertisement narrative. The relational interactions are guided by the direction of the participants’ looks.
Facial expressions are directed at the viewer or other goals in the advertisement. All actors in the
advertisement above engage in one form of facial expression or other with their goals, including the
reader. The reader automatically follows the actors’ eyelines and subsequently gets the message of the
advertisement by getting the target of the actors’ gaze. In this case the actors give the readers direct eye
contacts. HIV and AIDS is a serious matter and the message about it has to be serious. The facial
expressions used work together with the written texts to enhance the meaning of the advertisement
(Head & Sterling, 1987). Facial expressions also reveal the characters’ moods and attitude towards the

issue of HIV/AIDS. Personal feelings and idiosyncrasies emerge from gaze.

The image of the actors looking outwards at the reader points to the fact that the actors are
depicted as demand images. The fact that all participants in the advertisement have an outward-looking
gaze means that they address the general public rather than themselves or the in-group. They demand
some form of action from the reader, in this case they invite the reader to join in the fight against HIV and
AIDS. The accompanying words or phrases help to illustrate their actions, especially the slogan that goes:
Together we can defeat AIDS. Kress and Van Leeuwen (1996) posit that other pictures address us directly.
The newspaper reader is either the subject or object of the look, and the represented participant is the
object of the readers’ dispassionate scrutiny. No contact is made. The reader’s role is that of an invisible
onlooker. Yet the participants are themselves presented as “offer images”. The advertisement offers the
represented participants to the reader as items of information as though they were specimens in a display

case. The actors invite the reader to join them in the fight against AIDS through their facial expressions.

Advertisements use the interactive visual semiotic features to assert the “demand” nature of the

image. The fact that represented participants gaze at the viewers is interpreted as a request or “demand”
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to the viewers (Kress & Van Leeuwen, 1996). Gaze is important for passing the desired message by way
of capturing viewer’s attention. Direct eye contact calls for reciprocation of the same trust that the actor
bestows on the reader. The reader is invited by the actors to join in the fight against HIV and AIDS through

the direct appeal of eye contact.

Since a gaze message conveys one’s assessment of the social qualities of one’s self or the other,
it usually bears certain implications on the relationship. For example, an expression of solidarity, as a type
of gaze, implies that one values the other as a member of an in-group, which signals one’s intention to
establish or maintain a close relationship with the other. The public is portrayed as part of the in-group
that is represented in the advertisement. Participants in newspaper advertisements make use of facial
expressions to enhance the advertisement message. Gaze therefore, is an integral part of managing

interpersonal relationships.

Imagery

Imagery are words, phrases or sentences used in a way different from their literal meaning in order to
create a particular mental image or effect. This is language that produces pictures in the mind of the
reader or listener (Hornby, 2000). There are different forms of imagery such as similes, metaphors,
personification and symbolism. The present advertisement uses personification and symbolism.
Personification is seen in the slogan Together we can defeat AIDS. In the personification AIDS is given the
qualities of a living human being, an enemy that needs to be crushed, much like one would vanquish a
foreign enemy. The red ribbon on the coat lapel of the president of Kenya is a symbol of solidarity with
victims of AIDS. The five wrists holding each other is a symbol of solidarity and unity against a common

enemy - HIV and AIDS. All instances of imagery call on all concerned to join the war against AIDS.

The packaging of AIDS advertisements results in a text genre closely allied in its formal
characteristics to media advertisements for selling and buying of houses, cars and second-hand furniture-
small adverts which, interestingly enough, are used for trading in used rather than new goods. Consumers
observe these representations and decide whether to invest time and effort in “detextualizing” them.
Advertisers embark on the discourse practice of AIDS advertising equally strategically, producing versions

of the advertisement for selective interpretation by recipients (Jones, 1998).

Metaphor is another form of imagery identified in the advertisement. Sontag (1989) points out

the way metaphors around AIDS shape our perceptions of it. One of the metaphors that Sontag (ibid.) and
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others trace is that of AIDS as a battle. AIDS is mostly presented as a battle where reference is made to
the “fight against AIDS”, and the invasion of the body by HIV virus presented much like the invasion of a
country by foreign armies and the fight against it as a military warfare. The body has its defences; these
are sabotaged from within, thus allowing invasion. Another common metaphor has to do with what the
press calls “carriers”, that is people with the HIV virus who have not yet developed AIDS, so “we” cannot
recognize “them”. In the Kenyan print media, AIDS is presented in images of war, poverty, disease, and
suffering. At the same time, images of hope, reward and morality also abound in the advertisements. One
response to these metaphors of battle in the body or vampire-like carriers is to try to reject them and stick
to the scientific facts. But AIDS activists who analyze culture have tended to take a different line; they say
that there is no going beyond metaphors, that the scientific facts themselves are based on metaphors,
and that activists should struggle to define which metaphors will circulate. They examine and criticize
popular newspaper and media representations, and offer their own alternative metaphors and language

(Jones 1998).

The general population is invited in the slogan Together we can defeat AIDS to join in the fight
against AIDS - much like armies would be called to defend a country in case of invasion by a foreign enemy.
The way we talk about AIDS in medical journals, in advertisements and in everyday talk, structures our
ideas about AIDS, of what it is, who is affected and what should be done. AIDS structures ideas of society,
the way we divide people into groups and relate them, who we consider “at risk” and who we consider as
part of the general population, normal, neutral unmarked (Myers 1994). Most advertisements assume
that the audience is HIV-negative, and incarnate the HIV positives as attractive and threatening, as agents
of the disease. The representations of HIV and AIDS in positive images are used to represent a negative

phenomenon reveals the contradictory nature of advertisements as propounded by Jones (1998).

Figures of speech are used with the intention of creating mental images and cause doublespeak.
HIV AND AIDS is a sensitive issue, victims are still stigmatized in society and they generally do not wish to
confront the truth. It is therefore necessary to present the advertisements in such a way that they do not

deflate a reader’s ego, touch raw nerves or present it negatively.

CONCLUSIONS

From the foregoing, it is clear that newspaper advertisements use verbal and visual modes of signification

to construct the face of HIV and AIDS in the print media. Visual semiotics relies on such semiotic devices
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like picture images, body language, celebrity figure, colors, facial expressions, gesture and the
complementary role of the accompanying graphics to elicit the desired responses from readers. The use
of “healthy-looking” characters is the most appealing aspect of the advertisement. This is the sanitized
version of HIV and AIDS in newspaper advertisements. Positive advertisement promises such as reward,
hope, morality and celebrity status help to create memorability and general appeal of advertisements.

Changed behavior emerges only from a sense of self worth, which the current advertisement promotes.

The theory put forward by Kress and Van Leeuwen (1996) provides a useful framework for
considering the communicative potential of visual devices in the media. “Visual semiotics, according to
Van Leeuwen (ibid.) is or should be concerned with aspects of representing social practices, as forms of
life, as the things people say about social practices; with discourse as the instrument of power and control
as well as with discourse as the instrument of social construction of reality” (ibid.) This study establishes
that power relations exist between the copywriter and the reader by examining the various portrayals of
the reader in this particular AIDS discourse. Such portrayals include the presentation of the reader as the
victim, carrier, the general public, anonymous and uninfected, with the copywriters adopting a high moral

standpoint from where they address the reader.

The advertisement of images of HIV and AIDS helps to achieve various scores on the part of the
copywriter. It is possible to sell a product while at the same time passing across a serious medical message.
Such is the case with the current advertisement which promotes ART, the sale of condoms, nutritional
supplements and VCT while at the same time helping the reader to make serious decisions that are meant

to prevent HIV and AIDS infection and protect one’s life.
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THE INFLUENCE OF FAMILY ON
ADOLESCENTS’ USE OF LEISURE

Kiritsis Dimitris 1

Abstract

The present study aims to provide a descriptive analysis of how Greek 15 and 16 year olds dispose their
free time as a result of their parents’ level of education, occupation and income. For the collection of data,
survey research with the questionnaire as the methodological tool was conducted in a sample size of 663
high school students of Thessaloniki during March and April 2011. Findings indicated that parents’ level of
education, occupation and income play an important role in the determination of some of their children
leisure activities. The extent of family effect, however, while considerable, is not overwhelming enough to
justify a general conclusion that teenagers’ extra curricula activities are shaped as an outcome of parental
socioeconomic status.

Key words: leisure, adolescents, parents, family, Greece

INTRODUCTION

Leisure does not represent a homogenous category of behavior and there is little consistency in terms of
the formulation of a precise commonly accepted definition that contains all its meanings and dimensions
and also in terms of how leisure activities are categorized and defined. However, this lack of consistency
is of trivial importance in comparison with the understanding of its significance and content. Specifically,
there is general consensus that leisure -distinguished by the individual’s perceived freedom to act and
distinguished from conditions imposed by necessity and the demands of work or other duties (Cushman

& Laidler, 1990: 1)- can provide numerous benefits, among which are relaxation, pleasure, recreation,
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diversion, reward for work, social achievement, personal development, mutual understanding, a healthy

mind and body (Gist & Fava, 1964, p. 411; Kaplan, 1975, p. 26; Rojek, 2010, p. 1-2).

Historically, the significant enlargement of leisure time is placed at the begging of the 20th century
and is associated with the change in the working conditions caused by the technological enhancement.
The idea that increasing automation and the consequent increase in labour productivity would reduce the
demand for labour seems to have risen to prominence in the 1920s and 1930s. Mumford (1934, p. 279)
predicted, and called for, a society arising from a completely mechanized and automatized system of
power production, which will lead to the reduction of work and to the universal achievement of leisure.
Indeed, science and the machine reshaped traditional patterns into hundreds of new forms and as a result
working men and women found countless pleasures and amusements readily available that had once
been restricted to the privileged few. This overwhelming shift prompted Dulles (1965, p. 397) to conclude
that people of no other age had ever had anything like the leisure, the discretionary income, or the

recreational choices of the American people in midtwentieth-century.

However, a number of commentators pointed out that, while increased leisure time for the
masses could be seen as a boon and a means to outweigh the ills of a machine age (Pack, 1934, p. 240), it
could also be seen as a problem, depending on how the time was used. Given that Western industrial
culture had hitherto been work orientated with limited leisure time for most, it was believed that many
were ill-equipped to make 'good' use of extended periods of leisure. Cutten (1926, p. 87) mentioned that
people have taught how to make money but not how to spend it, have taught how to obtain leisure but
not how to use it. It became apparent that the sudden acquisition of leisure found many people
unprepared for the correct use of it, under the assumption that they could not use it to the best
advantage, namely in order to avoid psychological and physical harm and incidentally 'improve'
themselves by enriching memory and imagination or by developing physical strength and skill (May &
Petgen, 1928, p. 5-6). In the 1950s, a sequence of commentators — Friedman, Ellul, Marcuse, Fromm,
Wilensky — concluded that leisure for most people would be controlled and alienating despite the
significantly reduced working hours. Three decades later Newman (1983, p. 101) contemplated leisure as
consumption-related and conforming to 'technological' values and hence not the supreme vehicle for self-

actualization, but rather one of the prime instruments for social control.

The grave concern about peoples’ use of leisure was, during the last two decades, focused
especially on adolescents, since they spend dramatically less time than in the agrarian past in household

and income-generating labor. As Larson (2001) noted, if we look back over the past 200 years, the most
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striking historic change in young people’s use of time is that they spend much less time on labor activities
and much more on schooling today. The underlying question is whether they are spending their time in
ways that are healthy, creative and constructive. Moreover, another research field arose is the
examination of the factors that play an important role in the adolescents’ use of leisure activities, namely
the freely chosen and ‘non-obligatory’ in nature activities, thereby excluding time spent at school and
doing school work after school, time spent on household chores and time spent in paid employment
(Byrne et al. 2006). Among many factors, it is of great interest to examine the gravity of family’s influence,
since as a child moves into adolescence, he or she experiences increased freedom to engage in self-
managed leisure opportunities because parents begin to relax their authority and allow room for their

adolescents’ growing need for autonomy and responsibility.

Literature review on the influence of family on adolescents’ use of leisure

The empirical quantitative and qualitative studies concerning the record and the examination of the
family’s influence on the adolescents’ use of leisure are usually conducted by sociology, psychology and
education researchers. Also, some of them have been conducted by polling companies or by organizations
and institutions of public or private sector, which have the appropriate infrastructure, the necessary
number of staff and the financial requirements for the completion of lengthy and costly research efforts.
Most of the studies have been conducted in Anglo-Saxon countries and especially in the U.S., a country
where the problem of disposal of leisure raises the concern of the average citizen and arouses the special
interest of the scientific community. This literature review presents the body of research concerning the
influence of only the family’s occupation, level of education and income (namely socioeconomic status)

on their children’s use of free time.

Price et al. (2009) and Wight et al. (2009), using the American Time Use Survey data to describe
the time use of 2,059 15 to 17 year olds, concluded that adolescents with more educated mothers spend
more time studying and on the computer, less time watching television, and are more likely to eat dinner
with parents. Also, they found that income correlates positively with teenagers’ paid work, homework,
computer use and the likelihood of eating with parents, but is negatively associated with sleep. Zeijl et al.
(2001) in their survey concerning leisure activities among adolescents in the Netherlands found significant
effects pertaining to social class, with young adolescents from higher social classes accessing more

organised or structured leisure activities than those from lower social classes. Almost all of the younger
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boys from the lower social classes fitted into a pattern of unstructured leisure (mainly included playing
outside and engaging in computer activities-game), while pre-adolescents from higher social classes
engaged in a wider range of activities, since they had more access to, and opportunities to experience, a
greater diversity of leisure activities. Towards the same direction, Daly & Leonard (2002) described how
12 to 16-year-olds from low-income families in Ireland frequently engaged in unstructured leisure
activities with little cost attached, such as watching television, listening to music and hanging around with
friends. Indeed, only 2 out of 25 teenagers interviewed participated in organised activities. More of the
boys were involved in sport, and young people living outside Dublin had a more limited range of activities
available to them. Meeting friends and ‘just hanging around’ was the most frequently cited activity by the
young people. Similar results were found in Hofferth’s & Sandberg’s (2001) and Ridge’s (2002) studies.
The authors reported that younger English children and adolescents from low-income families most
frequently spend their free time watching television and playing outside with friends, and only few of
them were attending any clubs or structured leisure activities with their peers. On the contrary, children
with highly educated parents spend more time on homework and reading and less time on television.
Moreover, Zill, Nord & Loomis (1995) also showed that there is considerable inequality in the extent to
which different groups of American teens use their free time in constructive as opposed to idle or
detrimental ways. Specifically, their research data indicated that young people from families with low
levels of parent education or family income, who would seem to be most in need of organized skill-
building and character-nurturing activities, were found to be least likely to engage in such activities.
Similarly, Bodovski & Farkas (2008) and Cheadle & Amato (2010) confirmed that higher family
socioeconomic status are strongly and positively correlated with concerted cultivation, such as with
increased music and arts lessons. Also, Lellock (2013), studying a sample of 2.465 American 6 to 19-year-
olds, indicated, in general, that both arts-activity participation as well as cultural performance attendance
are significantly, but moderately weakly correlated with income/wealth measures and with occupation as
well. Lastly, according to McMeeking & Purkayastha (1995) and Zeijl et al. (2000), middle-class children

have more independence and freedom from parents in their leisure than working-class children.

The interpretation of the phenomenon of the family’s socioeconomic characteristics influence on
adolescents’ use of leisure is attributed mainly to the range of opportunities offered, which are
differentiated according to parents’ income and education level. Réiste & Dinneen (2005), who
investigated the opportunities, supports and barriers to recreation and leisure for 2,260 12-18 year old
Irish students, concluded that significant numbers of young people from lower socioeconomic groups are

more likely to experience financial barriers to leisure activities. Mayock & Byrne (2004) in a qualitative
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study of 41 Irish teenagers found that those living in poor neighborhoods of inadequate leisure amenities
and recreational facilities mostly engage in unstructured activities, such as playing football, hanging

around with friends, watching television, playing computer games and even consuming alcohol.

In conclusion, findings from the growing body of published research papers indicated that the
parents’ socioeconomic status plays an important role in the determination of their children leisure
activities. These activities seem to be structured, organized, active and constructive for most of the
teenagers from middle-high socioeconomic status, whereas unstructured and informal for most of the

teenagers from low socioeconomic background.

Aims of the study

Despite the fact that in the wider context of sociology of leisure the relation between family and children
use of leisure has adequately been detected by theorists and researchers in Anglo-Saxon countries, in
Greece one cannot find relevant surveys. The present empirical study aims to fill this evident gap in the
literature. Its primary purpose is to provide a descriptive analysis of how Greek 15 and 16 year old
teenagers dispose their free time as a result of their parents’ level of education, occupation and income.
More simply, the main focus of the study lies in the question: To what extent are teenagers’ extra curricula
activities —namely those formed after school obligations- determined by their socioeconomic

background? Simultaneously, a critical and interpretative approached is attempted.

Sample and method of the study

For the collection of data, survey research with the questionnaire as the methodological tool was
conducted. The questionnaire consisted of two parts. The first part included questions related to the
socioeconomic status of the participants’ parents. The second part included questions designed to detect
the adolescents’ weekly amount of free time and the hours they devote during this time to watch
television, serf on the internet, play video games, listen to music, read extracurricular books, newspapers
and magazines. Also, the second part of the questionnaire included questions concerning the teenagers’
favorite newspaper and magazine issues-sections-materials, the kind of programs they usually watch on
television and the reasons for using the internet. Lastly, the frequency of several leisure activities was

examined, such as hanging around with friends, watching sporting events at stadiums-courts-arenas,
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playing an instrument, visiting museums, going to the movies or to the theatre and participating in

voluntary work.

The sample consisted of 663 high school students of Thessaloniki, which is the second biggest
Greek city with approximately 1,000,000 residents. Stratified random sampling technique (Lohr, 2009: 73-
101) was used. Having as key criterion the socioeconomic stratification of their inhabitants, six high
schools were randomly selected from three zone areas of the prefecture of Thessaloniki during March and
April 2011. Specifically, 35.04% of the participants attended high schools situated in the center of the city
(where people from middle socioeconomic status live), 32.7% in the eastern side of the city (where people
from higher socioeconomic status live) and 32.2% in the western side (where people from lower
socioeconomic status live). Regarding gender, 49.2% of those who answered the questionnaire were
males and 50.8% females. Regarding age, 68.6% were 15 years old and 31.4% were 16 years old. As far as
their family level of education is concerned, 14.4% of the fathers had elementary education, 31.1% had
graduated high school, 22.2% had a degree from Technical Meta-Secondary School and 32.3% had a
university degree. Similar were the results concerning mothers’ education level, as 8.8% had elementary
education, 33% had graduated high school, 19.5% obtained a Technical Meta-Secondary School degree

and 33.3% a university degree.

Results - Discussion

According to the results, the mean of Greek adolescents’ free time is 25.6 hours weekly (3.7 per day).
Their family’s income seems to be an important factor (F=8.879(2,498), p=0.00) that differentiates the
amount of free time, as it decreases to 20.5 for those whom their parents gain more than 4000 Euros and
it increases to 29.3 for those whom their parents gain from 2001 to 4000 Euros. In the middle (23.1) we
find adolescents whom their parents’ income does not exceed 2000 Euros. This finding, which shows that
teenagers of higher economic status have less free time, could be attributed to the fact that wealthy
parents may afford their children’s participation to many costly activities, whereas young people from

lower socioeconomic groups are more likely to experience financial barriers to leisure activities.

Furthermore, empirical data shows that their most frequent activities are listening to music (13
hours per week), surfing on the internet (9.5 hours) and watching television (7.3 hours). Playing video
games (3.8 hours) and reading extracurricular books (3.8 hours) are moderately popular, whereas the

least preferred activities are reading magazines (2 hours) and newspapers (1.8 hours). This weekly time
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disposal is, according to the inferential statistics conducted, influenced mostly by their parents profession.
Specifically, teenagers whom their father practice scientific professions spend weekly 0.7 hours more
reading extracurricular books and also 1.7 and 0.8 hours less time respectively watching television and
playing video games than the participants whom their father has a low class job. The amount of time
spend in these three activities is also influenced by the mother’s occupation and level of education.
Particularly, adolescents whom their mother enjoys high occupational prestige devote weekly 1.1 more
hours reading extracurricular books and 2.6 and 2.1 more hours respectively watching television and
playing video games than those whom their mother holds an occupation of low admiration and respect.
Also, towards the same direction is the influence of the mother’s education level. Specifically, adolescents
of mothers with a university degree read extracurricular books for 3.2 hours weekly and play video games
for 3.2 hours, whereas the time spent is such activities is decreased to 1.6 and 4.7 respectively for the
participants of mothers who have only graduated high school. Thus, it can be maintained that well
educated parents with a profession of high social status steer their children to spiritual activities, such as
reading extracurricular books, and simultaneously discourage them from engaging in less constructive

activities, such as watching television and playing video games.

Moreover, the survey examined the frequency of several leisure activities (Table 1). The most
popular activity turned out to be hanging out with friends, as the 57.4% of the participants stated that
they meet their friends everyday and the 26.1% two or three times a week. Two of the three mentioned
at the questionnaire activities related to sports seem fairly popular. Particularly, 13.1% of the adolescents
play sports with their friends everyday, 26.8% two or three times a week and 19.4 once a week. Also,
41.4% of the adolescents attend live sporting events at least once a week. However, 51.5% of them do
not participate in sport teams at all. At least once a week seven out of ten respond that they go to cafes
or bars, but with such frequency only one out of ten goes to the movies, 2.4% watch theatrical plays and
3.9% visit museums. Approximately seven out of ten do not spend any of their free time in either playing
a musical instrument or volunteering work as members of relative Organizations. Only the first of the last
three activities appears to be statistically significant to all five independent factors of the study.
Specifically, teenagers with wealthy, educated fathers and mothers who practice scientific professions
spend significantly more time playing a musical instrument. Thus, well-educated parents acknowledge the
importance of such an activity to the development of their children skills and also affluent parents can
afford the costly tuitions. Moreover, participants of well-educated fathers and mothers devote
statistically significantly more time watching theatrical plays, visiting museums and volunteering than

those of low-educated parents. This result could be attributed to the logical assumption that the more
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educated the parent is the deeper he/she can penetrate the importance of such spiritual or

selfless/humanitarian activities, and consequently can persistently steer his/her child to them. Lastly,

teenagers from middle-high socioeconomic status spend more time attending live sporting events and

playing as member of a sport team. This result can be explained by the fact that low-income parents

cannot afford the financial burden of covering the costs of their children participation in a team or

attendance to live sporting events.

Table 1. How often do you spend time in these activities? (1: Never, 2: Once every six months, 3: Once a

month, 4: Two or three times a month, 5: Once a week, 6: Two or three times a week, 7: Everyday)

1 2 3 4 5 6 7
Hang out with friends? 0.6 1.4 1.8 3.3 9.4 26.1 57.4
Play sports with friends? 9.9 9.8 10.4 10.7 194 26.8 13.1
Play as member of sport team? 51.5 5.2 1.8 3.5 7.3 14.8 15.7
Attend live sporting events? 23.1 12.2 12.1 11.3 12.7 16.0 12.7
Go to cafes/bars? 4.4 5.8 9.7 10.7 33,5 28.9 7.0
Play a musical instrument? 68.9 5.8 2.9 3.0 3.7 3.5 12.2
Visit museums? 44.1 37.2 10.5 4.4 1.7 1.4 0.8
Go to the theatre? 455 37.5 9.6 5.2 0.8 0.8 0.8
Go to the movies? 6.8 28.6 324 211 7.8 2.0 1.4
Do volunteer work as member

70.7 16.0 4.8 3.2 3.1 1.1 1.2

of relative Organizations?

Conclusion

Leisure is a context in which adolescents are encouraged to manage their own experiences by exerting

personal control over their environments and acting autonomously (Brown & Theobald, 1998). However,
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the question arises at this point is whether the preferences, choices, tendencies, motivations and
priorities of an adolescent are shaped only by his/her own personal will or they are determined by his/her
parent’ socioeconomic status. The existence, the extent/gravity and the direction of such a determination
was the aim of the present quantitative empirical study conducted in a sample size of 663 high school

students of Thessaloniki.

Briefly, findings indicated that parents’ level of education, occupation and income play an
important role in the determination of some of their children leisure activities. The extent of family effect,
however, while considerable/notable, is not overwhelming enough to justify a general conclusion that
teenagers’ extra curricula activities are shaped as an outcome of parental socioeconomic status. More
specifically, adolescents of middle-high socioeconomic background seem to engage in some more
structured (attending live sporting events and playing as member of a sport team), spiritual and
constructive (reading extracurricular books, playing a musical instrument, watching theatrical plays,
visiting museums and volunteering) activities than their peers of low socioeconomic background. This
finding is consistent with Bourdieu’s (1986), Lareau’s (2003) and Collins’s (2000) concept of social
reproduction, according to which the development of many behavioral traits of children from different
social statuses is linked/correlated to the unequal distribution of cultural capital among social classes, the

main forming factors of which are the level of parents’ formal education, occupation and income.

However, as far as the qualitative use of leisure is concerned, it must be highlighted that only in
some of the extra curricula activities are the adolescents from middle—high socioeconomic status
favorably engaged. Particularly, no statistically significant relation was found between parental
socioeconomic status and the reasons children use the internet, the sections of a newspaper or a
magazine they read and the kind of programs they watch on television. Thus, it can be argued that, since
the under investigation family factors do not affect teenagers’ time disposal in the whole in terms of its
use in constructive as opposed to detrimental ways, further research should be conducted in order to
reveal the whole spectrum of determinants or factors. Although leisure behavior is considerably unequal
and differentiated due to parental characteristics, it seems that there are more explanatory variables (to
by identified) in a wide range of settings which are essentially associated with certain motivations and

priorities of an adolescent.
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WOMEN, MOTHERHOOD AND WORK:
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NepiAnyn

2 aUTH TN UEAETN ETyElpEiTal pla SLETILOTNUOVIKY) TPOCEYYLON TOU INTHAUATOC TNG OUVOEONG TNG
UNTPOTNTAC KAl TNG OLKOYEVELNG UE TNV EPYAOLa KL TNV QMOOYOANCN. S€ QUTH) TNV TPOOTTLKN TNG
Gewpntikng ouvieons ota mAaiola TwWV KOWVWVIKWY EMOTNUWY, €etaletal UECH amo T SLamAokn)
avaueoa otnv lotopia, Tnv Aoyoteyvia, Tnv KotvwvioAoyia, tnv MoAttikn kot tnv Otkovouia, n umootaon
¢ yuvaikac oploBetnuevn, o€ O0An tnv LoToplky Stadpoury tne SUTIKNC OKEWYNG, OO KOLWVWVIKI,
OLKOVOULKI), TIOALTIKY) Kol TOAITIOUIKN amoyn, ota mAaiolad  €VOG¢ OUOTHUATOC TAPAYWYHe —
avanapaywyng. Emionuaivetat otL to kauto GEua tnc tbeodoyiag n onwe EAeye n Beauvoir tng Gpnokeiac
NG UNTPOTNTOG CUVOEETAL TAVTA, LOTOPLKC, KOIVWVIKX KOl OLKOVOULKA, UE ULK TTOALTLKY TTPOTEPALOTNTOC
YUpw arto 1o V€U TNG YEVVNTIKOTNTAC KA TG OLKOYEVELNG, FewpoUUeVEG w¢ Baotkn nnyn avantuélakol
TTOPAYOVTO TOU KOLVWVIKOU LOTOU. ALQTTLOTWVETL OTL ) oUVOEON UETAEU avamapaywyLknc Stadikaoiog kat
avaTpoPnc maLdlwy, Epyaoiac KoL UNTPOTNTAC EMAVEPXETAL AVUAOYX LE TIC LOTOPLKEG, TTOALTIKEG Ko
OLKOVOUIKEC OUVINKEG, OYL UOVO OTO KOLVWVIKO MPOOKNvio aAAd kal otouc (S5loug Toug KOAITOUC Tou
QEULVIOTIKOU Kviuato¢ o Eupwnn kat Aueptkn. MPOKELTal yla €va KOO OLKOVOULKO, TOALTIKO Kol
TIOALTIOULKO MAaiolo OTNV LOTopIia TWV KOWWVLWY, SLamoTiouevo Badha amo TiC apxEC TG matpLapyiac,
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TTOU KOTOANYEL ONUEPA OTO PALVOLEVO TN YUALVNG 0pOPRC, TwV EUTOSIWV Kal TwWV QVIOOTHTWY aTNV
aveALEn Twv yuvatkwy otnv emayyeAUatikn tepapyic. MpOKELTAL OUCLAOTIKA YLa UL TPOYOTTESH TTOU, OTO
ovoua TN¢ KaBaylaoUEVNG UNTPOTNTOG,  aalpel otadspd amo T yuvaike ™) SuvatoTnTa TNG
TTOAUTTAEUPN G KaTaéiwon¢ TNG OTOUC XWPOUC THE EPYACINC 1) TNG TVEUUATIKAC dnutoupyiac emiBailovrag
™¢ 1o natdi. Autry n mpoBAnuatiky armotuntwvetal UE BLBALOYPOPLKEC aVAPOPEC ATTO TNV EMOXN TOU
Rousseau, tou Darwin kat tou Freud uexpt onuepa, Seiyvovracg ot n tdeodoyia TN¢ UNTPOTHTAC OE
oUVAPTNON UE TNV EPYAOIN KOL TNV QITACYXOANGN, TNV MVEUUATIKOTNTA KoL THV ELOQVIKEUON TTOPOUEVEL
OKOWN, OE KOLVWVLKO KOl ETILOTNUOVIKO eTtinebo, Eva {NTNUA AVOLKTO.

NE€eLg-KAELBLA: MnTpodtnTa- Okoyévela, Epyaoia-AnaoxoAnon, GeUWVIOTIKO Kivnpa, cuotnua
TAPAYWYNg — QVAmOPOYWwYNG, OLKOVOULKO, TOALTIKO KoL TIOALTIOMIKO TAaiclo-matplapyia,
TIVELPOTLKOTNTA- €€Ldavikeuon, Galvopuevo TNG yuaALvnG opodng.

Abstract

The present study attempts to make an interdisciplinary approach to issues of associating motherhood
and family with work and employment. Thus, in the perspective of discussing the specific theoretical
construct in the context of social sciences and through the interplay of History, Literature, Sociology,
Politics and Economics, the study examines women’s status, which, in the history of Western thought, is
defined, in social, economic, political and cultural terms, within the framework of a production -
reproduction system. Remarkably, the crucial issue of ideology or, as Beauvoir posits, of the religion of
motherhood, in historic, social and economic terms, has always been associated with a policy of priorities
concerning birthrate and family, which are considered fundamental factors for the development of the
social fabric. It is demonstrated that the relationship of childbearing and childrearing, work and
motherhood has been a recurring issue not only in the social scene, but also within feminist movements in
Europe and America, depending on historical, political and economic conditions. This is a common
economic, political and cultural context in social history, impregnated with patriarchal principles, and
generating the glass ceiling effect, namely, barriers and disparities impeding women to rise to the upper
rungs of the corporate ladder. Thus, in the name of deified motherhood, women have constantly been
deprived of the possibility of pursuing career advancement or intellectual achievement on account of being
forced to bear children. The specific premise has been variously reflected in literature since the time of
Rousseau, Darwin and Freud, demonstrating that, in interrelation to work and employment, spirituality
and idealization, motherhood ideology has still remained, in social and scientific terms, an open question.

Key words: motherhood- family, work —employment, feminist movements, production -
reproduction system, social, economic, political and cultural context- social history- patriarchal
principles, spirituality- idealization, glass ceiling.
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Elcaywyn

H 18eohoyla TNG UNTPOTNTAC O€ CUVAPTNON LLE TNV EPYACLO KAL TNV AMAOXOANGN, TNV MVEUUATIKOTNTA KAl
v e€ldavikeuon TMOPAUEVEL OKON, OE KOWVWVIKO KOl EMIOTNHOVIKO eminmedo, €va {ATnUa avolkto. H
SLEMLOTNMOVLIKY TIPOOEYYLlon auToU Tou InTtApotog Oeixvel OTL n oUvdeon HETOEL avaATIAPAYWYLKAG
Sladkaoiag kal avatpodng maldlwy, Epyaciog Kal UNTPOTNTOC EMOVEPXETAL AVOAOYQ LE TIG LOTOPLKEG,
TIOALTLIKEG KOl OLKOVOULKEG OUVONKEG, OXL LOVO OTO KOWWVIKO TIPOOKNVLO OAAQ KAl OTOUG (8LouG Toug

KOATIOUG TOU PEWLVLOTIKOU KIVALATOG o€ Eupwrn Kot APEPLKA.

Elvat yeyovog otnv Lotopia tou SuTikol TOALTLIoMOoU OTL 0 pOAOG TNG yuvaikag xapaktnpiletal ano
Vv evaAlayn avapeoa os meplddoug KOTAKTNOoNG Kot teplddouc moAvdpounong MPAyUa ToU amoTeAsl
OTNV TPOYUATIKOTATO Lot 0TABEPN OTNV LOTOPLO TWV KOWVWVLWY UE KOLWVO TOTIO CUVAVTNONG €va cUoTNUa
Tapaywyng — avamapaywyng mou BETEL mAVTA 0T yuvaika To Kauto SIAAnua, epyacia r pntpotnta,
KOPLEPO N OLKOYEVELQ. MPOKELTAL YLO VA KOLVO OLKOVOULKO, TIOALTLKO KOUL TIOALTLOMLKO TIAQLOLO oTnV LloTopla
TWV KOoWwwvwwy, Slamotiopévo Pabld amd TG apxeg tng matplapxiog, mou KOTAARyeEL CoAUEPA OTO
daALVOUEVO TNG YUAALVNG 0pOdNC, TWV EUTTOSIWV KAl TWV OVIOOTATWY 0TNV aVEALEN TWV YUVOLKWY OTNV
gmayyeALaTIkKy Llepapyia. NMPOKELTOL OUCLAOTIKA YLO ULa TPOXOTESN TTOU, OTO OVOUA TNG KOOayLAoUEVNG
puntpotntag, adatlpel otabepd amo tn yuvaika tn duvatdtnta Tng MOAUTAEUPNG KaTatlwong TG oToug

XWPOUG TNG EPYAOLAC 1} TNG TIVEUMATIKNG Snuoupylag emBarlovtag tng to maudi.

MpAyHATL, N YUVALKO-UAVA CUVOEETAL TIAVTA, LOTOPLKA, KOWWVLKA KOL OLKOVOULKA, LLE L0 TLOALTLKNA
TPOTEPALOTNTAG YUPW amo To BEA TNG YEVVNTIKOTNTOG KOL TNG OLKOYEVELAG, BewpoUeEVES WG BaOIKN
TiNYN avarmtuélokoU TapAdyovto TOU KOWWVLKOU LoTou. ATtO TNV apxEyovn Hopdr TG MPoopLopEvn va
vevwva kal va Sivel {wr, o pOAOC TNG £XEL TAUTLOTEL HE AUTOV TNG pavag - Tpodou. Tov 180 at. o Jean-
Jacques Rousseau, oto BLBAio tou Emile ou de I'éducation (1762, 1961), Sivel éudoaon otic peBdS0UC
OYWYNAC Kal avatpodng Tou matdloy, EMIKEVIPWVEL TN TIPOCOXH OTn oxéon pavog-rotdlou, e€léavikeUet
TO POAO TNC KAl SnuLoupyel To mPoTUTo TG “KaANG UNTtépag”’. Tov 190 awwva o Charles Darwin pAd oto
mAaiolo tng e€eliktikng Bswplag Tou yla ta éuduta HNTPLKA EVOTIKTA TNC yuvaikag (1871: 873). O
Sigmund Freud (1905, 1987) umeptovilel amd TNV MAEUPA TOU TN UNTPLKA UMOOTOON TNG YUVALKOC.
MpoBAaAAsL Tov 0LSLTIOSEL0 VOO Tou Tatépa Kol To parlikd $pOdvo kabwe Kot TV avaykn Tou dvdpa va
armodeifel KOl ETULOTNUOVIKA TNV AVOTOLKI) UTIEPOXH TOU O€ OXECN ME TN yuvaika meplopilovtag tnv £tol
OTNV QVaTopaywyn Kal Tn HNTPOTNTA Kol armokAglovtag Ty enionpa and kabs aAlo Xwpo, OnwE Thv

gpyaoia, Tnv mveupatikdtnTa 1 tnv e€ldavikeuon.
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Qotooo tov 180 kot 190 alwva CUVTEAOUVTAL TOUTOXPOVO KOl UEYAAEG LOTOPLKEG TOUEG TIOU
€UVOOUV TNV avaduon Tou GEULVLOTIKOU KLVAKHOTOG KAl TNV apxn ylo Tn XelpadEtnon tng yuvaikag. Ta
Snuokpatika 16ewdn tou yoAAlkoU SladwTtiopou, n Slaknpuén Twv SIKALWUATWY Tou avBpwrou TNng
FaAAkn¢ Emavaotaong mept “eAeuBepiag, ootntog kot adeAdoouvng”’ £xouv oav AOYLKI) CUVENELX TO
altnua kat tn OleKSikNoN TwV YUVAKWVY yla Ta dla Sikolwpata. ZTo MPOTuUna TNG XAPToCS ylo Tn
Slaknpuén twv Sikawwudtwy tou avBpwrou, n Olympe de Gouges ToOApA va ypalel tnv avtiotown
Déclaration des droits de la femme et de la citoyenne (1791, 2003) /Alaknpuén Twv SIKALWUATWY TNG
yuvaikog kat tng moAittdoc. H TaM\ikr Emavaotaocn amodelkvietal EQLPETIKA XPHAOLWN Ylol TIG

EMAVAOTACELS TOU 190U alwva og 0An tv Evpwrnn.

Ot papéLoteg Sivouv TOAU armAd mPoTePALOTNTO OTNV TTAAN TWV TALEWV yLa TNV XEPADETNON TWV
YUVALKWV N omola guvoeital TeAlkd péoa amod thv avaduon KAatdAANAWV LOTOPLKWY, TIOALTIKWY Kol
KOVWVLKO-OLKOVOULKWY CUVBNKWV OMw¢ n BLopnXavikn emavactoon, n npdécPacn otnv eknaidsuon, n
cuppikvwon Tng BpnoKeuTIkAG taldeiag Kal ol SUo maykooplotl moAepoL. Etol ouvteleital Stadoxka n
££060¢ TNG yuvaikag amo To omitL Kot n eil0odog tng otov epyactakd xwpo. O vopog tou 1907 otn MaAAila
mapd delypatog xaptv, mou SLekdIkNOnke cBevapd amod TIG GEULVIOTPLEG KOl UTIOOTNPLXOBNKE oTn BOUAN
amo toug pLlOOTOCTIKOUC KOl TOUC OOOCLOALOTEG, €lval TIOAU ONUAVTIKOG KaBwg Tmapaywpel oTig
TIOVTPEUEVEG YUVALKEG TO SKalwpa va elompdttouv eAeUBepa tov pLeBo toug (Khanine, 2010). Itov
MPWTO TOYKOOWULO TOAepo (1914-1918), ot yuvaikeg otnv Eupwnn avtikabiotolv toug avdpeg otnv
AOoKNON TOU EMAYYEALOTOG TOUC KOBWGE Kal ota ypadeia Kal Ta epyootdcia. Me Tov epXOU0 TN ELPAVNG
SlekSkouv TNV eAelBepn S1aBson tou pEoBoU Toug Kal apvouvtal va emavéABouv otnv TPOTEPN
KOTAOTOON TOUG TIOU ATOV CUVUPACUEVN QIMOKAELOTIKA UE TO pOAO TnG oullyou-untépoc. To 1919,
6eb0ouEvnNg OUTAG TNG AVTIKATACTACNG KOl TTPoodopds TwV YUVALKWY Katd tn Sldpkela tou Meydlou
MoAépou, ol TaA\idec Saokdleg katadépvouv Sla vopou va apeifovtal oto 6o eminedo pe toug
S00KAAOUG Kal yivovtal £Tol Ol MPWTEC yuvaikee otnv Eupwrn Tou emituyxdvouv tnv mepidnun
Slekbiknon Twv yuvalkwv: «ion apotpn yia ion epyacio» (Khanine, 2010). To Sikaiwpo autd 600 Kol Qv
oKoUyeToL TapAgevo, oUTe Kal orpepa eival 5edopévo adol cUUPwWVA LE OTATIOTIKEG EPEUVEG OL AUOLBEG
TWV YUVALKWV €lval HIKPOTEPEC A0 AUTEG TV avdpwv. ElSIkOTEpaA oTLG XwpPeC TG EE oL apolfég twv

YUVALKWV €lval Katd 18% xounAOTEPEC Ao TIG AVTIOTOLXEG TwV avdpwy (EXMPEZ, 9-03-2012).

H Michelle Perrot, opudtiun kabnyntpLa tng ouyxpovng lotopiag oto mavemniotnuio Paris VII-Denis-
Diderot, yvwotn Kuplwg ywa tn cUpBoAn TG otnv avaduon tng lotopiag twv Muvatkwy kot tou QuAou

(Perrot, 1998, 2006, 2009), emionuaivet OtTL LOTOPLKA oL FaAASEC evidooovTal 0ToV KOOWO TG epyaciag
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TIOAU vwpitepa am’ 0Tt oti¢ AAAEC XWPEG. MNa mapadelypa, Katd tn SLApKELA TNG EmavAacTacnc Tou 1848
aywvilovtal oto MAeupd Twv avépwv SLekSIKWVTAG TN Helwon Twv wpwv gpyaciag npepnoiwg. Emiong, o
vouog mou Pndiletal to 1899, xdplg otov MOAU SNUOCLOTIOLNUEVO YL TV €MOXH aywva TnG Jeanne
Chauvin, 6ivel otig yuvaikeg To Sikaiwpo oTNV UTIEPAOTILON KOL TLG OVOLYEL TNV TOPTA OTO ETMAYYEALLA TNG
Siknyopou. Etol, omw¢ SnAwvel n yaAAida LoTtoplkdg, UMO Tto BApocg tng ekkoopikeuong (laicité-
secularism) otn FaAAila (1905) aAAG kot €€ attiag pLog mo XanAnG YEVWNTIKOTNTOG TOUG TTPONYOUEVOUG
olwveg, ol MaAASeg elogpyovtal TPWLUMO OTO XWPO TNC epyaociag koatadépvoviag OSladoylkd va
KataAdBouv pla B£on oto cuoTnua TG apoXNS Klobwtwy unnpecwwy ( the employment payment by

salary or wage earners) (Khanine, 2010).

H évtaén Twv yuvolkwv oto cUoTnua mapoxns Lobwtwv urtnpeowwv (“salarisation™) av€avetat
LETA TOV TPWTO TIAYKOOULO TIOAEUO OAAQ AKOWN TIEPLOCOTEPO KATA TN SLAPKELO KOL LETA TO TEAOG TOU
SeUTEPOU MAYKOOULOU TIOAELOU, CNUATOSOTWVTAG TNV £VapEn HLOC VEQG EMOXNG YLa TN yuvaika Kovipa
oth polpa mou o Xithep Opile katL cuvoPLle yU' autnv péoa amo tn ¢pacn, YVwotn kot w¢ “ta tpia K”: «
Kiche, Kinder, Kirche » (kouliva, mawdid, ekkAnoia). MapdAAnAa o OHE pe tnv idpuon tou, to 1946,
BeBawwvel O0TL Ba aywVvLoTEL yLa TNV LOOTNTA AVEPWV-YUVALKWY 0 OAOKANPO TOV KOO0 EVW GE OAO Kal

TIEPLOCOTEPEG XWPEC KATOXUPWVETAL oTadlakd To Sikaiwpa Pridou Twv yuvaikwv.

Méoa 0’ QUTEG TIG LOTOPLKEG, TIOALTIKEG KL OLKOVOLKEG CUVBNKEG, n Simone de Beauvoir ypddet
KoL énuootevel To Asutepo U0 (1949), éva BLBALo TTOU OTLYUATLOE YEVIEG OAOKANPEC KL Bewpeital péXpL
Kot onuepa n BiBAog tng Bewplag Tou MOAYKOOULOU GEULVIOUOU TIOPATEUTIOVTIAS £TOL O €va £(60G
TIOALTIOUIKAG Ttaykooplomoinong. H Beauvoir eivol n mpwtn mou, fekwvwvtog omd Tn yuvalkeia
otopLkoTnTa, anodacilel vo acxoAnBsi kal va epeuvioel Tn B€on TNG yuvaikag otn yevikdtnta tnc. Aivel
OTOUC QYWVEG TNC KAl OTLC SLEKSLIKAOELG TN, £T0L OTIWE ekdnAwvovTal SLadoxikd oe 0AOKANPO TOV KOO0,

pLo eviaia ¢wvr Kabwg Kal Lo LOTOPLKI KOl EMLOTNHUOVIKA Stkailwaon.

To 1999, opyavwvetal amnod tnv Christine Delphy kat tnv Sylvie Chaperon (2002) oto MNapiot, T0
MPWTO peyalo Olebveég ouvédplo otn laAAia, pe okomd va afloAOYNOEL TEVAVTIA XPOVIO HETA TN
énuooisuon tou Asltepou pUAoU, TNV LOTOPLKH cUPBOAN TOou ot KABe Topéa TNG yvwaonc. Eva Baoikd
EPWTNHA TIOU TIPOKUTITEL ELVAL : WG CUEPA TIOU SLAVUOUUE HLa TTEPIOS0 KOWWVIKNG KL OLKOVOULKNG
oroBobpounong, Omou n €pyaclakn avaopAAELd TwV YUVALKWYV auUEAVETAL Kal To Slkalwpo tng
AuPBAwong kat g ekoloLOg eAeVBePNG UNTPOTNTACG amelAoUvTal 6 OAOKANPO TOV KOGHO, N OKEYN TNG

Beauvoir pumopet va Bpédel to péMov (Delphy & Chaperon, 2002).
Me autd w¢ Sedopéva, otnv mapoloa Epyacio EMLXELPELTAL Yo SLETILOTNLOVLKN TIPOCEYYLON TOU
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INTAMATOC TNG CUVSEDNG TNG KNTPOTNTOC KAL TNG OLKOYEVELAG E TNV Epyaoia Kal TNV anacyxoAnon. 2
QUTN TNV TPOOTITIKN TNG BewpPNTIKNG oUVBEONG 0TO MAALOLO TWV KOWVWVIKWVY EMLOTNHWY, e€ETAlETAL LECQ
a6 tn Slamhokn petafl tng lotopiag, tng Aoyotexviag, tng Kowwviohoyiog, tng MOALTIKAG KAl TNG
Owovopiag, n umoéaTach TNe yuvaikag oploBetnuévn, o OAn tnv Lotoptkr Stadpoun tng SUTIKAC okéPnc,
OO KOWWVLKE, OLKOVOLKI, TIOALTIKA KO TIOALTIOULKA artoyin, 0To MAQICLO €VOG CUCTALATOC TTAPAYWYNG
— avamnapaywyne. H mpoBAnuatiki autr anotunwvetol He BLBAoypadikeg avoadopE amo tnv Enoyr Tou
Rousseau, Tou Darwin kat tou Freud péxpL onpepa, deiyvovrag OtL n Wdeoloyia NG UNTPOTNTACG OE
CUVAPTNON LE TNV €pYQOia Kal TV anaoXOAnon, TNV MVEULOTIKOTNTA Kal TV El6avVIKELON TTAPAUEVEL

OKOWN, OE KOWVWVLKO KL ETMLOTNUOVLKO eminedo, éva (TN 0VOLKTO.

luvaika, Mntpotnta ko Epyacia

MpAyHaTL OE Yo ETTOXH OTIOU Ao TLG apXEG Tou 200U QLWVOL ETILOTNLIOVLKA, KOWVWVLKA, TIOALTIKA KTileTal
Stadoykad o pUBog TNG UNTPOTNTAC, OToU N évvola Tou Gppoldikol mavosfouaAlopol BpilokeTal oTo
amoyelo tng, omou amod tn Sekaetia tou ‘30 owodopeital oto mMAaiolo TouAdylotov tou SuTlKoU
TIOALTLOMOU pHag, AOyw TNG MAYKOOMLOG OLKOVOULKAG Kplong tou 1929, pia OALTLKN TIPOTEPALOTNTAG AVEU
TIPONYOUHEVOU YUPW Ao TO BEMA TNG YEVVNTLKOTNTAG, TNG OLKOYEVELAG KAL TNG LNTPOTNTAS, OEWPOUUEVEG
WG Baocikn mnyn avamntulakoU TopayovTa ToU KOWWVIKOU LoToU, n Beauvoir épxetal pe tn dnuocieuon
Tou AgUteEpou PUAOU, KOVTIPA OTO TMAYKOOWULO, KOWWVLKO, OLKOVOMLKO KO TIOALTIKO KATECTNUEVO, va
Bpuppatiosl UTH TNV WPALA ELKOVA TTOU KOOUEL e dwTtooTtédavo TtV Lbeoloyla TNG UNTPOTNTOC KOl Vol
Sloknpu el OtL Baotkn TpoUTOBeoN yLo TNV AUToVopia TNG yuvaikag eival n aneAevBépwon tng amd thy

ovamopoywyn Kot n évtaén tng otov KOOWO TNG EPYACLOC KAl TG TApaywYNG.

JOKAPEL AOLTIOV TNV EMLOTNHOVIKI KOWOTNTO KOL TNV TTOYKOOULA KO YWWUn otav apdlopntel ™
Suvaun kat tnv 6o TNV Umapén TOU UNTPLKOU £voTikTou, Otav Katnyopel tov Freud yia BloAoyikod
VIETEPUWVIOUO amodidoviag TV KATWTEPOTNTA TNG yuvaikag kot th Stadopd twv dVo GUAWV otn

punTpoOTNTA:

«H KOTWTEPOTNTA TNG Yuvaikag tpoepxotav €€’ apxng amod to yeyovog OTL katd Baon elye meploplotel oto
va emavoAappavel t {wr), evw o Avipag ebelploke AOyoug va {eL, KOTA TN YVWHN TOU TILO OUGLOOTLKOUC
ano tnv kaBapn yeyovotnta (pure facticity of existence) tng Umapéng; to va eykAwpBiloupe tn yuvaika
oTn UNTPOTNTA, auto Ba onpawve otL Slawwviloupe autr tnv katdotach» (Beauvoir t.2, 1949: 200,

petadpaon amnod ta yohAwd KadoyAou )
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‘O\0 TO HUBLOTOPNUOTLKO TNG €PYO EVOAPKWVEL TNV TTPAYUATIKOTNTA TN BLWUATIKA EUMELpla TTOU
neplypadetal oto AsUtepo OUAO: pavepwvel HEoa amd Eva AOYO ECWTEPO KL TTPO-OLSLIIOSELD, TOV £VOXO
pOAo NG lokdotnc, Tn pubomoinon Tng UNTPOTNTAC, TS UNTPLKAG Buoiag KAl Tou PNTPLKoU eVOTIKTOU armo
pLa oldUTodELla KOVWVIaL APPWOTN TTOU O0TO OVOMO TNG UNTEPACG aTMOKAELEL TN yuvaika amo to Sikaiwpa
¢ e&ldavikevong adol emiParovtag tng To madi, ¢ adalpel otnv oucia tn duvatodotnta Tng
TMOAUTIAEUPNC KaTaglwong UECA MO TOUC XWPOUC TNG £PYACLOG H TNG TMVEUMOTIKAC Snuloupyiag

(Kadoglou, 2009).

H Perrot emionuaivel OTL MPAYUATL TO UNTPLKO HOVTEAO TIAPEUELVE TIAVIA AKPWE SUVOTO Kol
Slaitepa og mepLOSOUG OLKOVOULKNG Kplong. EToL Tovilel otL otn Sekaetia tou ‘30, Aaupavovral pétpa
TIPOKELUEVOU Ol TIAVTIPEUEVEC YUVAIKEC OSnpoolol urtdAAnAotl va eykataAeipouv TNV epyacio toug
napaywpewvtag t B£on toug otoug avdpeg. Emiong, armd tnv emopévn Tou SeUTEPOU MAYKOGULOU TIOAEOU
OLOKELTOL N TIOALTIKI) TWV OLKOYEVELOKWV ETMISOUATWY Tou apxilel avapeco otoug SU0 TIOAEUOUG Kol
gvIoYUETAL OTASLOKA AOYw Tou Snpoypadikol eAAe(HUaTOC. YTIOYpOUUIleEL aKOUN OTL amtd TN SeKAETIO TOU
30 €wg tn dekaetia Tou ‘60, MPOoBAAAETAL TO LOVTEAO TNG LNTEPOC - VOLKOKUPAG EVW TNV TEpiodo auTr oL
epyalopeveg yuvaikeg oxedov xpetaletal va amoloynBbouv emeldr) epyalovtal. AUTO TO HOVTEAO HAXETAL

n Beauvoir, kataAnyeL n Perrot, 6tav ypadel To AsUtepo dpUAo (Khanine, 2010 ).

Mpaypati n Beauvoir anodetkvuel oto AsUtepo GUAO OTL O TPOTIOG LLE TOV OTIOLO AVTLUETWTT{oVTaL
Ol YUVOLKEG O€ OLKOVOLLLKO, TIOALTLKO KOl KOWWVLIKO Minedo TI¢ KAVEL MLO KOTwTeEPN kKaota (Schwarzer,
1984: 38). Qotoco oto TéAog Tou BLBAlou, SnAwvel OTL Sev eival dpepvioTpla yLoti moTeVEeL OTL N AVGCT TwV
yuvaikeiwv mpoBAnuatwy Oa Bpebel oe pula coolaliotikn €€€AEN TG Kowvwviog (Schwarzer, 1984: 31).
Otav opwce Stamiotwvel OtL N papéLlotikn Bewplia epdoaviletal we ouTomia yLATL OKOUA KoL OTLC XWPEG TOU
AeyOUEVOU UTIOPKTOU GOCLOALOUOU OTIOU TO OLKOVOMLKO cUOTNUA KL OL OXEOELG Ttapaywyng GAAagay, ot
napadoolakol poAoLTou avdpa KAl TNG YUVALKOC TTOpOUEVOUVY, ULOBETEL amo tn Sekaetio Tou 70’ T otdon
ULOG pL{OOTIOOTIKAG PEULVIOTPLAG KOl OTPOTEVETAL OTIC YPAUUEG OUTOU TTOU OVOUATaY TOTE VEO GEULVIOUO.
Q¢ plloomaotiki AoLmov depiviotpla, cuvdEel TNV Xepad£Tnon TNG yuvaikag Ue TNV MAAN TwV TAEewY
OAAQ OpWG KoL £€EW aTto auTAV XWPLG va e€aptd evteAw e TNV aAAayn TNC Yuvalkeiag katdotaong amd thv
aAAlayn NG kowwviag. KataAnyetl otL Ba énpene va avaAuBel pe moAU coPfapd TpOTo N Kowwvia wote
va avadelyBel n oxéon avapeoa otnv eKUETANAEUOHN TOU EPYATN KAl TNV EKUETAAAEUGCN TNG YUVOLKOG

(Shcwarzer, 1984: 31, 33, 41).

Metd to Asutepo UMD, Kat AAAEC yuvalikec, kupiwg otn dekaetia tou 1970 pe tnv avaduaon Tou

SeUTepPOU PL{OOTIACTIKOU VEODEULVLOTIKOU KUMOTOG TOU omoiou mpoiotatal n Beauvoir ko cUVSEETAL e
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TNV EMAVACTOON KAl TOUG HEYAAOUG QYWVEC TWV YUVALKWY, aioxoAouvtal pe tn 6€on tng yuvaikag oto
ouoTNUa Mopaywync-avamopaywyng onwg: n Betty Friedan oto BBAlo tng, The Feminine Mystique
(1963, 2001), n Kate Millet oto Sexual Politics (1969, 2000), n Shulamith Firestone oto The Dialect of Sex:
The Case for Feminist Revolution (1970, 2003), n Germaine Greer oto The Female Eunuch (1970, 2008) n

n Juliet Mitchell oto Women'’s Estate end Marxism (1971, 1973).

Katd tnv armoyn tng Beauvoir, povo n avaluon tng Firestone ¢p€pvel KATL KOlvoUPYLO GUVOEOVTAS
NV areAeVBEpwWaOnN TNE YuValkog KoL TV LOOTLUN €VTagn TNG 0TO GUCTNO TTAPAYWYHG — TTIOU TapadooLakd
TNV EVIAOOEL KOWVWVLKA, OLKOVOLLLKA KOLL TIOALTIKA OTO XWPOTOEKA TTAALLOLO TNG avamapaywyng — LECO amo
v aneAeuBépwon tng untépac. Kapia anod tig aAeg avalUoelg Sev elval EMOPKAC Kal Sev TPOTEIVEL
AUOELG SLOTL OAEC TOUC apKoUVTAL grosso modo oTo HapPELOTIKO LOVTEAOD — HE TNV £vvola OTL N €Aseuacn Tou
cooLloAlopol Ba Swoel OTIC yuvaikeg (oo SLKOLWUATO OTNV OLKOYEVELD, TNV €pyocia Kol YEVIKA otnv
kowwvia. MapaAAnAilouv TNV eKUETAAAEUON TOU €PYATN HE TNV EKUETAAAEUON TNC VOLKOKUPAG
BewpwVTOC TNV KOTATIESN TWV YUVOLKWY OTIO TO TATPLAPXIKO cUOTNUA OVAAOYN LE TNV KATATIESN TOU
£pYATN Ao TO KATUTAALOTIKO cuoTnua. H Katdpynon Tou KormtaAlopol, Onwe emonuaivel n Beauvoir,
6EV OCUVEMAYETOL OQUTOMATO KOL TNV KATAPYNon TNG MOATPLAPXLIKAG KOTATEONC TIoU €lval dppnKta
ouUVOESEPEVN UE TIG SOUEC TNG OLKOYEVELAG TIOU TIPEMEL VoL aAAAEouv. H eKUETAANEUON TNG yuvaikag wg
VOLKOKUPAG 8ev eival to (610 pe TNV eKUETANAEUON TOU €pyATn SLOTL N €pyacia TNG VOLKOKUPAG Sev
napayeL umepagio OMwWE cuPailvel e ToV pyatn oo Tov onoio kKAEBouv tnv unepatia Tng epyaociag tou

(Schwarzer, 1984: 39-41).

H avaAuon auth tng Beauvoir kataypadetal otn dekaetia tou 1970, TNV EMOXA TWV AyWVWY TOU
S6eUTEPOU KUMATOG TOU (EUWVLIOTIKOU KLVAUATOC KAl KATOANYEL otnv meplypadn twv SladopeTikwy
KOLVWVLKWV CUVONKWV TWV YUVOLKWY TTOU CUVSE0UV TNV TIOALTIKI], KOWVWVLKI KOl OLKOVOULKA Katamison
NG yuvaliKag pe TNV TTIAAN TwV TAEEWVY KAL TNV KOWWVLKA TAEN 0TV omoia aviKouv. Ao T [La, UTIApXouV
énAadn yuvaikeg oloeg BUpata and U0 MAEUPEC TAUTOXPOVA, WC EPYATPLEC OL (SLeg Kal w¢ culuyot
£pyoTwy, N AAAEC, WG oLTUYOL, VOLKOKUPEG KOL LNTEPEC OKOUO KOL KATIOLEG OLOTEC TIOU TLG EYKATAAELTEL O
oLTUYOC TOUC Kall epmtimtouy, Adyw EAeLNC TteEpLOUGLAG, EPYAOLAC KO ETIAYYEAUOTLKAC KATAPTLONG, OTNV

katnyopla tou mpoAetaplatou (Schwarzer, 1984: 74).

Ao TNV AMAn, otn Sekaetia Tou ‘70, o pLa EMOYI) OMOU OTO SUTIKO KOOWO, Ol YUVaikeg divouv
MOAXEC YLO TN XElpadETnon Toug Kal apXilouv va epydlovtal SLEKSIKWVTOG TNV €vTagn Toug 0To cUCTNUA
mapaywyng, ot yuvaikeg otn 2ofLetikn Evwon epydlovral oxedov 0Aeg Kat pdAlota ival ToAU mepridaveg

yU 0UTO, €KTOC amo KAmole¢ culUyoug uPnAwv afLWHATOUXWY 1 CNUOVTLKWY avépwyv TLG Omoleg oL
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epyalopeveg yuvaikeg BAEnouv nepidpovntika. Exovrag tafldePel otn 2oPLetikn Evwon kal €xovtog Ol
OO KOVTA TOV TPOTIO {WHG TWV COPLETIKWV YUVALKWVY, N Beauvoir SLOMIOTWVEL OTL OL OLKLOKEG EPYOLOLES KOl
n ¢povtida twv matdlwy eumintouv €€’ 0AoKARPOU KOl ATIOKAELOTLKA, OTIWG AKPLBWG KAl OTLG SUTIKEG
XWPEG, oTIC yuvaikeg (Schwarzer, 1984: 29). Me GAAa AOyla €ite TPOKELTAL YL KOUHUOUVLIOTEG E£iTe
TIPOKELTAL VLA KATIITAALOTECG, UTTAPXEL TIAVTA LA UTTOTEAELD TNE YUVaikag otov avdpa Kal Ta OTEPEOTUTIOL
Twv pOAwWV avapeoca ota Suo ¢UAa mapapévouv dla, avefaptnta amd TNV Hopdr TWV TOALTIKWY
cuotnudatwy. H dta n Beauvoir €€’ GAAou ylvetal avtikeipevo YAEUOOUOU KAl Ao TOUC apLoTEPOUC Kal
amo toug 8e€louc. « Aev giya padl pou oUTe TNV aplotepd oUte Tn 6£€Ld » Ba SnAwoel (Schwarzer, 1984:

75).

IAUEPA QUTH N avaAuon NG Beauvoir evioxUeTaL akOUA TTEPLOCOTEPO Kol EMAANBeVETAL ATIO TNV
(6l TNV TTAYKOOULO KOWWVLKH TIPAYUATIKOTNTA KaBwC 0TOV KOGUO TNG £pyaciog, To MpoBAnpa tng
£pyoolakng eTiodpalelag, TN avepyiag kot Tng GTwyeLaC eival cuvdedepévo KUPLWE LE TNV avaywyr] Tou
TPEKAPLATOU — KATA avaloyla e To MPOAETAPLATO TToU MPOOPAENEL O pia «avacUvBeon Tng EMOXIG TOU
kepahaiou kal tng epyaciag» (Brophy & de Peuter, 2007: 117) - kot TnG yuvaikag. 1o teAeutaio BLBAio
Tou pe titho, The Precariat: The New Dangerous Class (Standing, 2011 ), o kaBnyntng OLKOVOULKAG
Acdalelag oto maveniotplo Tou Bath kat avtutpoedpog tng BIEN (Basic Income Earth Network), Guy
Standing pAd yU auth tn véa avoaSUOPEVN TIOYKOOULO KOLVWVIKI TAEN TOU TIPEKOPLATOU TTOU CUVOEETAL
ME TNV OLKOVOMLKN avachAAELd Kal TNV poowpvn epyoocia kot meplAapPfavel o mpwin Gdaon Tig
YUVALKEG, TOUG VEOUG KOL TOUG METAVAOTEG. ALEUKPLVIZEL OTL OL YUVQUKEG UIMOPOUV TOAU €UKOAQ va
EKTTEOOUV TNV KOTnyopia Tou Aeyouevou Aoupmev mipekapldtou (lumpen precariat ) omwg ivot Kot ot
YVWOTEG we Bag Ladies oL omoleg kouBahdve cakoUAEG e TPOPLUO KOL TIPOCWTILKA QVTLKEIHEVA TTOU
amoteAouv ) povadikn Toug eploucia. MPOKELTOL YLA YUVALKES TTIOU €X0UV XAOEL T OTITLA TOUG Kall £ivat

AoV AoTeyeC XWpLg katdAupa {wvtog otn Uilépla kat oto epltbwplo (Depommier & Gauchebdo, 2011).

MpaypoTt, Ta TEAEUTALO ELKOOL XPOVLA, OL YUVAIKEG Eival AUTEC TTOU TARTTOVTAL TTEPLOCOTEPO ATIO
TNV OWKOoVouLKN oBefatdtnTa Kal tnv avepyla evw eivol Tauvtdypova ta BUpATA HLOG EVIUTIWOLOKAC
oavigotntag apolBwv (22% dadopd cupdpwva pe otoeia I.I.L.O. yia to 2010 otnv EANGSa) petay
avEpwV Kal YUVaLlKwV otnv dla B€on al\d Kol LELWHEVEG EUKALPLEG OELOTIOLNONG TWV TIPOCOVIWY TOUG
OTLG BE0ELC AUTEC. TN XWPA MOC N avepyla Twv yuvalkwv ¢Bavet to 14,8% évavtl Tou 8,3% Twv avépwv,
evw otnv Eupwnaikn Evwon n yuvaikeia avepyia tov Mdaptio tou 2010 napoucioce moocooto 9,4%,
ehadpa xapunAotepo anod 1o 9,8% twv avépwv (I.M.1.0., 2010). Eniong, énwg avadépouv oL Aloomopn &

PadanAidou (2007), mToOAAG ONUAVTIKA EUTIOSLO OTWE SLAKPLOELG, APVNTIKA OTEPEATUTIO, KAL KOWVWVLKEC

36 www.hrmars.com/journals



Multilingual Academic Journal of Education and Social Sciences
HRMARS June 2015, Vol. 3, No. 1
Exploring Intellectual Capital ISSN: 2308-0876

poKatoARYPELS opBwvoVTaL UITPOOTA OTLG YUVALIKEG, SUCKOAEUOVTAG TNV EMAYYEALATIKA TOUG EEEALEN KoL

To 8poduo TouC IPOG TNV Kopudn. (Tabet, 2010, Zappn, 2012).

JUpdwva LE EPEVVEC, OL YUVALKEG KATEXOVTAG TO LEYAAUTEPO TTOGOOTO OTLG EUTTAOELG KOWVWVLKA
opadec Bpiokovrat og auénUEVO KIVOUVO GTWYELOC KOL KOWVWVIKOU QITOKAELCLOU OE 0XE0N E TOUG AVOPEC
(TpyyomouAou, 2012). Mallka otov mAavATth, To 80% Twv PTwXWV avOpwnwy, ival yuvaikeg. Itnv
EAAGSa petall Twy opadwv uPnAol Kivduvou dTwyelag avodEPovTal Ta aypPOTIKA VOLKOKUPLA, TOL ATOUO
ME XOHUNAO €eKTMALOEUTIKO €MiMeS0, KAl TA HOVOYOVELKA VOLKOKUPLA TIou otnv mAsloPndia Toug
avadépovral os yuvaikeg (EAAnvikn EkBeon Itpatnykng yia tnv Kowvwvikn Mpootaocia kat tnv Kowwvikn
‘Evtaén yla tnv mepiodo 2008-2010). 3tn FoaAAia yio mopadetypa, Twyég mou dev umopouv va {fjoouv
oflompenwg, elvol oL HOVeG yuvaikeg pe Taldld, ol NAKLWHEVES Xwpig ouvtaén | ol GoLTATPLEC ToU
efwOouvrtal otnv mopveia. Autr n tedevtaia Spapatikn Stamiotwon mPEneL va eEeTa0Bel Amo KOWWVIKA
KoL OxL amo nbikomAaotikr amon tovilel n eldikevpévn otn depvioTikr Bewplia dhdocodog Fabienne
Brugére. H yaAAiba phocodog mapamépmnel eniong Kal otnv mepintwon Tou Berlusconi otnv ItaAia n
omola avadelkvUeL auTr TN SUCAPEOCTN KOWWVLKH TIPOYHOTIKOTNTO TOU QVTAVOKAQ TN SpOpoTiki
KOTAOTOON TWV Yuvalkwy mou 8g Bpiokouv douletd (Camus, 2011 ). Autd to dawvopevo tng e€wbnong
TWV YUVOLKWV otnV mopveia e€amAwvetal 0Ao Kal epLocotepo otnv Eupwrn, Wiaitepa péoa amd t
MoK LETOVAOTEUGCN YUVALKWY TOU TIPWNV OVOTOALKOU UIMAOK OTIC XWPES TNG ELpWMNG e OKOTIO TV

avalntnon epyaciog kat pag kaAutepng Lwng.

Jto pubotépnupa tng Mensonges de femmes (Wépata yuvalkwv), n oulyxpovn pwoida
ouyypoadéac Ludmila Oulitskaia (2003), meplypadet pe yAodupd, KOUOTIKO KOL AKPWE ELPWVIKO TPOTIO
0UTO TO DALVOEVO TTIOPVELNG VEWV YUVALKWVY TIOU SLOXETEUOVTAL ATIO TIC TIPWNV KOUOUVLIOTIKEG XWPES
oto olvolo TG Autikng Eupwrmng. H Oulitskaia dpavepwvel péoa amod tn camida Kol Ta epeimia Tou
KOMHOUVLOTIKOU OUOTAUATOG, TO MUB0 Tou eupwraikol SutikoU mapoadeicou, Tn oamida Kol TV
KOTAPPEUON TOU KATIUTOALOTIKOU OUOTAHATOC KABWG KoL TOV UTIOKPLTIKO TPOMO WE TOv oOrmoio
EKUETOAAEVETAL avTioTola T YUVAIKEG, pEéoa amd Ta ypavalla evoc PBpwpikou Sktou Tou
OVOKUKAWVETAL akpLBWG pe Tov (610 Ppwtko Tpomo os OAn Tt Autikn Eupwrn. AlKalwveL oTtnv oucia Ty
avaAuon tng Beauvoir 6cov adopd TNV 0LKOVOULKN, e SLddopoug TPOToUC, EKUETAAEUON TNG yuvaikag

TOOO ATO TO KATITOALOTIKO 000 KOl otO TO KOUUOUVLOTIKO GUGTN .

MpaypatL oTo MAALCLO TNG MAYKOCLOG OLKOVOULOG KOL TNG Epyaciog, n yuvaika eumintel 0Ao kat
TIEPLOOOTEPO OE AUTHV TNV VEA avaSuUOEeVN TAEN Tou TpekapLATou. H Brugére ovelpeUeTalL pLa Kowvwvia

omnou &ev Ba xpeldleTal va UTTAPXEL Lot NUEPA TNG Yuvaikag, oAAd Huépa Twv Muvalkwy, e TV Evvola
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OTL, OnwG €Aeye mutatis mutandis kal n Beauvoir mpv copavta xpovia, oL yuvaikeg {ouv SLadopeTLKE
KOTOOTACELG: OVARECO OTN Yuvailko €TXEpNUOTIO i SLEUBUVTIKO OTEAEXOG WLAG ETIXE(PNONG KoL TNV
Avepyn yuvaika BuBLopEvn OTNV KOWVWVIKI KoL OLKOVOULKN avaodaAela, n mpofAnuatikn dev eival
kaBoAou n idta (Camus, 2011). Me adopun Tig epyaldpevec yuvaikeg otn 2oBLletikn Evwon, n Beauvoir
Bétel amd ™ Sekaetia Tou ‘70 TOo IATNUA TNG SLAKPLONG OVAUECA OE «OVOPLKA» KOl «YUVOLKELO»
ETIAYYEALATA, TNG LEPOPXLKNG OVEALENG TWV YUVOLKWY CUVUDACUEVNG E TNV UTTAPEN €VOG EKTETAUEVOU
«QOPATOU» Ol KL TOOO avOeKTIKOU Pppaypatog mou epmodilel TNV avéALEn TwV YUVALKWVY oThV Llepap)ia
OTLG ETLOTAUEG, OTNV TIOALTIKI], OTLG ETILXELPNOELG, BEUOTA TIOU KUPLAPXOUV GTOUG XWPOUG TNG OLKOVOULag
KO TNG gpyaciog TIg TeAeutaieg SUo dekaetieg ue laitepn €udaon onuepa Kol £XEL ETIKPATIOEL val

ovopaletal «potvopevo Tng yuaivng opodng» (glass ceiling) (MamaieCavépn, 2012).

I'vwotormolel Aoutov n Beauvoir OTL TNV emoxn €Keilvn Kal otn 2oBLeTIkA Evwaon 0 EMOYYEAUOTIKOG
SLOXWPLOPOC UETAL avEpwy KoL YUVOLKWY VOl UTIAPKTOG TOG0 w¢ opllovriog (dnAadn to mooootd
TIAPOUCLAC OE CUYKEKPLUEVOUC OLKOVOULKOUG KAASoUC) aAld Kal wg kaBetog (dnAadn oL Stadopomolioelg
oTNV LEpap)ia 0To ECWTEPIKO TOU KABe kKAAdou). Etol mapatnpel OTL oL 0OPLETIKEG EpYAlOUEVES YUVOLIKEG
Oev €xouv MPOcBaon OTNV KEVIPLKA ETULTPOTIN ] OTIC KPOTLKEC CUVEAEUOELG | 0 TOoTA €uBUVNG UE
TpayUaTtikn eéovaoia. AKOUO SLATILOTWVEL OTL TO CUCTNO TTAPAYWYHG, OV KAl SLapOPETIKO armd autod TwV
KOUTTLITOALOTIKWY XWPWV, QVOTTOPAYEL TIG SLaKpiosl Aoyw ¢UAOU ToU 08nyoUV OTOV OTMOKAELOUO TWV
YUVALKWV QmO KATOLA ETIOYYEALOTA KOL TN OUYKEVTPWON TOUG O XOUNAQ OpelBopeveg epyaoieg. H
mAsloPnoia Twv yuvalkwyv dev €XeL MPOOPAOT O ONUAVTLIKEG KAPLEPEG OTIWG TTAPA SElYMATOG XApLV OTa
ETIAYYEALOTO TWV HNXOVIKWY TIOU OUVSEOVTOL UE TIG ETULOTAMEG, TNV TEXVOAoyial 1 TNV £peuval Kol
amacyoAsital Kupiwg oTouc Topelg TNG ekmaideuong Kal TG LOTPLIKAG. Elval yvwoto OTL OTIG XWPEG Tou
TMPWNV AVATOALKOU UMAOK — OTIOU h UYELQ TIAPEIXETO SWPEAV — TO EMAYYEALQ TOU YyLOTPOU TOU NTav
OKANPO, TTOAU KOUPOOTLKO Kal XONAG OUELBOLEVO aTtd TO KPATOG, ackouvtav atnyv mAsloPndia Tou and
TG yuvaikeg (Schwarzer, 1984: 29). H palikn cuykévipwon €€ AAOU TwV YUVOLKWV OTO XWPO TNG
eknaidevong kat tng Stdaokaliag kot paAlota o OAeg Tig Babuideg pe dwrtewvn e€aipeon tig uPnAég

BaBuidec otnv tpitofabuta, £xet e€eAixOel o éva moykOopLo paLvopevo.

IAUEPA, CAPAVTA XPOVLA LETA, N Perrot eMlonUAiVEL WG LOTOPLKOC OTL AUTO TO LOVTEAO UTopel va
SLoPpwbnke aAld Suctuxwg dev e€adaviotnke. Yroypaupilel pdAiota Ot Xpeldletal akopa va §06ouv
TOAAEG HaxeG Kol oto Teblo Tou cupBoAlopoU, dedopévou OTL UTTAPXEL N avTIAnYn OTL N €loodog Twv
YUVALKWV O €va emayyeApa, to unoPadbuilel omwe akplBwG ouvéPn Kol HE TO EMAYYEAUO TOU

EKTIALSEUTIKOU TIOU HEOA O€ Alyeg SEKOETIEC £XOCE TO KUPOG TOU. ETILKEVIPWVEL EMLONG TNV TPOCOXI TAVW
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010 B£pa TNG PEUTIKNG KOWWVLKNG ETILTUXLOG TWV KOPLTOLWY — £€va GaLVOLEVO TIOU XOpaKTnpilel Kot TLAAL
OAEG TIC QVEMTUYHEVEG 1 UTO QVANTUEN XWPEC : TA KOPLTOoLA TETUXAIVOUV KAAUTEPO OTOV TOUEQ TWV
OXOAKWV EMIEOCEWV KAl TWV OTIOUVSWV aAAA ALyOTEPO OTOV EMOYYEAUATIKO TOUEN KoOwG MoAAOL TOUE(g
VPNANG emotnpovikng e€eldikeuong Kot KaAUTEPA AMELBOUEVOL OMWG AUTOL TWV HNXOVIKWY 1 Twv
OTEAEXWV N KOl TWV ETUXEIPNUATIWV HEYAAWV ETXELPNOEWY €€0KOAOUBOUV val KATEXOVTOL ATIO TOUG

avdpeg (Khanine, 2010).

Mrmopel n padikn emévduon VEWV yuvalkwy otnv Tpttofadula eknaibsuon va obrynos os pla
g€EAEN Ooov adopd otn BEon Twv yuvalkwv otnv Katnyopia twv uPnAopabuwyv oteAexwv Kol Twy
OVWTEPWY ETIAYYEAUATWY, AUTO OUWG S onuaivel OtL n yudAwn opodn £omaoe Kol OTL SeV UTTAPXOUV
OVLOOTNTEC KAl EUMOSLA O0TNV AVEALEN TWV YUVALKWVY OTNV €MayyeALATIKA Llepap)xia. AvtiBeta, To gUpog
NG YUAALVNG 0podr¢ TOOO 0T XWPA LaG 000 Kal o moyKOopLo eninedo, sival Sucavaioya peydio oe
OX£0N LLE TN CUMETOXN) TWV YUVOLKWY OTNV ayopd £pyaciag Kol To mpooovta mou autég Stabétouv. Ot
yuvaikeg orpepa umoloyilletal OTL KATEXOUV TTOCOOTO ULIKPOTEPO Tou 10% TwV avwIEPWVY SLOIKNTIKWY
Béoswv (Namale€avdpn, 2012). AuTO LOYUEL O ONEC TIC XWPEG TOU KOOUOU, o Sladopetiky BERaLa
avaloylo Kol o€ OAEG TIG LEYAAEC ETILXELPIOELG | OPYOVWOELG OTIOU TO TTIOGOOTO AVEALENG TWV YUVOLKWVY OF

vnAd moota ) B€oslg evBUVNG eival ameAToTIKA LULkpO (Laufer, 2004).

H 6l dlamiotwon yivetal amod peydAeg SleBveig KAl KOWVOTLIKEC OpyOaVWOELG oTnV Eupwrn mou
npowBouv TN oulTtnon Mavw oTo BEUA TWV YUVALKWY Kal TnG yudAwvng opodng (DGV, V/7139/93-EN,
1995). Ztn NaAAia yivetal oto mAAiolo TG MOALTIKNG, HUE €VAUOUO TO VOO TepL LooTiag, evw otov
0yYA0OQEOVIKO KOO0 TIPAYUATOTOLELTOL OTO TMAOLCLO TNG OLKOVOULaS OwG To Seixvouv oL TTOAUAPLOLEG
£PEVUVEC TTAVW OTNV KATAOTOON TWV YUVALKWY OTOV XWPO TWV ETLXELPICEWV KL Tou management (Laufer,
2004: 118, zappn & TpixomouAou, 2012 ). Ot Marilyn J. Davidson kat Ronald J. Burke emiyeipolv pia yevikn
£€peuva pe okomod va Seiouv tn S1ebvr Sldotaon Tou GavopEVOU TG YUAALYNG opodng Kal tng Béong
TWV YUVOLKWY OTOV XWPO TWV EMIXELPHOEWY Kal Tou management (Davidson & Burke cited in Laufer, 2004:

118).

MoAAEg £peuveg umtooTtnpilouv OTL To GALVOUEVO TNG YUAALVNG 0podnG, Twv eUmodiwv Kal Twy
QVLOOTNTWVY OTNV OVEALEN TWV YUVOLKWY OTNV €TOYYEALQTLKN Llepapxia, odelletal oto yeyovog OTL To
MOVTEAO Oloiknong Twv EMIXEPNOEWV N TWV HEYAAWV OPYQVIOUWVY ONUOCWWV N OLWTIKWV (1Y
TLAVETILOTH LA SLETIETAL ATIO KOWWVIKA S{KTUQ, VOPLEG, KAVOVEG KOL TIPAKTLKEG TIOU LOTOPLKA othnpilovtal
oe avopka mpotuna (Laufer, 2004: 120). Kat’ autrv TNV €vvola Ta KpLtrpLla emAoyng mpocAnyng dev

elvat aflokpatikd oAAd pe Baon ta otepedTUTIA TOU GUAOU. ETOL 0 GEELOTLKOG XAPAKTHPAG TWV TPOTUTIWY
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TOU management mapad Selypatog XapLlv CUVOEETAL KUPLWG LE TOL XAPOKTNPLOTIKA TNG EMOETIKOTNTAG, TOU
OVTAYWVLIOTIKOU KoL KUPLOPXLKOU TIVEUUATOG TIOU TIOPATIEUTIOUV oUVNBWE OTOUC AVOPEC TOPA OTIC
Yuvalikeg, ol omoleg kata TNV amoPn MOAAWV EpELVNTWY CUXVA avayKalovtal va ULOBETHOoUV 0 aAUTOUC
TOUC EMOYYEALATIKOUE XWPOUG OVOPLKEG CUUTIEPLDOPEG. 2TO MAALOLO AUTO YiveTal AOyog — tpAayua TTou
EVIOYXVEL AKOUA TIEPLOCOTEPO TA TAPASOCLAKA OTEPEOTUTIA AvEPWV KAl YUVALKWY — yld management
avOplkoU TUTIOU, GUECOU KOL LEPAPXIKOU TIOU ekdpAlEl TO TOPATIAVW XOPAKTNPLOTIKA Kal ylo
management yuvalKelOoU TUTIOU, TILO CUVEPYATIKOU KOl CUMUETOXIKOU TIOU Yopoktnpiletal amd tnv

0KpOMaON, TN CUUUETOXN, TN Slampayudteuon Kol thv avalitnon ocuvaiveong (Laufer, 2004: 120-122).

Ye aUTA To (Bla XapakTnploTika avadépetal kat n Melissa Tyler yia va tovioel tn Slakplon
QVAPESA OTOV Avépa KOl TN YUuvaika OTOUG XWPOUG TOU management Kol TNG ETLXELPNLOTIKOTNTAG.
Eronuaivel emiong otL oto Baoikd As€Adylo Tou management yivetal Adyog yla “poiakec” de€lotnteg
(“soft”’skills) cuvudacpéveg pe TIC SpAOTNPLOTNTEC TWV  YUVOLKWY Kal “okAnpeg” &eflotnteg N
npooeyyioelg (“harde” approaches ) cuvudacuéveg pe tnv mapadooLakr] TPOKTKN Twyv avépwv (Tyler,
2005: 570). Kavovtag paAlota, péoa amo pa edpappoyn tne ¢prthocodtkng Bewplog TNS ETEPOTNTAG TNG
Beauvoir, pla GEULVIOTIKA TTPOCEYYLON YLa TOV TPOTIO Aoknaong e€ouaiag Kol EMayyEAMATIKAC avappixnong
OTOUG XWPOUG Tou management, n Tyler Slamiotwvel OTL n yuvaiko Aeltoupyel SuoTuXWE KoL EKEL WG TO

AM\o, TO SeutepeloV, TO UTIOSEEDTEPO, €V TEAEL WG TO AsUTtepo UM (Tyler, 2005: 569-571).

MapoAa autd, TIG MePLOOOTEPEG HOPEG, OL YUVAIKEG Oev KaTtadEPVOUV va OTIACOUV Kol Vo
Slamepdoouv TN yudAlvn opodr SLOTL avTIUETWIouV TO SIANUUA OVAPECO OTNV OLKOYEVELA KAl TNV
gpyooia, TN UNTPOTNTA KAL TNV KOPLEPQ, TTApapePLlovVTaG £TOL TIC TTPOCWTTILKEC TOUC PpLAodoEieg, evw TIOAU
oUXVA SLAKOTITOVTAL KOPLEPEG AOYW UNTPOTNTAC. AsSOUEVOU OTL OL yuVaikeg ovaAaBAvouV LOVEG oXESOV
OTTOKAELOTIKA TLG OLKLOKEG £PYACLEC KaL TNV avatpodr Twv maldlwy, dev pmopolv vo ouUdIALWOooUY
ETIAYYEALATLKN KoL OLKOYEVELOKA {wh ylati Sev pmopouv va avtaneEEABouv oToug evtatikoug pubpolg
SouAeldg kal Ta e€aviAntikd wpdpla Tou amottolvtal and tn Slolknon Twv emXEPROEwWY, Tou

management 1 GAwv opyoviopwy (Laufer, 2004: 120, 123, Zappn & TpyomovAou, 2012).

Me Bdon ta otolxeio Twv Hvwpévwy EBvwy emiBeBatwvetal OTL og OAEC TIC KOWVWVIEC, OL YUVAIKEG
€KTEAOUV TO HEYAAUTEPO HEPOC TWV OLKLOKWY EPYOCLWY KL €lval oL KUPLeC UTIEVBUVEC yLa TNV avatpodr
Twv madlwy Kal tng dpovtidag Twv appwotwy Kal NALKIwHEVwY poocwnwv (UN, 1995). Qotdoo, n
auEaVOLEVN CUMUETOXN TWV YUVOLKWY OTNV ayopad gpyaciog, ol oAAAYEG OTNV OLKOYEVELA KAl OTOUG
ouluylkouc poAoug, kabBwe Kot To dnuoypadLko MPoBANUa TG yRpavong Tou MAnBuopol tng Eupwrng

g€xouv OdE€pel oTOo MPOOKNVIO TNG Eupwraikng Kowwvikng Atléviag to Béua TG evapuoviong tng
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ETIAYYEALATLKAG Kol olkoyeveLlaknG Lwng. (European Commission, 2005). «O emituxnUéVog ouvOUAGCUOG
™¢ epyaociag pe TNV Wtk {wn cUPPAAAeL otn pelwon Twv Stadopwv peTtafl Twv GUAWV Kal oTN
BeAtiwon tng molotTNTaG Tou £pyaciakol eptBaidovtog, SlteukoAUvovtag TapAAANAd, TNV AVTIILETWITLON
™G mPOKANoNG twv dnupoypadikwyv aAlaywv»(Emttpon twv Eupwnaikwv Kowotrtwy, 2006). Eniong,
EUTIELPLKEG EPEVUVEG TIOU €XOUV TipaypatomnownBel otnv Evupwrn, otig ZkavdvaPikég XwWPeS Kot otig HMNA
€6e1€av OTL TOAEG POPEG OL YUVALKEG WG AVTISOTO YL TNV AVILLETWIILON TOU GOLVOUEVOU TNG KYUAALYNG
opo®nG» TIOU CUVAVTATOL OTOUG OLKOVOULKOUG OpyaviopoUg — katadeUyouv oOTnv EMIXELPNUOTIKA
Spaotnplotnta (Zoppn & Kwotavtéhou, 2012) kal paivetal va UTIOKLVOUVTAL TIEPLOCOTEPO Ao KivnTpa
TIPOCEAKUONG, UE TIPWTA OTN OELPA TNV OVAYKN TNG avefaptnolog Kal TNV avaykn emiteuéng aAAd Kal tnv

avaykn e€lcoppomnong tng epyaoiag pe tnv owkoyevelakn {wn (Zappn & TpiyomouAou, 2012).

Méoa amd pla MOALTIOUIK Tipocéyylon (culturalist approach) tng UnNTPOTNTAG, TOU UNTPLKOU
EVOTIKTOU Kal Kat' eMéktoon tng avatpodng kat dppovtidoc twv matdlwy (mothering), n Beauvoir B¢tel pe
To Asvtepo DUAO, amo tn Sekaetia Tou ‘50 Kol otn cuvéxela amnd tn dekaetia tou ‘70, He pa popdn
aktiBlotikol, ploomactikol ¢euviopol (eAevBepn kat dwpedv AppPAwon, eAelBepn kol Swpeav
avtloUAANYN, ekoloLa KOL EUTUXLOUEVN HNTPOTNTA), TO BEpa ToUu SIAAUUATOC Ttou eMLBAAAEL N KOWwvia
oTN yuvaika avAapesa otny KaplEépa Kal tn KNTpotnta. To kauto BEpa tng tdeoAoyiag i omwce EAeye n
Beauvoir tng Bpnokeiag tng pntpotntag (Beauvoir t.2, 1949: 181) paivetal otL amoteAel pla otabepn otnv
LOTOPLO TWV KOWVWVLWYV KABWE EMAVEPXETAL OTO KOLVWVLKO TIPOOKN VIO OAAA KOl 0TOUG (8LOUG TOUG KOATIOUG
TOU PEULWVLOTIKOU KWVNUaToG o Eupwrn kat Apepikn). Itn FaAAia, moapd delypatog xapLv, N GEULVLOTLKN
opyavworn, Osez le féminisme, £pxetal onuepo, umo TO BAPOG TNG OLKOVOULKAC Kpiong Kal Ttwv
OUYXWVELOEWV, va BE0EL Kal TIAAL OTNV KOWwVia Kl TO KPATOC, TO alWVLo epwtnua: MNolog Ba kpatroet
ta modld; Ta otoweia esival dlaitepa eviunwolakd: povo 1 ota 10 mawdia éxel pa Béon oe
Bpedovnmakd otabuo, To 60% Twv naldiwy 0-3 eTwv puldcoovral and évav amnod Toug YOVELG Toug (oTLg
TEPLOOOTEPEG MEPUTTWOELG OO TN UNTEPa). Niow amod autolg Toug aptBuolc KpUBOVTAL ONUOVTIKEG
KOLWVWVLKEG AVLOOTNTEC Kol TTOAANG epmodia yia TG yuvaikeg, ooov adopd otnv mpocfacn Toug othv
gpyooia A tnv emotpodn Toug otnv anacxOAnon. ACKWVTOG KPLTIKA 0TV KUBEPVNTIKA TTOALTLKA, Ot
mAaiola TG VEAG KOUTAVLAG TNG TTOPOMAVW 0pYAvwongc, oL peULVioTpleg emuonuaivouv: av o Frangois
Hollande €xel 8eopeuTEL OXETIKA HE TA SIKALWLOTA TWV YUVALKWY, TO {NTNHA Tt dpoviidag Twv matdlwv
elvat to BoAo6 onpeio Tou MpoypAUpATOG Tou. Kapia SECLEVON UE TOOOTLKA OTOoLXEla SEV EXEL TIPOXWPNOEL
péxpL onuepal! (Osez le feminism, 2012). To Bféua tng avoatpodng kot ¢poviidag Twv TadLwy
ouvudaouEVo KUplwg PE TN UNTEPQ, €MavEép)eTal Aoumov otabepd, amo tn Sekaetia tou ‘80, oto

ETUKEVTPO TWV DEULVLOTIKWVY SLEKSLKNOEWV KaL AYWVWV.
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Mpayuatt otn Sekaetio Tou ‘80, ol Adrienne Rich (1976) pe to BiBAio tng, Of Woman Born,
Motherhood as Experience and Institution, otn cuvéxeta n Nancy Chodorow (1978) oto The Reproduction
of mothering : the Psychoanalysis and the sociology of gender kat n Carol Gilligan (1982) oto In a Different
Voice, enavadEépouv 1o BEPa TNG UNTPOTNTAG OTO EMUKEVTPO TNC ETLOTNUOVIKNCG KOWVOTNTAG KAl TWV
depwviotikwy oulntioswv. Katnyopouv tnv Beauvoir 6tL euBUVETAL yLa TNV aAAOTPLWGN TNG YUVALKELQG
TOUTOTNTAG MPOCAPHUOTOVTAC TNV OTO AVTPLKO ovTEND evw Sivouv Eudacn oTo yeyovoc OTL EikooL xpovia
peta To Aeltepo DUAO, oL yuvaikeg e§akoAouBoucay Vo MAPAUEVOUV AVTLLETWIIES ME TN SUTAN nUEPr oL
epyoocia (oto omitt kat otnv efwteplkn epyacia), voa malpvouv KOTWTEPOUG HLWOBOUG Kal va

XPNOLLOTIOLOUVTAL WG OEEOVOALKA QVTIKELEVA.

Elval n apxn tou deuwviopoul tng Stadopdg mou eknpoowreital otn Ao and to Asyousvo
VYOAALKO depvioTikd pmAok tng Stadopdg pe emikedaAng tnv Luce Irigaray (1984) kat tnv Antoinette
Fouque (1995) mou Bewpolvrtal oL 1o pL{oomacTIKEG, aAAA eTtiong KoL TNV Frangoise Héritier (1996) ka
tnv Sylviane Agacinski (1998). Eival afloonueiwTto To yeyovog OtL tnv 8La emoyr o YaAAKOS GEUVIOUOG,
o Aeyopevog French Feminism, evoapkwvetal otnv APepLKA amo tnv Luce Irigaray kat tnv Héléne Cixous
(1975) oL omoieg Sev eival kav yvwoTteg thv mepiodo autr) otn FaAAia aAlAd kat artd tnv Julia Kristeva. Evw
n Beauvoir Bewpel tn punTpoTNTA WC £va emidpalvopevo otn {wr TWV YUVOLIKWY, QUTA N VEA YEVLA
EUVIOTPLWV TNV eMAVAPEPEL OTO KEVTPO TNG YUVALKELOG UTTOOTACNC KAl TNV aVAYEL 05 KOBOPLOTIKO
TIAPAYOVTA TIOU CUMTIUKVWVEL OUUBOALKA TN YUValKeia tautotnTa. H untpikn epmnelpio amoteAel tn Bdon
yla ) dnuoupyia evdg KAAUTEPOU KOGHOU, CUVLOTA TNV emLotpodr otn Mntépa-OUon Kal oto poAo TnG
pavag-tpodou Sivovrag Epdaon otig flodoyikég Stadopég Twv SUo GUAWV TTOU YEVVOUV LIE TN OELPA TOUG

SlopopeTIKEG oUUTEPLPOPEG.

AuTOV Tov Adyo Ttou avaduetol HEoa amo TNV eMAVeUdAVLON TOU VATOUPOALoHOU Kal ETKaAsiTal
maAL tn Suvvapn tng $UONG KoL TOU UNTPLKOU EVOTIKTOU, AUTOV TOV UTIOYELO LOEOAOYLKO TIOAEUO TTOU
cuUapPAcUPEL PEULVIOUO Kal olkoAoyia Kal paivetal edw Kal TpLavta xpovia avapeoa otoug culturalists
KoL Toug maternalists, mou SiYGTeL TIG KOWWVIEG KAAALEPYWVTAG OTN yuvaika To alobnua thg UNTPLKAG
£VOXNG Kal OTeL TTAAL £viova To SN LNTPOTNTA 1 KOPLEPQ, TTEPLYPAdEL N pLAdoodO¢, emXElpnUATIOCG
Kol dpepwviotpla, Elisabeth Badinter, oto teAeutaio BiBAio tng pe titAo, Le Conflit - la femme et la meére
(Badinter 2010). Eva BLBAio Tou Eeonkwoe PVTLOKO Tudwva otn FaAAia Kot £yLVE YEVIKA OTO XWPO TwV

QVOPWTILOTIKWY KOl KOWVWVLKWVY ETILOTNWY VO TIPAYUATIKO best-seller.

Metd to mpwto tn¢ BBAlo, L'Amour en plus (1980) omou n Badinter ota xvdpLla tng Beauvoir

KOTOPPUTTEL ME TN OEPA  TNG  KOVIPA OTOUG  OVOSUOMEVOUG TOTE  UTIOOTNPLXTEG  TOU
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vatoupaAlopol/potepvallopol tov pUbo Tou HNTPLKOU EVOTIKTOU Kol TG “KOAAG pntEpag”’,
EMOVEPYETOL, TPLAVIA XPOVIA HETA, oto (610 Kauto Bépa. Mmpootd otov kivéuvo ULag TIOALTLOULKNG
oroBobpopunong mou emixelpeital otadlakd 6Ao autd to SLAoTnUA HEoA amd TNV aylomoinon tng
BloAoyiag kal Twv yovidiwv €1g BApog Tou TEPIPANAOVTOC KOl TWV TIOAITIOUIKWY EMLOPACEWY KOL TNG
omolag Buuata ivat ot yuvaikeg, n Badinter emonpaivel OtL mPOKeLtat Alyo ) TOAU yLa pla mpoomnadeia
va enavadEPouv TN UNTPOTNTA Otn Kapdld TnG yuvalkeiag poipag (Badinter, 2010: 9), kal va tnv

EMAVATIPOCGSL0PICOUV WE OLKOUUEVIKO TIEMPWHEVO.

Me tn ouvevoyr TnG Kowwviag mou tig aflohoyel wg TI¢ MAEOV KATAAANAEC KOl TIC aVABOETEL TNV
oAk} euBuvn TNC avatpodng Twv MALSLWY, Ol YUVAIKEG SLAKATEXOVTAL OO EVOXLIKA CUMMAEYUATA TIOU
EVTELVOVTOL OKOUN TIEPLOGOTEPO ATO TNV TLECN TOU LATPLKOU CWHATOC KAL TNV EMlONUN EvoXomoinon twv
Slodpopwv el8IKWV — aLdoPuxLATPWY, VEUPOAOYWY, MALSLATPWY, PUXAVOAUTWY — €Ml TG UNTPOTNTAG
TIOU UTEPTOVIZOUV TN BLOAOYLKI LKAVOTNTA TWV YUVALKWY Vo yevwoUv Kot Balouv os e€€xouoca B£on tnv
£1KOVA TWV MPOCTATEUTIKWY UNTEPWV-TPOodWV, OAAA KOL ATTIO TNV TILECT TOU OLKOYeVELaKOU TepLBAAAOVTOG

£TOLUO VO TIG EYKAAETEL YLO TIAPAUEANGCN TWV TTOLSLWV.

AUTH n €1KOVA TNG OYLOTIOLNUEVNC UNTEPAG ETLRAANNETAL ETTIONG EUPETA KAL CLWTINAG HECO ATTO TO
HUB0 TNG KaANG olkoAoyLkn g untépag (Badinter, 2010: 58) n omoia oto 6vopa tng Bgomoinong tng pavag-
yNG Kal TG avaykng emotpodng otn duon, uloBetel TG AoyLkéG Tou co-sleeping, Tou pucoLoloyLkoU
TOKETOU KOl aV YIVETOL OTO OTITL OTIWG CUVERALVE TIOALA, TPAYHA TIOU YeEVWA, amd tn dekaetia tou ‘80,
otnv ApEepLKN Kal otov Kavadd kal apyotepa otnv Eupwrnn to emayyeAua tng Doula (Klaus, Kennel &
Klaus, 2002), tou umayopeVEeL TIG UGACUATLVES TTAVEC KOLL TOV UTTOXPEWTIKO ONAQOUO MPOCAPUOCUEVO OTLG

ovaykeg Tou Bpédouc.

H Badinter (2010: 101-118) katayy£AAeL To poAo tng Leche League mou yevvnOnke otig HVWUEVEG
MoALteieg OTOUC XWPOUC TOU XPLOTLAVIKOU dovtapeviallopou kot Stado0nke otn cuveéXela o OAO ToV
KOOWO Kal 8N 0TOUC XWPOUG TOU TTAYKOGULOU GEULVLOTLKOU KOl OLKOAOYLKOU KLVAUOTOG. Tovilel akoun otL
0 UNTPLKOC BNAaoPOG MPOCAPUOCHEVOG OTIG QVOYKEG TOU MWPEOU AmMOLTEL TN CUVEXH MopoUGiol TG
UNTEPAG OTO OTUTL KAL OTNV UTINPEGLO Tou Bpédouc. AUTO amo TN L0, AMOMAKPUVEL TOV MATEPA Ao TO
maldl kat urtoBabpilel Tov MATPIKO TOU POAO OE OXEON HUE TO UNTPLKO EVW OKUPWVEL TO TIPOTELVOUEVO
YOVIKO HOVTEAO TNG Sekaetiog tou ‘70 kal ‘80 6mou moAAd {euydpla elyav MELPAUATIOTEL XAPLG OTO
MTULUITEPS OTO HOLPACHA TWV POAWV KAl 0TNV Ao Kool avatpodr) Twv motdlwv. Ao tnv aAAn, odnyel
TMOAAEG dOopEG TN yuvaika otnv amodaon va eykataleiel tn Souleld tng f va avalntrnoel epyacia

MEPLKNG amaoxoAnong (Badinter, 2010: 146-152 ).
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H aufavouevn olkovouLKn Kpion €miong mou otadlokd TIPE TAYKOOULEG SLOOTAOEL OETEL
aVaTOGEUKTA OTILG YUVALKEC TO SIANUUA UNTPOTNTA 1 KAPLEPA, OLKOYEVELA N gpyacia. ITtnv apxn Tng
Sekaetiog tou 1990, n olkovopLK Kplon €o0Telle Miow OTO OTTL MOANEG YUVAIKEC, KUPLWG TIG TILO
€UOPAUOTEG OLKOVOLLKA KOL TLG ALYOTEPO KOTAPTIOUEVEG. H pallkn avepyla oTig SUTLKEG XWPEG TToU EMANEe
TIC Yuvaikeg MOAU Teploodtepo am’ OTL Toug avdpeg, enavédepe, os SLeBVEG eminedo, O0TO KOWWVLKO
TIPOOKNVLO TO BEPA TNEG UNTPOTNTOG KOL TNG LNTPLKNG avatpodnc. Itn FaAAla yia mapddelypa mpotelvav
OTLG YUVAIKEG eMibopa UNTPoTNTaC yla Tpla Xpovia, L.ooSUVAO HE TO PULoO EVOC KOTWTATOU HLoBou, yia
va HEelvouv oTo omiTL Kal va acXoAnBoUlv amOKAELOTIKA HE TNV avaTPOodr] TWV TALSLWY TOUE ToU oTNV
TPAYHOTIKOTNTA, OTIWG TLG £lmay, amoteAel gl adtapdloBnTntn aia Kal cUYKPLTIKA TTOAU oroudalotepn
onod pla GAAn gpyaocia xapunAd opelBopevn. AKoAouBeital £€TOL PLA KOWVWVLKH TIOALTLKA TIou g€aipel Tig
UNTEPEC KaL TN UNTpLKn dpovtida, eflowvovtag paliota, Onwg to KatayyEAAeL n Badinter, tnv avatpodn
TWV TALSLWV e eMAyyeApA TO omoio Bewpeital amod tnv Kowwvia kot tnv moAtteia wg moAv o onovdaio
anod omolodnmote dAho. EEGANOU elval MepLOoOTEPO OMOSEKTH AMO KOWWVIKY amon n avepyla tng

UNTépac amod TNV avepyia tou natépa (Badinter, 2010: 11).

Akoun napatnpeital, og Eupwrn kat APEPLKR, TO GALVOUEVO OTL OTO OTtitL Sev eMIOTPEDOUV LOVOV
Ol YUVOUKEG UE TO ALYOTEPQ EMAYYEAUATIKA TTPOCOVTA, AN €TLOTPEPOUV OTO OTIITL KOl AUTEG TIOU Elvat
WOlaitepa KataptlopEveG Kal &n ota eAeVBepa emMayyEAUATA, OO TN OTLYHN TIOU YIivOvTal UNTEPES
(Badinter, 2010: 163). Xt Hvwpéveg MoAlteleg umtdpxel teheutala n tdon MOAAEG yuvalKeG KapLEPOG VOl
€TUAEYOUV OO KOl TEPLOOOTEPO va eyKataAeipouv Tn SoUAeld Toug yla va aoxoAnBouv € oAokArpou
LE TNV avatpodr) Twv maldlwv toug. To 2003, ot New York Times avadépovtal o pla opt-out revolution
(Belkin, 2003) twv emayysApatiwy yuvolkwy kot To 2008 épeuveg otn FahAla Sivouv éudacn oto idlo
KOWVWVLKO ¢oatvopevo (Werner, Dupuis & Elle, 2008). Kaplépa/olkoy£vela, TIETUXNUEVN ETTAYYEALOTLKA
yuvaiko kot KaAn pntépa dev ouvadouv kabwg daivetal autdg o cuvduooudc va anwbeital amod toug
UNXavIopoUg TNG Kowwviog kot tng moAlteiag. H kaAn pntépa mpémel va eival 600 to Suvatov
TEPLOOOTEPO KOVTA oTa Maldld TNG yU' auTO oL Yuvaikeg Kal HAALOTA oL Tilo HopdWHUEVEG KAl UE T
TEPLOCOTEPA TIPOOOVTO EMIAEYOUV CUXVA €PYAOLA HEPLKAC OmacXOAnong, apvouvtal TNy mpoaywyn N
S€xovtal éva mOoTo UToBABULOUEVO Yl va PNV epvave 0An tn {wr Toug oto ypadeio. ITNV €peuva TG
n Badinter emonuaivel OTL AMOTEAECUA QUTAG TNG KOWWVIKAG KATAOTAONG £lval N Avodog He augnTikn

TAON TNG YUVOLKELOG epyaciag HepLKAC amaoyxoAnong (Badinter, 2010: 164 ).

Mpénel va enonpavOel akOUn OTL N VEOTEPN Yevid Twv Eupwmaiwv yuvalkwy, oQUTWV ToU

vevvnobnkav yupw oto 1980, BAEMovIAg TG UNTEPEG TOUG TIOU £XOUV BUOCLACEL TA TMAVIA Ylo TNV
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avetaptnoia Toug va gival TEAKA XOUEVEC 0 OAA Ta LETWTIA: SUTAN epyacia (LEoa Kal €€w armo To oTitL),
EMAYYEALATLKN UTIOTINON TOOO o€ eninedo epap)iag 600 kal o€ eninedo YLobwv, KAKEG UNTEPEG AOYw
aduvapiog va avtaneEEABouv og OAEG TIG UTIOXPEWOELG -ETIOYYEALATIKEC, OLKOYEVELAKEG KOl KOLVWVLKEG-,
obnynobnkav otnv audloBRtnon autol Tou HOVTEAOU XELPADETNONG TIOU LIE TOOO KOTO KTIOTNKE Kol
SLekSIKAONKe amod TG pavadeg Touc. EToLyl auTr T VEOTEPN YEVLA, 0 OPOG GEULVIOTPLA EXEL YIVEL KOLL TIAAL
€Vvola OPVNTLKN KoL CUVSEETAL, KATA T TTAEOV OEELOTIKA TTPOTUTIA, [LE TNV VOTEPLA, TNV emBeTIKOTNTA,
Vv avdpomnoinon Tng yuvaikag Kol To HIooG Toug yla Toug dvopes. Etol ol idleg BéAovtag va
OVTATIOKPLBOUV OTO TIPOTUTIO TNG KOANG UNTEPOC, TPOTIUOUV va PEVOUV OTO OTiTL Kovtd oto maldi,
napapepilovtag TG MPOCWTKEG TOUG eMayyeALATIKEG GLA0SOEleC KABWCE Kal TG SLEKSLKAOELC yla ooug

uLebol¢ N yla epyacio xwplc Stakpioelg Aoyw puAou (Badinter, 2010: 161-162).

H ayyAlda KowwVvIoAOyog, epeuvnTpla Kal el8IKOG o Bépata yuvalkeiag anacyoAnong Catherine
Hakim (2000: 6, 8-10) sival pa amno Tig MPWTEC Mou Talvounoe Kot Katéypae Tig emAoyég {wnG Twy
yuvalkwv otov 21o at. Alakpivel Tpelg katnyopleg: TG home-centred (20%) mou mpoTWoUV Vo UV
gpyalovral divovtag Baoikr mpotepalotnta ota maldld Kol otnv OlKoyévela, TiG adaptive (60%) mou
gmMBUUOUV v CUVOUAOOUV €pyacial KOL OWKOYEVELD Xwpic va epmAékovtal €€ OAOKANPOU Ot pla
gMayyeAUATIK Koplépa kot Tig work-centred (20%) mou Sev €xouv maldl kal ival Soopéveg €
OAOKANpPOU OTNV gpyacia Toug i o€ 5PAOTNPELOTNTEC TNG SNUOCLAG KOWVWVLKNG, TIOALTIKNG i KAAALTEXVLKAG
{wnge. Ze pa o npoodatn €peuva o Neil Gilbert (Professor of Social Welfare and Social Services at U.C
Berkeley) (2008: 31-34) &eiyvel pio AAAn TtumoAoyia Tou TEPAAUBAVEL TECCEPLS TUTIOUG YUVOALKWV
ovaloyo pe Tov oplBpo nawdlwy: tig traditional mou €xouv tpia f kot meploocdtepa MaLdLA KoL Elval oTo
OTUTL LNTEPEC TTANPOUC amacXOoAnaong, Ti¢ neotraditional tou €xouv 800 matdLd kot cuxva amacyoAolvtal
O£ €pyaoia HEPLKAG amaoxoAnong, Tic modern mou £xouv éva matdi aAhd Sev eykataAsinouy tnv Kaplépa
TOUG Kal TI¢ postmodern xwpic matdi mou eival €€’ ohokAnpou adoOCLWUEVEG OTNV KAPLEPA KAl TNV
gTayyeAHATLKA TOUG emttuyia. O neotraditional kat ot modern amoteAoUv TNV MAeloPndilo TWV YUVALKWY
mou mpoomnaBolv va cuVSUACOUY £pYacia KoL UNTPOTNTA HE TIC MPWTEC va Slvouv mpotepaldtnto oTny

OLKOYEVELQ KAl TG SeUTEPEC TNV KAPLEPAL.

Map’ OTL oL MOPAMAVW E£PEUVEC OTOTUTIWVOUV TOUG OLoPOPETIKOUE TUTIOUC YUVOLKWY OTLG
aYYAOOQEOVIKEG XWPEC, OEV ATMEXOUV KOL TIOAU oo T POTUTIAL YUVALKWY OTLG S1adpopeg ANAEG TIEPLOXEG
™¢ Eupwnng dedopévou OTL elval CUVUPAOUEVEG LE TN UNTPOTNTA TIOU OTIWGE EMWONKE TApATIAVW £XEL
kotaypadel 0To CUAAOYLKO QOUVELONTO WG OLKOUUEVIKO TEMPWUEVO. EE GAAOU auTA N TOALTIKN TNG

aylonoinong tng KnTPotntog akoAloubeital grosso modo o€ OAEC TG SUTIKEG XWPEC HE MEYOAUTEPN
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€udaon tig TedeuTaieg Sekaetieg AOyw TNG OLKOVOLKAG KPLONG KoL TNG QUENMEVNG aVEPYLAG.

lotoplkad, n tdeoAoyia TNC LNTPOTNTAC ELVOL TTAVTA OE CUVAPTNON LE TNV OLKOVOULKH KOTAoTaon,
TNV OLKOYEVELAKI Kal KOWWVLKNA TIOALTIKN (Badinter, 2010: 44). & kdBe olkovopKn kpion daivetal otL ol
KOWWVIEG INTOUV amtd TIG YUVOLIKEG VAL EMLOTPEYPOUV OTO OTILTL YLAL VAL KAVOUV QUTO TIOU EEPOUV KOAUTEPQL:
Va TEKVOTIOLNoOoUV Kat va avaBpéPouv ta matdid touc. H Beauvoir gixe emonpuavel amno tn Sekaetio Tou
’70 OTL KOpLO KATUTOALOTIK Xwpa Sgv Ba Swaoel SOUAELA OTLE YUVAIKEG OG0 UTIAPXEL AVEPYLA OTOUG AVOPES
(Schwarzer, 1984: 46). NMpAyUaTL TO TPEKAPLATO, OTIWG SLEUKPLVIZEL 0 KaBNyNTHG OlkovouknG Aoddalelag
Guy Standing, eival mpoiov evog L6£0AoOyLlKOU OLKOVOULKOU pelpotog mou otn Sekaetia tou ‘70,
EUMVEUOUEVO art’ auTd TIoU ovoualouy VEo-GINeAEUBEPLOUO, TTPpOoWBNOE €va VEO LOVTEAO OLKOVOLKNAG
oVATTUENG PACLOPEVO OTNV  AVIAYWVLOTIKOTNTO Kol Tov €AelBepo aviaywviopo. Mia omd Tig
KOTELBUVOELC AUTOU TOU PEVUOTOG ATAV N avaATTuén TN eVeALElag TN AyopAC KAl TwV EAACTIKWY Lopdwy
gpyooiag n omoia petédepe TOUC KWWSUVOUG Kol ThV avaodhAAela MAVW oTtoug £pyalOHEVOUC KAl TIG

OLKOY£VELEG TOUC 08NYWVTOG OE €va TayKOOULO TipekapLato (Depommier, Gauchebdo 2011).

Ytn Sekaetia Tou ‘70, ‘80 ywotav TAAL AOyog yla €va evOEXOUEVO KATABOANC HoBol oTig
VOLKOKUPEG — UNTEPEG. Kata tnv Beauvoir pia tétola ekdoxr Ba evBAappuUVE TIG YUVAIKEC va TiLoTEPouv OTL
TO va £lval VOIKOKUPEG KOlL LNTEPEG LOOSUVAEL Pe eAyyeAUa KoL amoTeAel éva amodektd tpomo {wNG.
M’ autod emypével n Beauvoir, eival akplPwg autdv To SLOXWPLOMO AVAECO O YUVALKELA Kal avEpLKN
epyooia, avaueoa os gpyoocia péoa Kol €€w MO TO OTITL TIOU TIPETEL va amoppiouv ol yuvaikeg av
B€Aouv va yivouv autovopa atopa (Schwarzer, 1984: 79 ). ZAuepa n Brugére, énwg n Beauvoir mpwv
copavta Xpovia, emiBeBalwvel SUCTUXWCE LLE TN OELPA TNG, WG EBIKOG 0T depvioTiK Bewpla, OTL 600
Sev aAAAlel n B£0n TWV YUVOLKWY KAl TWV ovEpWV OTOV LELWTLKO OLKOYEVELAKO XWPOo, Sev MPOKeLTAL val

umapEel Kowwvikn Llootnta (Camus, 2011).

H avatporr) oTig KATeoTNUEVEG OKEPELG TTAPAUEVEL AOLTIOV TO {NTOUUEVO Ot OAa Ta eTtineda wote
oL KOWWVIEC va pnv aflomololv to pOAo NG UNTEPAC €1 PAPOC TNG Yuvaikog, woTte vo aokoUuvTol
KOLVWVLKECG KOl EKTIALOEUTIKEG TIOALTLIKEG TToU Ba MPowOoUV TPAYHUATIKA TNV £VwOold TOU KATAUEPLOUOU
gpyooiag oto omitt kot tnv avatpodn twv nmadiwy, mou Ba Aappdvouv umoPn TIc eMBUULEG KL TLG
TIPOCWTILKEG GLN0SOELEC TWV YUVALKWY KoL Ba eyyuwvTalL TNV €vtagn Toug oTnV ayopd epyaciag pe (ooug
0pouc. 0co dev Ba Aappavovtal LETpa Kot eV Ba aokoUVTOL TETOLOU £(60UG OLKOYEVELOKEG TIOALTIKEG, TO
dALVOUEVO TNG UTIOYEVWVNTIKOTNTAG Ba aufavetal onwg SelXVouv oL OTATIOTIKEG EPEUVEG, HE oTaBEePO
puBLO, TO0O0 OTLG aYYAOCAEOVLKEG XWPEG 000 Kal otV lamwvia Kal otig Eupwnaikeég XWPEC TOU VOToU

(Badinter, 2010: 193). 'H6n otov ayyAooafoviko KOO0 N avadopd oTnV UTIOYEVVNTLKOTNTA YiveTal péoa
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ano tn dakplon Twv opwv childless kat childfree (Cf: Veevers, 1980, Ireland, 1993, E.Campbell, 1985,
A.Campbell, 1999) evw otn FaAAia piholv xwpic Stakplon yla ekovaota i akolola otelpotnta (infécondité

volontaire ou involontaire) ( Badinter, 2010: 194; cf Donati, 2000, Mazuy, 2006).

Entiloyog

Ev katakAeiSL, n wotopla TG yuvaikag ano tnv apxéyovn Hopdr Tng HEXPL oRUepa Xxapaktnpiletal ano
™V evoAlayn avapeoa oe eplddoug KOTAKTNONG Kot eplddoug maAvdpounong 1 onioBodpdunong,
TIPAYLO TIOU OMOTEAEL OTNV MPAYUATLIKOTNTA ULt oTaBepr) TNV LoTopla TWV KOWWVLWY UE KOWO TOTO
ouvavtnong éva cUoTNUA TOPAYWYHG — OVATIOPOYWYN G TTou BETEL TTAVTA OTN YuvaiKa TO KAuTo SIAANpa
gpyooia  pNTPoTNTO, KAPLEPA I OLKOYEVELA AUTO TO KOLVO OLKOVOULKO-TTIOALTLKO TTAQLLOLO OTNV LoTopLla TWV
KOLVWVLWV KATOAAYEL 0TO GOLVOUEVO TNC YUAALVNG 0pOdNC, TWV EUMOSIWY KOL TWV AVICOTATWY OTNV
QVEALEN TWV YUVOLKWVY OTNV EMOyYyEAHATIKN Lepapxia, adalpel amd tn yuvaika, oto Ovoupo TNng
KaBaylaouévng Untpotntag, tTh Suvatotnta tng mMoAUTAeUpnG Katatiwong Héoa amod TOUG XWPOUG TNG

gpyaociag r tng mveupatikng dnuoupyiag emBariovtag tng to matdi.

Y& OAn TNV LoTOPLKN SLadpopn TNG yuvaikag, To Kautd BEua tne tdeoloyiag  onmwg €Aeye n
Beauvoir tng Bpnokelag NG UNTPOTNTOC CUVOEETAL GUECQ, QTIO KOLWVWVLKI, OLKOVOWULKH, TIOALTIKY Kol
TIOALTIOMLKA Amoyn, UE ML TIOALTIKY TIPOTEPALOTNTAG YUPW amo TO BEUA TNG YEVVNTIKOTNTOG KOL TNG
OLKOYEVELAG, BewpPOUEVEG WG BACIKN TNy avamtuélaokol Tapdyovia Tou KowwvikoU Lotol. Etol n
ovamnodeuktn ovvdeon petafl avamapaywylkng dladikaciag kot avatpodnc motdlwy, epyaciog Kot
UNTPOTNTOC EMAVEPXETAL AVAAOYQ HE TIG LOTOPLKEG, TIOALTIKEG KOl OLKOVOULKEG GUVONKEC, OXL LOVO OTO
KOLVWVLKO TIPOOKNVLO OAAQ KOl OTOUG 18L1oUG TOUG KOATIOUG TOU DEULVLOTIKOU KIVAUATOC o Eupwrn Kat
Apepikn. AUTA N TIPOBANUATLKA QTOTUTIWVETAL KOL OF ETMLOTNHOVIKO £Ttinedo amd tnv emnoxr tou Freud
HEXPL onuepa. ISlaltepa oTNV €MOXA HAG. TOPATNPELTAL OTASLAKA KOl TIAPAAANAQ LE TO KOLVWVLKO-
OLKOVOULKO Kal TIOALTIKO TAaliolo Tou Bplokel TNV KopUdwaon tou otn PeyoAUTtepn SLebvr) oLkoOVOULKNA
Kplon Tou yvwploe TOTE n TOyKOOoULd Lotopia, TMANBwpa Snuoocleloswv amd maldoPuxLaTpoug,
veupoAdyoug,  matdouyxoAoyoug, YuxavalutéG mou BEtouv ek véou ot eféxouca Béon TG
T(POOTATEVUTIKEG UNTEPEG-TPODOUC Kal UTIEPTOVIZOUV TN BLOAOYIKN LKAVOTNTA TWV YUVALKWVY VA YEVWOUV
kat va 8tvouv Twn. Qaivetat Aoutdv OtL mapd tn BeAtiwon twv cuvOnkwv daBlwong kal epyaciog Twv
yuvalkwy, mutatis mutandis, oxed6v oe 6Ao Tov KOOWO, N EMLPPON TOU TIATPLOPXLKOU CUCTHUOTOG OTLG

KOLWWVIECG pag Mopapével mavta Loxupn!
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THE CONTEXT

School systems globally need to undergo substantial changes to meet their goals closely interrelated with
improving student outcomes within the knowledge era (Dorman, Fraser & McRobbie, 1997; Fullan, 2007).
Indeed, the rapid rate of change, especially in the new millennium, has greatly impacted any school
setting, from the small rural to the large urban school district (Calabrese, 2002, 2003). In effect, change is
integral to any contemporary educational setting, as schools strive to reinforce their organizational and
instructional efficiency and increase learning effectiveness, among rising demands for excellence and

innovation.

Yet, change initiatives call for leaders who deeply understand the intricacies and complexities
inherent in any change effort (Hall & Hord, 2014). As Calabrese (2003) has stressed, an effective school
administrator needs to understand the significance of the change required, as well as the consequences
of what it takes to be a change-driven school administrator. Managing these complexities is actually the
main challenge in the change process, with resistance to change being the most eminent problem leaders
are largely confronted with. Hence, Willower (1971) has argued, any educational administrator who is to
pave the way for innovation should firstly recognize all potential sources and forms of resistance to

change.

In this context, the present study attempted to delve into the challenges inherent in change
management, and precisely into the barriers and resistance to change in schools operating in Al Ain city,
as the education sector in the United Arab Emirates (UAE) has undergone an ambitious reform over the
last decades (National Qualifications Authority, 2013). In detail, a qualitative study was conducted,
seeking to record school-principals’ views on the barriers and resistance confronted with in the
educational reforms implemented. Effectively, recording the barriers encountered, as well as the practices
mobilized to handle them, as reported by participants in the study, might be of interest to policy makers,

as well as to change agents in general, in subsequent reform agendas.

THE THEORY

In the first place, to answer the question ‘what does it take to be an effective leader’, we need to

distinguish between the concepts of leadership and management, a rather overwhelming task indeed.
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According to Brinia (2011), the review of relevant literature indicates that there are as many definitions
of leadership as there are persons who have attempted to define the concept, which are actually
numerous as leadership has been a popular and highly debated topic. Definitions most often differ on the
basis of the angle taken to describe the concept, as a set of traits, behaviors, relationships, perceptions,
or as various types of influences over followers, goals and organizational culture. As Yukl (1989) has
observed, the most apparent controversy in literature revolves around whether leadership should be
defined as an organizational process, as opposed to an individual behavior. Further distinguishing the
characteristics of leaders from those of managers, one could posit that while managers ‘do things right’,
concerned with the ‘how’, and execute on the basis of responsibilities and authority, leaders ‘do the right
things’ concerned with the meaning to people, and operate by influencing commitment (Appelbaum et.

al., 2015; Yukl, 1989, 2001).

Thence, in the current study we are concerned about identifying ‘the right things’ to be done so
as the change initiative will make meaning to everyone involved and will gain the commitment required.
And this takes us to another critical question ‘how does a leader manage change’? It is evident that
planning, initiating, implementing, and consolidating change largely depends on the personality traits of
the person in charge. Yet to answer the specific question, we need to define change and how it is
perceived in educational settings. In this regard, a strand of relevant studies have been conducted, trying
to elucidate the critical issues around educational change, in terms of context, processes and

interpretation.

First and foremost, educational change is regarded as inevitable, as education systems globally
lead under the impact of socioeconomic internationalization, digital technology advancement as well as
demographic reallocation (Fullan, 2007; Giddens 1990). In this context of dramatic changes, education
leaders need to lead initiatives that seek to reform education so as to the facilitate and reinforce the
‘preparation’ of citizens to cope with the increasing complexity of society, impacting people in their

everyday lives (Alptekin-Oguzertem, 1997)

According to Macri, Tagliaventi and Bertolotti (2000), organizational change is a coherent set of
attitude and behavior alteration in the setting of an organization, coming as direct response to its
environment. Their study drew on resistance to change in small manufacturing firms, conducted through
observations, ethnographic interviews and document analysis. Their results indicated that the process of
organizational change is in fact incremental, diffusing in the form of continuous small change actions

rather than as a revolution or a traumatic event, while resistance to change can be seen as a complex
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mixture of context, attitudes, and processes.

In this respect, Fuller (1969) attempting a categorization of individual resistance to change
through in-depth interviews, came up with four overarching categories of concerns: unrelated concerns,
self-concerns, task concerns and impact concerns. Unrelated concerns do not center on the innovation as
the individual appears rather indifferent at this stage, while self-concerns, may either be informational
(more information is demanded) or personal (how the innovation will affect the individual). Task concerns
revolve around management issues, that is, how to work effectively with the innovation. Finally, impact
concerns are distinguished in consequences (effects of using the innovation), collaboration (ways of co-

operating with other people) and refocusing (refining the innovation) (Hall & Hord, 2014).

Current understandings of leadership in the school context reiterate the critical role of the
principal for leading and managing change in schools. In this regard, Calabrese (2002) has posited that the
school principal as a change agent should take into account five core principles: prepare to lead change
process; design change strategies in order to meet pacing requirements; identify the particular nature of
change; realize the tacit rules that guide attitudes toward change; and be attentive to the external and

internal powers on change process.

Likewise, McDaniel and Di Bella-McCarthy (2012) tried to provide practitioners with handy
strategies to improve their leadership self-efficacy, a critical parameter to leader performance and a key
causal factor in managing change. A leader’s self-efficacy is actually deemed to rely on the requisition of
a set of leadership knowledge, skills, and competences, and on conscious engagement in self-monitoring

strategies.

To this end, according to Calabrese (2002), effective leaders need to reflect on a set of critical
guestions, in order to delve into the nuances of the change nature: Can change be controlled or managed?
Is change inevitable? How do you manage people who resist change? How do you create and sustain an
environment in which organizational members embrace change? How do you assist organizational
members in coping with the uncertainty associated with change? Furthermore, he has argued that change
must be examined both from a personal, as every member brings his/her own personal construct about
change nature, and from a collective perspective, as organizational change relies on collective actions and

beliefs.

As far as barriers in change implementation are concerned, Tang, Lu and Hallinger (2014),

explored through qualitative interviews how a sample of five successful Chinese principals responded to
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educational reforms. Their findings have identified eight significant barriers to change in schools, listed by
order of frequency: negative teachers; lack of knowledge and skills in the field of change; impatience to
see quick results; limited teacher experience to serve as models; lack of teacher understanding and
interest in change; limited resources to support implementation; and, lack of parental understanding and

support of the change.

They have further indicated a set of supportive strategies used by principals to launch and sustain
innovations in their schools: concentrate on training some key teachers as models; encourage teachers to
attend training on the new methods; provide learning opportunities for staff; establish incentive systems;
build a team of middle-level leaders; regularly invite experts for guidance and support; reflect on collective
experiences and support creativity suggestions; introduce the new teaching methods through multiple
channels; create a safe environment for innovation; provide teachers with successful models of new

methods; as well as, provide opportunities for successful experience sharing (Tang, Lu & Hallinger, 2014).

In the same vein, Erwin and Garman (2010) conducted a meta-analysis, examining published
research involving resistance to organizational change, so as to present a comprehensive framework of
constructs and variables, as well as to identify emerging trends and themes in recent resistance to change
research. Their results have also drawn on specific change practitioner recommendations, providing
change agents with practical guidance in dealing with resistance to change within the context of the

organizational change process.

As mentioned above, the role of the school principal has emerged as the most critical among
variables that affect school effectiveness and change management in a large body of research. Yet, there
is a mandate for gaining further insights as to ‘how’ principals go about enhancing effectiveness in their
schools. As Leithwood & Montgomery (1982, p.309) have posited, ‘surprisingly few studies have asked
that question directly’. Taking into consideration that the UAE education sector has undergone an
ambitious overhaul through the last decades, aiming to facilitate the transition of the country to a
knowledge-based, sustainable and diversified economy (National Qualifications Authority, 2013, p.13), it
is of immense interest to listen to school Principals themselves, as to how they managed the large scale

reforms imposed, the barriers encountered and the strategies mobilized.

PURPOSE OF THE STUDY

Hence, the purpose of the present study was to record the views of Principals in Al Ain schools, as regards
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the barriers to educational change. Precisely, it sought to gain insight into Principals’ perspectives about
the barriers and individual resistance to change within their organizations, aiming at a) identifying the
barriers usually encountered whenever change is ahead; b) investigating how they can be overcome.
Though gaining a better understanding of the barriers and the internal resistance encountered in
organizations undergoing change in the UAE context, as well as of the personal strategies employed to
prevent and handle resistance, it is expected that critical implications will emerge, both for policy makers

and for change agents, in facilitating the implementation of educational reforms.

In this regard, the research questions guiding our study drew on:

Q1: What types of barriers are discernable when changes are implemented in schools?
Q2: How do school principals respond to the barriers and resistance encountered?

Q3: How is resistance prevented and/or handled?

Q4: What kind of support do school principals provide their teachers for introducing, implementing and

consolidating changes?

METHODS AND TOOLS

In an attempt to gain meaningful insights into the situation, the qualitative approach was followed,
allowing greater flexibility and enabling the researcher to obtain explicit information (Cohen & Manion,
1994; Mason, 2002; Verma & Mallick, 1999). Qualitative data were retrieved through 5 semi-structured
in-depth interviews, conducted with a purposive sample of school-principals in the Al Ain, upon their
consent, while official clearance to conduct the study was granted by the Abu Dhabi Education Council

(ADEC).

The interviews were carried out using a research tool constructed to reflect the context, aims and
limitations of the specific study, grounded on relevant literature (Erwin & Garman, 2010; Fullan, 2007;
Hall & Hord, 2014; Macri, Tagliaventi & Bertolotti, 2000; Tang, Lu & Hallinger, 2014). The interview guide
included open ended questions requiring descriptive answers, to encourage conversation which may
prompt spontaneous information. The length of the interviews ranged from thirty to sixty minutes, and

they were all conducted in person.

It should be noted however that there have been certain limitations to the study, such as

subjectivity of responses, a limited sample and restriction to the UAE context, impeding generalization of
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results, while calling for further research.

DATA ANALYSIS

The data retrieved underwent qualitative analysis, using Nvivo software, a powerful program for analyzing

qualitative data.

Initially, the five interviews were transcribed and imported to Nvivo 10. Then, the main nodes and
child nodes were developed. A node is a collection of references about a specific theme identified through

coding the data. A child node is a sub-node used to divide a theme into more specific topics.

In detail, three main nodes were created which were barriers, resistance and practices. The
barriers node was used to classify all the responses related to principals' perceptions on barriers, whereas
a child node was created to codify all the examples provided. The resistance node was used to aggregate
the reasons for individual resistance, while three child nodes were created to further classify parents’,
teachers’ and principals’ reasons for resistance. In addition, an examples node was created to aggregate
examples of resistance as presented by principals. Finally, practices node was the node developed to
classify principals’ practices in dealing with barriers to change, which was also subdivided to three child

nodes: parents, teachers and examples.

It should be noted that the interviews were conducted in English, which is not the native language
of respondents. Quotes from the interviews have been presented as expressed (without syntactical

and/or grammatical correction).

RESULTS

Sample profile

Out of the five interviewees, two were male and three were female. Two of the principals worked for
government schools and three worked for private schools in Al Ain. To ensure their anonymity the
interviewees were assigned symbolic code-names, starting with an M for men and with an F for women

(Table 1).
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Table 1. Respondents’ Profile

Code names Age School type School level Highest qualification
M1 31-40 Private K-12 Master
M2 41-50 Government Three cycles Master
F1 Above 51 Private K-12 PhD
F2 31-40 Private K-12 Master
F3 41-50 Government Cycle 2 Master

The first interviewee (M1) was an expatriate Principal in a K-12 private mixed school that follows
the UAE Ministry of Education curriculum. He is under 40 years old. He has worked as a teacher for 7 years
and he has been working as a principal for 7 years, as well. He attended two short courses in change

management and his highest qualification is a Master degree in education leadership.

The second interviewee (M2) was a highly experienced Principal in a public, male, three cycle
school. He is Emirati and his age range is between 41-50. The highest qualification he has received is his

Master degree, while he has been working as a school principal for over 10 years.

The third interviewee (F1) was also an experienced Principal in a K-12, private and mixed school
that follows the British curriculum. She is over 50 years old and she has a wide experience in the education

field, as a teacher and principal, while she is a PhD holder.

The fourth interviewee (F2) was a Principal in a K-12, private and mixed school that follows the
American curriculum. She is an expatriate and her age range is 30-40 years old, while she has over 10

years of experience as a teacher and principal. Her highest certificate is a Master degree.

The fifth interviewee (F3) was a cycle two school female principal. She is Emirati and her age range
is between 41-50. The highest qualification she has received is her master degree. She has been working
as a school principal for over 16 years. She has attended intensive training sessions as part of the

preparation for leading the New School Model, launched by ADEC.

Principals' views about barriers to change

While, in general, interviewees’ views regarding the barriers to reforms at school level coincided, each
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one put emphasis on different types of obstacles.

F3 reported that barriers are "issues and situations that hinder the application and
implementation of a plan or an approach in the educational system or the school". M1 focused on the
financial barriers, imposing tremendous constrains in hiring highly qualified teachers and motivating the
existing personnel so as to put more effort into implementing innovations. This is however interrelated to
the highly centralized education system, which he indicated as a major barrier to change at school level.
As he pointed out: “l cannot do anything without taking the permission of ADEC which consumes time....
Daily three or four emails are received from ADEC and some of these emails and circulations ask for a lot
of things that may need two to three days just to prepare their requirements.... ADEC fluctuates and tries
to implement a lot of changes in the same time that many schools cannot cope with this". To further
clarify his point he added "sometimes ADEC starts a project, schools try to implement it, in the second
year ADEC cancels that project and starts another one... sometimes there are contradictions between
projects". F1 agreed that the centralized system is a barrier of major importance. As she posited "barriers
are not coming from our system, it is from outside..., from the government authority... Barriers arise when

we are asked to do something that cannot be done in our system".

Most importantly though, all interviewees identified teachers’ and parents’ resistance as the most
critical barrier to any reform. In fact, they referred to a well established ‘culture’ of resistance to any
change effort. For instance, M2 stressed that "parents are not coming easily ... and this happens because
of the culture”. In the same vein, F2 reported that the culture of the staff and parents are outstanding

examples of the barriers she encountered in her school.

Principals' views about resistance to change

Running a word frequency count in Nvivo 10, we identified that the word ‘resistance’ was the more

frequent than the word ‘barriers’ in the five interviews as depicted in Figure 1.
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Figurel. Word frequency inquiry results

Likewise, the frequency of the word ‘teachers’ was indicated to be higher than ‘parents’ and ‘students’.

In effect, all respondents assumed that teachers resist change more than parents, whereas students are

not actually considered as resistors to change. Teachers resist change for many reasons according to

interviewees', the responses of which have been classified as shown in Figure 2.
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Teacher’s concerns, as depicted by the interviewees, were divided into four categories following
Hall and Hord’s (2014) categorization of concerns: unrelated concerns, self-concerns, task concerns and

impact concerns.

As far as unrelated concerns are concerned, M1 posited that teachers who work for private
schools get low salaries which actually make them ‘unconcerned’ for the reforms implemented in their
schools. On the contrary, he stressed, they are more concerned with finding other income sources to

cover their family's expenses.

However, most of the causes of resistance identified by respondents fall under self-concerns.
Teachers are believed to resist change simply because they do not want any change to affect their
‘comfort zone’. Hence, they resist because "they think that change will bring more work". Actually, "any
change is considered by teachers as extra work", regarding it as "tiresome and an overload responsibility".
Moreover, M1 pointed out that teachers resist change when it affects their parallel roles, such as
motherhood. For example, he clarified, female teachers pretty often say "l can go to other schools with
little difference in salary, but with less or at least a quarter of work, because as a female | have children
at home and other responsibilities". Most importantly though, teachers do not favor any change in the
ways they are used teach. F2 provided an example of a teacher who refused to apply more innovative
teaching methods. As she mentioned "she likes to teach using the old traditional way, she will stand and
lecture and students should listen". Additionally, F3 resumed that change might affect the comfort zone

of the teachers just because "it will not leave them enough time to meet with their colleagues".

Additionally, the concerns of teachers about their ‘status’ were prominent in principals'
responses. According to M2 "teachers think that the new ideas could be a problem for their position",
explaining that they think that the failure to implement an innovation may lead to their replacement by
new employees. Furthermore, it appears that when the introduction of an innovation is linked to some
advancement for those who implement it, they end up receiving the ‘jealousy’ of their peers. M1 and F2
faced this kind of concerns when they were assigned the role of the Head of the Department (HoD)
undertaking to improve the work in their schools. As F2 stated, their fellow teachers started to object,

going around saying "what is this HoD better than me on?", or "l know more than she does".

As related to task concerns, M1 reported that teachers mostly resist when they do not understand

how to implement the innovation, needing thus support and training to tackle the issue. Also, according

62 www.hrmars.com/journals



Multilingual Academic Journal of Education and Social Sciences
HRMARS June 2015, Vol. 3, No. 1
Exploring Intellectual Capital ISSN: 2308-0876

to F2, "people have phobia of technology, and they think that | am gonna lose my job because the new
graduates know more", so they just say "no, | don’t wanna use it", essentially fearing of potential failure

and the consequent embarrassment, which are in turn interrelated with self-concerns.

At impact concerns level, M2 pointed out that "people refuse to change because they think they
are alright". For instance, according to F2, teachers usually claim that they have used traditional teaching
methods for many years and yet they are good teachers. As she highlighted, they tend to argue “well, |
have been teaching for 20 years, so why do | have to move into this new thing? However, this could also
be interpreted as resistance to change to protect their comfort zone and save face. Yet, senior teachers
do have impact concerns. They might resist an innovation because they are truly concerned about its
impact based on their experience of the local culture, of the context and of the students. Respondents
acknowledged that in the case of impact concerns, they bring to discussion resistors’ points. Indeed, M1

stated that "he should be fair" and hence he always accepts justified resistance.

Interestingly, the responses of some private school principals drew on issues related to formal
reform as a major cause of teacher resistance. Precisely, they referred to a lack of trust to the reforms
introduced by ADEC, and its often contradictory policies. For example, F1 referred to a case when they
were asked by ADEC to establish a Board of Governors with increased authority in their school, which they
refused to do, as they are a private school and cannot function under a rigid framework. As she reported,
"we are already having the best quality of students who graduated from our schools... ADEC should leave
the market to decide". In fact, the respondents who work in private schools put more emphasis on the
resistance raised to formal innovations introduced by ADEC, a fact that bears implications as to the
distinction between government and private schools and the varied factors that influence resistance to

change.

Furthermore, the interviewees disclosed that more resistors share some common characteristics.
F3 stated that resistance usually comes from the "less dedicated staff and teachers who are older in age
and experienced, whereas younger and novice teachers are more willing and accepting to implement
change". M2 further emphasized that old teachers tend to claim that "old is better than new and they

refuse to change anything".

Finally, it was noted that the degree of resistance may be related to factors associated with the
change agent himself. For example, F2 pointed out that if a change agent attempts to mandate teachers
to implement an innovation by telling them “that you just have to do it, and this is how it is", he/she will

definitely fail. In the same vein, M1 noted several times that change agents should be patient when
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introducing changes in their schools. Actually, according to F3, "resistance occurs at the beginning of the

implementation and it decreases by time and experience."

Parents

Delving into principals' responses, it was made evident that parents resist changes in the education field
due to their previous assumptions about education, along with their desire for the wellbeing of their
children. As M1 highlighted, "you will face some parents with tradition mentality who want their children

to be educated as they studied".

Furthermore, parents’ resistance to educational reforms may arise from their suspicion that this
may entail hidden costs which they will be not able to handle. Also, quite often resistance emanates from
parental concern for their children’s grades and performance, which they think are highly interconnected
with the curriculum followed. As reported, "parents are resisting change and they continue to complain
when a new curriculum is applied". Actually, both M1 and M2 who work for a private and a government
school respectively, mentioned exactly the same example of parent resistance to the implementation of
the new English curriculum. As M1 reported, they started to work on drafting their own English Curriculum
in line with ADEC’s mandate, but this raised several complaints among parents. Likewise, M2 agreed that
the parents keep complaining for the absence of a single book for English, "they don’t understand that

there is a big change with the new skills and the book becomes the last resource in teaching English".

Supporting change implementation and dealing with resistance

This section describes the practices in hand to support change implementation and to deal with resistors,
as reported by interviewees. It was divided into two sub sections: dealing with teachers and dealing with

parents.

Dealing with teachers

Interviewees suggested various strategies and techniques to support change implementation and deal

with resistance, such as discussing, convincing, training, holding meetings or providing incentives. Figure
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3 summarizes the practices that were drawn from principals’ responses.

building a Decision
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Figure 3. Suggested practices to support change implementation and reduce resistance

First of all, respondents referred to the role of the overall climate in school in supporting change
implementation. F1 highlighted that "maintaining a spirit of respect, honesty, and transparency" can
motivate teachers to implement change. Likewise, F3 agreed that "respect is the main part in dealing with
all stakeholders". Moreover, M1 stressed that being patient is also a crucial parameter in supporting
change implementation. He provided several examples from his experience, indicating that implementing
and sustaining change requires from one to five years. As he reported, "when | wanted to change students'
assessment policies and tried to convert it to ongoing assessment | struggled for one semester just to
apply it in low quality. | needed one extra year just to raise the quality. Now, after less than five years |

can say that the students' assessment policy is well and smoothly implemented in the school."

Secondly, interviewees reported that a major influence to change implementation is also exerted
by the decision making process. As F2 stated "l really care about consistency in school and we don’t
implement change until we are all assured that we brainstorm together and, after the consensus, we
reach an agreement". Similarly, F3 strongly believed that involving teachers in school decisions leads to
smooth implementation, while it also helps to identify factors helpful in overcoming resistance. In the
same vein, M1 reported that "sharing with teachers in taking decisions reduces resistance". Actually, he

presumed that if all teachers contributed to the decisions made concerning necessary reforms, he would
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"face zero resistance".

Respondents unanimously agreed that communicating with teachers is one of the core practices
they use to support change and deal with resistors. As F1 stressed, "we listen to their concerns", while F2
indicated that her first step is to “make them understand what is cooperative learning, how it will help
them". In effect, conversation, listening attentively and thoroughly explaining different approaches, are
among the strategies used by interviewees to tackle resistance. Additionally, the need to surface
resistance was also reported. As M1 put it, an open dialogue is “better than letting them resist overly or

in hidden".

Hence, the next step after surfacing concerns through discussion is to support teachers with
training. As F1 highlighted, "we try to work on their weaknesses through mentoring and in service staff
development", while additionally F2 reported that she was concerned about "how can the school
management help them master the skill and develop confidence". Furthermore, M2 added that an action
plan is usually designed to improve the performance of individual teachers who face problems with the

innovations to be implemented.

In addition, principals stressed that providing teachers with adequate resources is also of critical
importance. Precisely, all interviewees strongly believed that to implement an innovation, catering for
budgetary support, training, materials and tools, is indeed part of their role as school leaders. Also
reinforcement and incentives were also considered to be of foremost importance. To this end, F3
explained that she regularly reinforces and motivates her staff, rewards them for their good performance,
and encourages them whenever required. In addition, M2 provided examples of incentives in use to award
high performing teachers, including giving them less work load, or granting them more flexible work

schedules.

Finally, respondents outlined that when repertoires are exhausted, they may be obliged to use
mandates with the less committed or not responding teachers, or in extreme cases it may even lead to
dismissal, but according to M2 "this would be the last option". As F1 posited, "I give many chances and

try different ways... if it does not work, then | follow the written rules”.

Dealing with Parents

Most of the respondents’ statements depicted that they highly value the role of parents and they consider

of critical importance their involvement when introducing reforms. Their repertoires to involve parents in
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implementing innovations, may comprise “orientation sessions”, “workshops”, “surveys” to record their
views, or even “whatsapp groups" to inform them on critical issues. As a result, F2 noted that many
parents have been involved in the innovations implemented, adding that "parents are now open to the

idea of change because they have developed trust in us".

As F3 reported, ‘it’s the school’s duty to hold meetings and orientation sessions for parents to let
them be informed about updated issues and take them on board together with the school family’. She
went on to stress the importance of involving parents in decision making, and provided an example of a
case when they relied on parents’ suggestions to introduce a new system of punishment and rewards in
their school, which encountered no resistance as parents themselves provided the input for its

formulation.

Furthermore, M1 noted that "most of parents ask to improve education so | involve them in
different committees..., | benefit from their ideas, advice, feedback, reflections and support for teachers".
He also provided an example of altering school’s policies relying on parents’ suggestions. As he stated, "if
the parents have suggestions that make sense,... for example, | changed the quantity of English papers
because of parents’ fair request”. Conversely, M2 doubted that parents fully understand the innovations
initiated, while he claimed that most of them do not usually attend the meetings held. Yet, he believes

that they easily accept changes that focus on enhancing their children’s learning.

It should be noted though that one of the respondents was quite negative to involving parents in
implementing changes. She justified her point by making reference to the uniquely multinational context
in the UAE, reporting that in their school they "have 52 different nationalities with different languages

and background. Everyone has a different opinion".

Itis thus evident that principals’ repertoires for dealing with parents in introducing reforms mainly
rely on holding meetings and providing detailed information on the rationale and expediency of the
innovations. Yet, the tactics largely vary between principals in private and government schools, as private

schools in the UAE usually address a population of numerous nationalities and cultures.

DISCUSSION

The qualitative analysis of our research data identified five critical barriers to implementing reforms in
UAE schools. A significant barrier has been indicated to be of financial nature, which is also largely

interrelated with the highly centralized structure of the UAE education system. In effect, money matters
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when it comes to hiring highly qualified teachers and motivating the current personnel to put more effort
in implementing an innovation. This comes in line with relevant findings indicating that financial
constraints could be an immense hurdle for any organization to move forward towards achieving its goals
and introducing innovations (Airasian, 1989), which actually applies to all kinds of organizations,
educational or not. For instance, in a study in the hotels sector, results depicted that the lack of resources

and the cost of change were the most important constraints to change (Okumus & Hemmington, 1998).

As far as the highly centralized educational system in the UAE is concerned, contemporary
literature emphasizes that centralization does not fit the current trends of participatory management,
empowerment and shared decision-making (Brennen, 2002), parameters which are of paramount
importance in effective change implementation. Actually, decentralization is explicitly sought after by the
majority of interviewees, which they consider that would enable themselves and school personnel to have
a “say” and get involved in the process of decision making. According to Flaggert (2000), this could indeed

foster a positive organizational culture for change.

Also, there has been made wide reference by respondents to cultural and social barriers, such as
parents’ cultural and socioeconomic background exerting influence in their active involvement in their
children’s education and supporting of reforms. In effect, most respondents in our study highly valued the
role of parents and the importance of involving them in implementing innovations. According to Fullan
(2007: 190), all relevant research has indicated parents’ support and cooperation with the school as a
crucial factor in effective change implementation and the progression of schools, as they have a vested
and committed interest in their children’s success. Yet, parents’ involvement is an ambivalent issue, as it
has also been indicated to be highly conditioned by cultural values and beliefs. Hence, change agents
should also possess increased awareness of the beliefs and values of the community where changes are
meant for (Zaltman & Duncan, 1977). However, according to Beglane (2001), parents’ non supportive
culture may be subjected to change in cases they witness substantial improvement in their children’s

performance and attitudes.

Age is another parameter that has been identified by some respondents to account for hindering
reforms in schools. Does age really matter when it comes to acquiring new ideas? Do elder teachers really
have less motivation to accept and implement change? According to Sikes (1992), when change is imposed
on veteran teachers, the implicit message is often not just that the new idea will be better, but also that
what the teacher has been doing for years is ineffective or even harmful. Yet, it needs to be borne in mind

that resistance to change does not solely come from elder personnel. Leaders need to expect that for
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every change there is resistance (Fullan, 2007; Hall & Hord, 2014). Indeed, our findings indicated that
resistance in schools mainly arises from the teaching personnel, which is actually considered to be a
natural and expected reaction. According to Gravenhorst (2003, p.3) resistance is an "almost inevitable
psychological and organizational response that seems to apply to any kind of change, ranging from rather

modest improvements to far-reaching change and organization transformation”.

Our findings interestingly depicted that school principals have a wide ‘repertoire’ of strategies
and techniques to support the implementation of innovations and deal with resisting teachers. On top of
their practices is holding meetings to explicate and fuel information about the innovation, while provide
a forum for teachers to express their concerns, listening attentively and using conversation and persuasion
to bend resistance. This comes in line with relevant literature, outlining the critical role of communication
in change management. According to Boonchouy (2014, p. 110), such “principal-facilitated discussions”
are “intended to collectively define and address problems and encourage collective staff attention to
these problems”. Additionally, Loebe (2005) posits that principals have to listen objectively, carefully and
considerately to all teachers’ remarks and concerns. Furthermore, Delucia (2011) emphasizes that
adhering to clear and regular communication may help in building trust between teachers and principals,

which is essential for developing a professional learning culture which in turn leads to successful change.

Building trust is also closely interrelated with fostering a spirit of respect, honesty, transparency
and collaboration, which were also indicated to be highly valued by interviewees in the present study. In
effect, keeping a good, constructive and respectful relationship with the teaching staff is vital to move
school forward (Scott, 2002). Furthermore, including staff in decision making and encouraging
collaboration between staff members may strengthen school’s professional learning culture and further

reinforce trust among its members, in benefit of students’ learning. (Boonchouy, 2014; Delucia, 2011)

To this end, teacher training and professional development go alongside with change
implementation. Actually, all respondents in our study acknowledged in-service training as a vital
parameter for successful change, while they also outlined the role of mentoring. Indeed, professional
development schemes that comprise individual conversations, mentoring, and coaching, so as to support
teachers who face difficulties with the change process, have been indicated in relevant studies to facilitate

the implementation of reforms (Hall & Hord, 2001; Loebe, 2005; Tang, Lu & Hallinger, 2014).

Yet, all the above may not work unless the change process is supported with adequate resources.
In effect, research has highlighted that the availability of resources is as essential to successful change as

skills and knowledge (Beglane, 2001). Moreover, adequacy of resources is closely interrelated with
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providing for rewards, which in turn has also been indicated as an effective motivator that may encourage
teachers to go with change (Beglane, 2001; Ormrod, 2008). In our study, financial rewards were not
indicated to be widely in use as a mode of teacher motivation, mainly due to the highly centralized
structure of the UAE education system which does not allow such kind of budgetary flexibility. Yet there
were several references to rewarding practices that may enhance motivation, inspiring teachers to

improve and abide with change, such as less work-loads or more flexible work schedules.

Finally, our findings indicated that when the principals’ repertoires to tackle resistance are
exhausted, they may need to use mandates with the less committed or not responding teachers. This is
consistent with Hall & Hord (2014), arguing that mandates could be used when resistors are not willing to
change. Still the importance of ongoing support and interventions for the effectiveness of the mandate is
stressed at all times. And this takes us perhaps to the most critical aspect of educational reform. Change
cannot happen all of a sudden. Rather, it will take an extended period of persistent and progressive work
to be implemented, integrated and sustained within an organization (Hall & Hord, 2001; Scott, 2002),

which was essentially a principle recognized by most interviewees in the current study.

CONCLUDING REMARKS

As educational change has been spurring globally to pace with the new socioeconomic mandates
emanating from the exponential rate of techno-scientific advancement and globalization, the role of
school principals as change agents has become more pertinent than ever before in the history of
education. The UAE, since its founding in 1971, has developed at a rate that is almost without parallel,
with the education sector following an ambitious agenda of education reform, related to building
educational capacity, encouraging technical knowledge and innovation in the curriculum, and introducing

international quality assurance frameworks to raise standards (National Qualifications Authority, 2013).

Hence, it was deemed important to get insight into UAE school principals’ individual stories, as to
how they managed the large scale reforms imposed, the barriers encountered and the strategies
mobilized. The results of the qualitative study conducted are largely congruent with relevant research
findings. Yet, they entail several weighty implications for education policy formulation in the UAE, as the
highly centralized structure of the UAE education system was indicated as a major barrier to educational
reform, interrelated actually with all the other barriers identified in the study, while additionally clashing

with the flexibility demanded in order schools to keep apace with the exigencies of the knowledge
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economy. To this end, there was depicted a clear mandate by respondents for gradual decentralization

and more professional development for teachers to deal with change.

It should be noted however that there were certain limitations to the study, such as subjectivity
of responses, a limited sample and restriction to the UAE context. Additionally, the study was limited to
the schools operating in Al-Ain city. A direction for future research could be replication of the study with
larger samples, while delving deeper into the peculiarities of the UAE context, such as the highly multi-
national/multi-cultural environment, as well as the different operational frameworks for government,

private and charter schools.
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Development, Implementation and
Evaluation of a Master’s Degree in
Healthcare Management and Quality:
Recording our experience
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Abstract

The present paper presents our experience of introducing a Master program in healthcare management
and quality in a newly founded Saudi university specialized in health sciences. The mission of the program
was to advance the quality and efficiency of the Saudi healthcare system through providing for qualified
professionals in health management, quality and communication. To this end, close cooperation with other
universities and research centers was sought in developing and implementing the program, applying
international educational standards. Our results from the assessment survey conducted with the first
cohort of students, although limited in scope, indicated an overall satisfaction from the program. Yet, to
substantially assess the program, a follow-up survey could be conducted with graduates’ employers,
delving into the changes that have taken place in their skills, knowledge and attitudes as a result of their
participation in the two year study program. Additionally, a participants’ pre-program evaluation has been
planned to be implemented with the future cohorts of the program participants.

Key words: Master’s program, healthcare management, program development, assessment

Introduction

Individuals and institutions approach the challenges of program development from many different points

of view (philosophical, historical, social, economic, and political contexts) with different practical
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strategies (and financial constraints) and with different and overlapping sets of skills. A successful

outcome to this process requires a strong interest and commitment to the concept (Lewis, 2005).

Many universities and educational institutions now offer healthcare management and quality
higher degree programs to provide opportunities for students who would like to pursue further studies
in healthcare management and quality. Developments at national level in Saudi Arabia, are represented
by the establishment of a national body called Central Board for Accreditation of Healthcare Institutions

(CBAHI website).

Almost all healthcare institutions striving for quality and undergoing voluntary or involuntary
processes of accreditation, indicated a need for graduate programs in healthcare management and
quality geared to health care professionals. Establishment of other bodies that are related to the field
and, informal and formal, discussions at national meetings with healthcare administrators indicated
shared feelings of such a need. Of equal importance, increased attention among medical institutions to
the field of healthcare management and quality as a discipline has been emerging with increasing
numbers of healthcare management and quality professionals. Healthcare managers play vital roles in
healthcare such as strategic management, service (or operational) management and Managing (through)

people (Baker, 2002, Llewellyn, 2001; Degeling, 2003).

However, there is lack of statistics on the number of healthcare management professionals in Saudi
Arabia or on how many hospitals have qualified administrators and managers. Healthcare management
programs in the region lack the healthcare quality component, not designed for healthcare professionals
or not recognized by the Ministry of Higher Education. The later deficiency may incur difficulties for
students’ career, while the premier diminishes the quality of the program (Um Alqura University and

King Saud University websites).

Hence, in this article, we describe the process of the development and implementation of a

Master’s degree program and the first cohort of graduates' views on the program.

An account of the processes

Planning, Needs assessment and Development of the program

The idea to develop a master’s degree in healthcare management and quality stemmed from the College

of Public Health & Health Informatics (CPHHI), which is based in King Saud Bin Abdulaziz University for
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Health Sciences (KSAU-HS). The college was established in 2005 with one program which is the Health
Informatics Master's Program. In subsequent years, the college expanded to a comprehensive, vertically
integrated, multilevel, multidisciplinary college offering programs locally (Riyadh), nationally (Saudi
Arabia) and regionally (Middle East) to healthcare professionals. However, for now, the College occupies
a limited temporary space awaiting the establishment of the new buildings for the whole KSAU-HS. With
the establishment of the College, there was a need for teaching faculty with advanced education and
training in the fundamentals and principles of healthcare management and quality to expand the scope

of the college and examine college outcomes.

The planning phase is very important in developing any program. Planning for the program
required several working groups to address curriculum; finances; administration and instruction.
Commitment and support were obtained from both faculty as well as the administrative leadership. An
integral part of this planning included needs assessment, willingness to receive training, and interest in
a collaborative programs. In Saudi Arabia, a need has been identified for advanced graduate studies in
healthcare management and quality to develop the next generation of healthcare management and
quality professionals and to train them in research methods to validate their efforts. This need was also
identified by formal needs assessment at CPHHI at KSAU-HS. The results of the needs assessment

permitted to surface concerns and propose actions and solutions as needed.

Thence, in fall 2006, the CPHHI collaborated with the Liverpool School of Tropical Medicine (LSTM)
to develop a master’s degree in healthcare management and quality, targeting health care professionals.
The program was developed and designed to provide health care professionals the opportunity and
credentials to advance their healthcare and quality management skills by acquiring knowledge in the
fundamentals and science of healthcare management and quality, and related research; to learn new
trends and perspectives in healthcare and quality management process; and to enhance their
professional growth and careers. The development and implementation of the master’s degree program
was a unique and complicated process and experience that required an intense and cooperative interface

between CPHHI and LSTM.

University management was enthusiastic about the concept of a master’s degree in healthcare
management and quality, tailored to health care professionals, as they had recently implemented a
master’s degree in health informatics program, their first master’s degree program, and were open to
similar programs. Planning for the program required several working committees to address curriculum;

finances; management, quality, instruction; and technology. The program curriculum was modeled after
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the developed Curriculum and Instruction major and was approved by the CPHHI as Instruction major.
Approval as a Curriculum and Instruction program was sought by the university leadership and then by
Saudi Ministry of Higher Education Channels. The CPHHI realized that establishing a master’s degree
program to accommodate health care at KSAU-HS would require significant input from health care

professionals. Therefore faculty from the CPHHI, College of Medicine and LSTM met into groups.

The curriculum development team of CPHHI collaborated with the LSTM, UK. The curriculum was
developed to meet the standards of the national Ministry of Higher Education and National Commission
for Academic Accreditation & Assessment (Ministry of Higher Education and National Commission for

Academic Accreditation & Assessment websites). The courses included:

e Introduction to policy development, strategic and quality management and quality

e Quality Assurance Evidence Based Medicine Health Information Systems

e Financial management and quality of health care

e Planning, monitoring and evaluation Health insurance models and applications Health
Economics

e Human resources management and quality and development

e QOrganization and personal development

e Selected topics in Systems Management and quality and Health Quality

e Study design and research methods

e MA Thesis in Systems Management and quality and Health Quality

Program implementation

As the curriculum underwent revision by the Curricula Committee, work proceeded in the other aspects
and was ready for being started in its current format by fall 2007. Thirteen participants, from the
disciplines of Medicine, Nursing, Pharmacy, Dental and Health Management were recruited to enroll in
the program. This group was generally successful. One participant left the program at the end of the first
semester due to scholarship in his medical specialty. With the revisions from the input of the Curricula
Committee the master’s degree program was offered nationally and regionally in the fall of 2007. The
42-credit-hour program included 36 hours of required course work, six credit hours of thesis. As of the
second semester of 2009, 21 participants were actively enrolled, five physicians, six nurses, four dentists,

one health administrator and five pharmacists from all over the kingdom of Saudi Arabia.
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Program review and improvement: Problems and Solutions.

As with any new program, there were experienced several problems with the development,
implementation, management and quality of the program. Nonetheless, we feel that we have been
successful in our collaboration. Since it is likely that similar cooperative efforts and ventures in learning
will occur here and in other institutions, we deemed important to share our experience in identifying
these problems and the solutions we were able to work out collaboratively. These problems included

but were not limited to:
Time and human resources

Difficulty was encountered in recruiting a pool of instructors willing and experienced to teach in KSA.
Due to the limited number of academic staff qualified in Healthcare Management and quality in Saudi
Arabia, the CPHHI needed to apply the modular system in teaching. This system allowed the staff from
LSTM to reside in KSA for one month to finalize their course module and so on for all courses. Only one
course was given at a time for the whole month. This allowed more flexibility with regards to academic

staff time from LSTM.
Logistics and Communication

Due to the program being offered by CPHHI in collaboration with LSTM, some logistical and
communication difficulties were faced. The joint management and nature of the program helped to keep
this particular problem to a minimal. We established a graduate council among CPHHI and LSTM for
academic affairs of the program. Day to day management of the program was granted by Department of

Health Systems and Quality at CPHHI.
Different grading system among CPHHI and LSTM

The grading and marking system in LSTM is different from the one used in CPHHI. (Table 1). We've
managed this problem by applying a factor in deciding the final grade. This factor is 1.286. So the
following formula was developed: LSTM mark X 1.286 = CPHHI mark.

Table 1. Grading System at KSAU-HS

Mark Points Grade Course Grade

95 -100 5.00 A+ Excellent Plus
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90 less than 95 4.75 A Excellent
85 less than 90 4.50 B+ Very Good Plus
80 less than 85 4.00 B Very Good
75 less than 80 3.50 C+ Good Plus
70 less than 75 3.00 C Good
65 less than 70 2.50 D+ Pass Plus
60 less than 65 2.00 D Pass
Less than 60 1.00 F Fail
1.00 WF Withdrawn with Failure
1.00 DN Denied
1.00 DS Disciplinary Action
NP Non-grade Pass*
NF Non-grade Fail*
IC Incomplete*
P In Progress*
W Withdrawn*
EX Exempted*

Student Feedback

Methods

Students’ views on the program were recorded, using the UK Student National Survey questionnaire (The
Higher Education Funding Council for England website). A Likert scale of 1 to 5 is used by this survey tool,
where 5 stands for definitely agree and one for definitely disagree. To reduce bias, blank unnamed forms
were distributed to the first cohort 11 graduating students, in hand. The filled in forms were returned
on the same day to the department secretary, who in turn took care of the data entry. A hundred percent
response rate was achieved. Responses to the questionnaire were spread, calculated and analyzed using

a Microsoft Office Excell Worksheet. Means and percentages were calculated for the survey sections.

Results

Students in general agreed that academic staff were good at explaining issues (mean=4.55), that the staff
made the program interesting and that they were enthusiastic (mean=4.45 and 4.36 respectively).
Additionally, they indicated that the program was intellectually stimulating (mean=3.91). Students' views
on assessment and feedback varied, with means ranging from 2.82 to 4.09. They also indicated that the

academic support they received was sufficient (mean=4.04), while they found the topics and the
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knowledge acquired useful (mean=4.23). Furthermore, students were satisfied with the organization and

management of the program (mean=4.00 to 4.18), and to a lesser extent with the learning resources

provided (mean=2.81.to 3.36). They generally assumed that the program enhanced their personal

development (mean= 4.36 to 4.55). The program overall satisfaction mean was 4.00. Percentages of

agreement with statements regarding the program are illustrated in Table 2.

Table 2. Percentages of agreement with statements regarding the program

The National Student Survey Questions

Percentage of

Agreement

Teaching o

o Are staff good at explaining things? 1802[3;’
¢ Have staff made the subject interesting? ;
o . 82%
o Are staff enthusiastic about what they are teaching? 919%

e |sthe course intellectually stimulating? 88 7;(y

e Average percentage of agreement R

Assessment and Feedback
- . B . 55%
¢ Have the criteria used in marking been made clear in advance? 82%
e Are assessment arrangements and marking fair? 27‘;
¢ Has feedback on your work been prompt? 36‘;
¢ Have you received detailed comments on your work? 63‘70
¢ Did feedback on your work help clarify things you did not understand? 52 60
* Average percentage of agreement ’
Academic Support
. " ; . . 73%
e Have you received sufficient advice and support with your studies? 91%
¢ Have you been able to contact staff when you needed to? >
) . . 73%
e Was good advice available when you needed to make study choices? 79%
e Average percentage of agreement ?
Organization and Management
. - - 73%
¢ Does the timetable work efficiently as far as your activities are concerned? 829%
¢ Have any changes in the course or teaching been communicated effectively? 82‘70
¢ |sthe course well organized and running smoothly? 79;
e Average percentage of agreement ’
Learning Resources
. ) 27%
e Arethe library resources and services good enough for your needs? 45%
e Have you been able to access general IT resources when you needed to? 45;
* Have you been able to access specialized equipment, facilities or rooms when you needed to? 39;
e Average percentage of agreement ’
Personal Development

. ) 91%
e Has the course helped you to present yourself with confidence? 91%
e Have your communication skills improved? 82‘;
e As a result of the course, do you feel confident in tackling unfamiliar problems 35 l;
e Average percentage of agreement ?

100%

Overall Satisfaction

Discussion

Recording student satisfaction is a new concept in Saudi Arabia. Reviewing relevant literature we
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identified only a single article discussing this vital issue (Aldosary, 1999). This made it very difficult to
make any comparisons of this survey with local or regional programs.

The teaching part of the questionnaire showed overall agreement with the questions with
percentages ranging from 82 to 100 percent. This may be interpreted as reflecting the success of the
choice to establish collaboration with LSTM. The assessment and feedback section of the questionnaire
produced anticipated results due to the time taken to process grades among LSTM and KSAU-HS. The
grades had to go through a process of audit and approval in both institutions. This mainly caused
issues with the promptness of assessment and feedback. From the academic support and organization
and management perspective, there was recorded an overall satisfaction with communication with
the academic staff. The dissatisfaction expressed concerning learning resources, including library and
IT, may be interpreted in terms of the temporary establishments where the program took place in. Finally,
the personal development section of the questionnaire reflected the perceived satisfaction concerning
graduates’ personal development, confidence and optimism as regards their abilities and careers.

Furthermore, a comparison has been carried out between the results of the current student

survey and the results of the England National Student Survey for year 2009 (Table 3).

Table 3. Comparison between results of the current student survey and of the England
National Student Survey for year 2009

Our Study Results National Student Survey Results 2009

Questions % Satisfied % Satisfied
Teaching 88.75 83
Assessment and feedback 52.6 65
Academic support 79 74
Organization and management 79 72
Learning resources 39 80
Personal development 85 79
Overall satisfaction 82 81

In consistence with the National Student Survey 2009 results (The Higher Education Funding
Council for England website), satisfaction with the teaching aspect of the program scored the highest
level of satisfaction among other parts of the questionnaire, and overall satisfaction was around 80%.
Inconsistence though, with the National Student Survey 2009 results, was recorded in the poor
satisfaction with learning resources. As mentioned before, this may be interpreted by the temporary

building the program was carried in.
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Hence, developing the program for qualifying a new generation of successful healthcare
management and quality researchers seems to have been a wise decision. From our perspective, the
most important lesson learned from this experience is the need to establish a collaborative, peer
relationship with colleagues who have the expertise, experience, and depth of knowledge in education
to create a successful program. In this respect, we deem the following suggestions to be critical in
developing, implementing and sustaining a program:

e Maintain a strong peer relationship with colleagues based on mutual respect for each other’s
knowledge, abilities, and personal worth.

e Obtain conceptual and financial support for the program from the leadership of the collaborative
parties involved.

e Perform a needs assessment in order to recruit good instructors with interest and experience in
teaching and involve them in planning discussions from the onset.

e Market the program on an ongoing basis using different media. Report program results at
national meetings as a means of disseminating information about the program.

e Provide effective orientation both in technology and program structure to participants and new
instructors.

e Respond to queries from individuals interested in the program in a timely manner.

e Understand healthcare professionals tend to be straightforward in their feedback, have high
expectations of their instructors and program administrators, and require simple, organized
instructions.

e Be positive and patient with inevitable administrative problems. Develop the infrastructure to
address problems as they arise.

e Encourage feedback from current participants and graduates and be prepared to make changes

as needed.

Limitations of the study
As mentioned, recording student satisfaction is a new concept in Saudi Arabia. Reviewing relevant
literature revealed only a single article discussing this vital area (Aldosary 1999). This made it very difficult
to make any comparisons of this survey with local or regional programs.

Additionally, a participants’ pre-program evaluation would have been helpful in recording their prior

knowledge, skills and attitudes on the profession of healthcare management, and be used as reference
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framework for subsequent evaluations. Also, the program was not benchmarked with other similar
programs.

However, the issues raised herein may serve as ideas for future research.

Conclusion

The present paper presented our experience of introducing a Master program in healthcare

management and quality in a newly founded Saudi university specialized in health sciences.

The mission of the program was to advance the quality and efficiency of the Saudi healthcare
system through improved management, quality and communication. In detail, the program strived to
produce qualified healthcare management and quality specialists and researchers who can effectively
partner with healthcare professionals in systematically developing, applying, and evaluating healthcare
systems to respond to the changing dynamics in healthcare. To this end, close cooperation with other
universities and research centers was sought in developing and implementing the program, applying
international educational standards.

Our results from the assessment survey conducted with the first cohort of students, although
limited in scope, indicated an overall satisfaction from the program. Yet, to substantially assess the
program, a follow-up survey could be conducted with the graduates’ employers, seeking to evaluate
them. We suggest that semi-structured interviews with the employers of the graduates could be
conducted, delving into the changes that have taken place in their skills, knowledge and attitudes as a
result of their participation in the two year study program. If employers and possibly some end users
(peers and colleagues) could identify areas of change and improvements, it would substantially enhance
the effectiveness of the program. Additionally, a participants’ pre-program evaluation has been planned
to be implemented in the future cohorts of the program participants. Finally, further research is needed
to determine the statistics of healthcare management professionals in Saudi Arabia, and of qualified

administrators and managers in hospitals.
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Appendix

The Master’s Program in Systems Management and Health Quality Manual

Introduction

The Master’s program in health systems management and health quality is geared to overcome the severe shortage
of qualified capabilities in the field of health systems management and health quality. Graduates of the program
shall contribute to the development and application of health systems management and health quality at hospitals
and health centers, and solve the problems that may hinder the advancement of health systems management and
health quality and its utilization.

Due to the difficulties facing Saudi students interested in obtaining a graduate degree from an overseas university,
the School of Public Health and Medical Informatics offers the Master’s degree in health systems management and
health quality to the international standards in this specialty with a view to becoming the beacon of progress and
advancement in health systems management and health quality in our dear country.

Mission

The mission of the Master’s program in health systems management and health quality is based on the significance
of building national cadres of a high caliber in the field of designing, developing, and applying health systems
management and health quality, rendering administrative and technical consultations to the health sector
organizations, qualifying graduates of great skills with an administrative background and expertise in the latest
applications of health systems management and health quality , with a view to occupying the leading positions in
these organizations, in addition to introducing knowledge and administrative technology to the local health systems
management and health quality.

Objectives
The Master’s program in health systems management and health quality aims to meet the needs of the Saudi
health sector for the national cadres specialized in the health systems management and health quality capable
of introducing knowledge, applying health systems management and health quality, and promoting the
professional services of the health sector. The program also aims to graduate specialists and researchers of
an excellent level of national capabilities in managing health systems and health quality, and providing health
organizations with technical consultations. The key objectives of the program are as follows:
1. Keeping pace with the technology and systems of health systems management and health quality in
the Kingdom, expanding and disseminating research works
2. Contributing to enriching all branches of human knowledge via the studies specialized in the filed of
health systems management and health quality, in addition to serious pursuit of scientific and
creative technological advancement to discover new facts
3. Enabling distinguished students who hold university degrees to continue their graduate studies in the
Kingdom
4. Preparing professional and academic capabilities and highly qualifying them in the filed of health systems
management and health quality
5. Encouraging academic capabilities to keep track of the fast advancement of science and technology,
excel in creativity and innovation, and promote the scientific research while directing it to tackle the
local issues
6. Participating in promoting the quality of the university programs in a way that interacts with the programs
of the graduate studies

Medium of Instruction
English shall be the medium of instruction due to lack of scientific references in Arabic and the shortage of teaching
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staff.

The Title of the Degree

Master of Sciences in Systems Management & Health Quality

System of

the Study

The Master’s program study depends on courses and a thesis. Students should study at least four semesters. Credit
units are thirty of graduate courses plus six credits for the thesis. Total credit hours are thirty-six.
Methodology depends on advanced media of instruction and state-of-the-art information technology and
communications. Materials shall be collected from reality where opinions and ideas are exchanged in small working
groups. The course shall be conducted in credit hours. Students are requested to submit a master thesis at the last

year of study under the supervision of a faculty member at the School.

Plan of the Study
The program consists of a study plan for courses and the thesis. Here is the detailed study plan that indicates the
study requirements.

First Semester Courses

No Code Course Title Level Credit Hours
Introduction to policy development, strategic and
501 | HMQ uction to potey deveiop & 1 3
quality management
502 HMQ Quality Assurance 1
502 PUH Evidence Based Medicine 1
503 HMQ Health Information Systems 1
Total Credit Hours 12
Second Semester Courses
No Code Course Title Level Credit Hours
504 HMQ Financial management of health care 2 3
505 HMQ Planning, monitoring and evaluation 2
HMQ Optional Course from Group 1 2
HMQ Optional Course from Group 2 2
Total Credit Hours 12
Optional Courses
Groupl: Students should select a single course of this group after consulting the academic advisor
§ Credit
No Code Course Title Level
Hours
506 HMQ Health insurance models and applications 2 3
507 HMQ Health Economics 2 3
Group2: Students should select a single course of this group after consulting the academic advisor
Credit
No Code Course Title Level redt
Hours
508 HMQ Human resources management and development 2 3
509 HMQ Organisation and personal development 2 3
Summer Semester
Credit
No Code Course Title Level I
Hours

87

www.hrmars.com/journals



HRwmarRs

Exploring Intellectual Capital

Multilingual Academic Journal of Education and Social Sciences

June 2015, Vol. 3, No. 1
ISSN: 2308-0876

88

Select topics in Systems Management and Health
519 HMQ . 2 3
Quality
Total Credit Hours 3
Third Semester Courses
§ Credit
No Code Course Title Level
Hours
520 PUH Study design and research methods 3 3
MA Thesis in Systems Management and Health
600 HMQ . 3 6
Quality
Total Credit Hours 9
Fourth Semester Courses
§ Credit
No Code Course Title Level
Hours
600 MA Thesis Completion 4 6
Total Credit Hours 6
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NepiAnyn

H mapovoa ueAétn diepeuva tnv nepintwon tou AnuotikoU ZxoAsiou Qoup@oupd w¢ mapadstyua
oxoAgiou evaAdakTikng ekmaibevuong mou €QAPUOIEL KOLVOTOUEG THLOAYWYIKEC TPOCEYYIOELC OTNV
eAAnViIkn ekmatdeuTikn mpayuatikotnta. Mo tnv ocuAdoyn twv dedouévwy aélomotndnkav mAnpo@opisc
aTto NAEKTPOVIKEG TINYEG Kal SLeénydn ouvévteuén ue tov diteuBuvrr) Tou ayoAgiou. Amto tnv avaiuon kot
epunveia twv dedoucvwy npockue otL 1o A.2. ouppoupd ULOTETEL VEEG TTALSAYWYIKEG TIPOOEYYIOELG,
oUyypoveg usdodoug StéackaAiog kal eVOAAQKTIKEG TPOKTIKEG, CUUUETEXEL O SLAPOPA KALVOTOUX
EKTTAULOEUTIKA TIPOYPAUUATA, EMLOLWKEL TO AVOLYLUX TNV KoWvwVid, KXAALEPYEL Kal SLATNPEL CUVEPYATIKES
OXEOELC EKTTALOEUTIKWY, YOVEWV KOl TOTILKNG KOWVWVING KoL YEVIKOTEPA MPOowUVEl uio VEa pdocopia yLa
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™MV uavdnon. Emouévwe, eEdyeTal T0 CUUTTEPACUO OTL O XOPOKTNPLOUOC TOU WG EVUAAXKTIKO OYOAEio
opeiAetal otov ouVSUAOUO OAWV TWV MOPATTAVW TTAPAYOVTWY, XWPIc va mapaBAEneTaL TO yeyovog Ot
kamoleg dLaitepec ouvinkeg, onwe n avoadoyia padntwv ava ekmatldeutiko kat aidovoa Sidaokaldioc
AELTOUPYNOQV ETLKOUPLKA OTNV ETITUX(O TOU.

Négerg — KAeldLA: Anpotikd xoAeio @oupdoupd, Kawvotopeg maldaywylkéG TPOOEYYIOELS,
Kalvotopa ekmaldeUTIKA TPOYPAUUATA, EVOAAOKTLKEG TIPOAKTIKES

Abstract

The present paper delves into the case of the Fourfouras Primary School as an alternative school that
applies innovative pedagogical approaches in the Greek educational context. Information from online
sources and an interview with the principal of the school were used for data collection. The analysis and
interpretation of the data showed that the Fourfouras School adopts new pedagogical approaches,
modern teaching methods and alternative practices, participates in several innovative educational
programs, seeks to connect with society, cultivates and maintains collaborative relationships among
teachers, parents and the local community and generally promotes a new philosophy for learning.
Therefore, it is concluded that its categorization as an alternative school is due to the combination of the
above factors, without however overlooking the fact that some specific parameters, such as the ratio of
students per teacher and classroom, may have reinforced its effectiveness.

Key words: Fourfouras Primary School, Innovative pedagogical approaches, Innovative
educational programs, alternative practices

EIZArQrH

To teleutaia xpoévia oe kamoleG Eupwmaikég xwpeg, Onmwg kat otnv EAANGSa, swonxdBnoav kat
edapuootnkav pla oslpd ano Kawotopa Ekmatbeutikd Mpoypdppata. Ta mpoypaipata outd, HEoa oTo
gupUlTEPO TAAOLO TNG TALSOKEVIPIKAG Sldotacng tng HAdnong, oTtoxelouv OTNV avavéwaon Tou
TLEPLEXOUEVOU TNV OXOALKAC YVWONG KoL 0TV avapopdwon tng SI6aKTLkAS Stadlkaoiag mpowbwvtag VEEG
npooeyyioelg otnv pabnon kat Btovrag Tov pabntr oto £mikevtpo NG padnolakng Siadikaoiag

(2mupomoUAou, Avactaaoakn, AseAnylavvn, KoUtpa, Aoukd & Mrmoulpag, 2008).

Qoto00, Ta MEPLOCATEPA QMO AUTA TA KOLVOTOMA Tipoypappata Sev Bpiokouv supeia edpappoyn
ota oxoAeia, kaBwc uAomoLoUVTAL TPOALPETIKA (XTtUpoTtOUAOU K. ouv., 2008), e€altiag Tou yeyovotog OTL
emBarlovral BeoULKA 0TOUG EKTALSEUTIKOUG XWPLG va Toug eUMAEKOUV otn Sladilkaoia Tou oxedlacuol
(ZaZavn, 2014). Avtibeta, n evepyoc eUMAOKN TWV (SLWV TwV EKMALSEVUTIKWY, KaBwe Kal n duvatotnta
QUTOVOMLOC TNG OXOALKAC Hovadag otnv edapUOYr KOLWOTOULWY, UMOPEL va SLapopdpwoel eVOANOKTIKEG
TIPAKTLKEG OTNV ekmaibeuan, ot omoieg AapBavouv UTIOYN TO KOWWVIKO KOl TIOALTLOMLKO KEDAAALO TWV
poontwv.
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‘Eva Tétolo mapadelypa epappoync eVOAAOKTIKWY EKTTALOEUTIKWY TIPAKTIKWY OTO TAQICLO TNG
TUTIKN G ekmtaibeuong amoteAel To Anpotikd XxoAelo tou Moupdoupd Kpntng, to omoio Ba peAetndei
S1e€081KA 0TNV CUVEXELA. IKOTIOG TNE Ttapol oG LEAETNG epimtwaon g elval n €1g fabog Stepevivnon Twv
XQPOKTNPLOTIKWY TOU GUYKEKPLUEVOU OXOAEIOU avadOopLKA LE TNV LOTOPLA KL TA XOUPAKTNPLOTIKA TOU, TNV
dlocodia Kal TG eEMppoEC Tou €xel SexOel, TIG SLOAKTIKEC LEBOSOUG TOU XPNOLLOTIOLEL, TA KALVOTOUQ
TipoypappaTa tou ehapuolel, KABWE KoL TOUG TTIEPLOPLOMOUC TTIOU AVTLUETWTIIIEL. JUYKEKPLUEVA, LETA OTTO
NV avaAuon TWV TOPONAVW OTOLXElWV emSLWKeTaL va SlepeuvnBolv ol Adyol yla Toug omoioug

Slakpivetal wg evoAAakTikd oxoAsio.

MEOOAOAOrIIA THZ EPEYNAZ

JTO OUYKEKPLUEVO ApBpo TIPAYUATOTOLEITAL N HEAETN TNG MepimTwong tou AnpotikoU IxoAeiou Tou
®oupdoupa KpNtng, KabBwg ocuvioTa Vo LOVOSIKO TTOPASELY O TIPAYUATIKWY TIPOCWITWY OE TIPAYLOTIKEG
kataotdoelg (Cohen, Manion & Morrison, 2008), péca oamd TN MEALTN TOU OMOLOU WUMOPOUV Vo
KotavonBouv €vvoleg KOl TOPAUETPOL TIoU 0dopolV oTnV £DAPHOYN KALVOTOUWV TTALSAYWYLKWY
npooeyyioewv otov eAAadSIkO Ywpo. Ta tn Ste€aywyn TG MEAETNG TEPUTTWONG, XPNOLLoToLOnkav
TMPWTOYEVELG Kal deutepoyevelc mnyég, aflomolbnke Sladiktuako UAKO Kal Sle€nxdn elg-pabog

nuidopunuévn cuvévteuén e tov SteuBuvtr) Tou oxoleiou.

Apxika, Bewpnbnke okomipo va SiepsuvnBolv kot va otolyeloBetnBolv ta Ssdopéva amnd to
Slabiktuo, wote va opyavwBouv oL G€oveg Tou BewpnTikoU MAALOLOU. ITn CUVEXELD, SLeEnxOn HeAétn tng
umapyouvooc BLAloypadiag mou adopd oTIC KALVOTOUEG TTALSAYWYLKEG TIPOCEYYIOELG KOL OTO KOULVOTOWOL
EKTTALSEUTIKA TIPOYPAUHATA TIOU LoXUOUV oTNV EAANVIKY TTpaypaTikotnTa. Katomw, aflohoyndnkav kot
napatednkav ekeiva ta otolyeia tng BLBALOypadiag mou avtavoKAWVTOL OTn CUYKEKPLUEVN TTEPLTTWON,

WOTE VO UTIAPXEL oUVEEDN aVAESA OTO BEWPNTLKO KAL TO EPEUVNTLKO UEPOC.

Metd tnv oAokAnpwon Tou BewpnTtikol TAalciov, Sle€nxbn nuIdounuévn cuvévteuln, yla Thv
anapaitntn cuAoyn cupmAnpwpatikwy dedopévwy. ETol, opyavwdnkav amo mpv Kamolot Ospatikol
afoveg yla va dlachaAioBel otL Ba kaAudpBouv ta onuavtikd Béuata, evw TapdAnAa UTHPXE TO
nieplBwplo eAeuBepiag TOU EPWTWEVOU VA LA OEL yLO OTL ELXE KEVTPLKI onpaocia yio tov idLo (Bell, 1997).
H ouvévteuén éylve péow edappoyng SLadIKTUAKNG EMKOWVWVLAG Kol payvntodpwvnBOnKe e Tn cuvaiveon

TOU ouvevteuglalopevou.

TéAoc, ouvB<tovtag oAa ta Sedopéva (BLRAoypadikd, Stadiktuakd, cuvévteuéng) emblwyOnke
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MLOL EPUNVEUTIKI TIPOCEYYLON TWV XOPOKTNPLOTIKWY TNG CUYKEKPLUEVNG TiepMTwOoNnG Kal Statumwnkav

TIPOTAOELG VLA TIEPOULTEPW LEAETN.

NEA NAIAATQIIKH

To Néo XxoAeio ocuviota amoppola tnG Néog Natdaywylkng, HE YEVIKEG apXEG Tn SdaokaAia Tng
TPAYHOTIKOTNTAG, TNV TIPOCAPHOYN TN Asttoupylog Tou oxoAeiou otnv kaBnuepwvr Lwh, T duoikn
S6aokaAia kal tn Stadpaoctiki ekmaideuon. H véa autr maldaywylkn okéPn cuotnpatonolénke amno
tov Comenius TIoU UTTOOTHPLEE TN HeTApPLUBULON TwWV oXOAElwV Kal TN oUvdeon tng StdaokaAiag Kal Tng
pabnong pe tn duon. Npowbwvtag TNV €vvola tou maldokeviplopol, o Rousseau €6ece wg Baon tng
S6aokaAiog Tic avaykeg tou pabntn (Soétard, 2000a), o Pestalozzi, Tovioe TNV pdbnon péoa amo ta
Buwpata (Soétard, 2000b) evw o Frobel umootnplée otL n Sidaokalia cuvdéel Tov pabntr pe TO
QVTIKE(PHEVO péoa oto TAaiolo tng opadag (Heiland, 2000). 3tn ocuvéxela, o Ferrer améppupe TNV
nelBapyxia plag cupBatikic aiboucog Kol MPoOwBNOE TNV AUTOVOUIA Kol TNV KaAALEPYELX TNG
automnenoibnong twv mawdwv (Novoa & Vilanou, 2000). EmumpoocBeta, o Steiner evioyuoe tnv

KOAALTEXVLKNA Kal pUOLKH AElToupyia Twv paBntwy ota oxoAsia tou.

0 2006 alwvag onuatodOTNOoE TNV EVTATIKOTIOINON TNE MaldaywyLkAG okEPNG, evw obpayiotnke
amno to €pyo tou Dewey. H Bewpia tou mpeoPelel tn otevr) oxéon avapeoa oto oxoAeio kattn {wr). ZTdxog
TOoU oxoAeiou ival n padnon &ud g MPAEng N onwg ovopaletal onuepa n nEBodog oxediou Spaong
(project) (Bertrand & Valois, 2000). H péBodoc project edpapudotnke kat oto IxoAeio Epyaciag, to onoio
glonxOn amnod tov Kerschensteiner. O (610G eMecAUAVE TNV KOWWVLKNA 8LAoTaon Tou poAou tou pobntn

napaAnAa pe tnv aflo TG XELPWVOAKTIKNG amacXoAnong (Xatindnuou, 2011).

YooTtnpLKTAG «Tou oxoAgiou yia t {wn péow tne Lwng» umnpée kat o Decroly, eotidlovrtag ota
evlladépovta Tou Taldlou, To alxvid, tnv eAelBepn epyacia LEca otnv TALN, To Avolypa mpog tn dpuach
KOL TNV oywyn oto mAaioto tng opddoc (Pourtois & Desmet, 2000). Ytnv idla katevBuvon KvABNKe Kat n
Montessori, n malwdaywylkn tng omoioag otnpixbnke otnv eAelBepn ouppeTo)Xn TOoUu TAUSLOU OTLC
T(POYLLOTOTOLOUEVEG £pyaoieg péoa otnv taén (Béhm, 2000). Onwg Kot oL mponyoupevol, o Ferriére
UTINPEE UTTOOTNPLKTAG TNG ATOULKAC TpwToBouliag kal Tng avtovouiag tou natdiot (Hameline, 2000). 2to
1610 mAaiolo,, o Neill katadepe va ebappdoet oto Summerhill tn Bewpia Tou mepl kpLTKNAG oKEPNC KaL

TIPOCWTIKAG eAeuBepiag Tou aldiov (NnA, 1972).

O Cousinet, ennpeacuévog amno tov Dewey, £6waoe €udacn oto matyvidt, wg MPWTAPXLIKH AVAYKN
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Tou madlol, Kabwg kal otnv eAeVBepn ouadikn epyacia mou Stapopdwvel To Tvelpa oAANAgyyUNng
avapeoo otoug padntég (Houssaye, 2000). Me tn oslpd tou o Freinet tovioe KL autog tnv eAelBepn
£€kppaon Tou madlol Baol{OUEVOG OTIG APXEG TOU TTALSAYWYLKOU HATEPLOALCUOU, TNG CUVETALPLOTIKAG
Twnc kot tng HeBOSou atoutkng epyaciag kat auto-ekmaideuong (Peyronie, 2000). O Rogers, O6TwG KaL 0
Cousinet, evdladépBnke yla tnv epyacia pe opadeg BaollOpevog otny eVEALKTN TTaLlSaywyLlkn opyavwan,
otn ouvuneuBuvotnta  ekmoldeuTIKOU-pabntr, otnv oautopuBulopevn SldaockaAlia KoL otnv
autoaflohdynon tou pabntn (Bertrand & Valois, 2000). TéAog, o Freire tOvioe TNV €vvola NG
aneAevBépwong péoa otnv ekmaidsuon unootnpilovrag otL oToXoG Tou oxoAeiou eival va e€aokel Tnv

eleubepla péow tou Slaroyou (Freire, 2006).

Qotooo, Ta madaywykd Kivipata tou 200u awwva epdaviotnkay apyotepa otnv EAAada, adoul
pEXPL To 1930 To eMANVIKO oOXOAeio AsltoupyoUoe ota TPOTUTA TG Tapadoolakng ekmaidsuong.
Inuavtikotepol ekdpaoctéc tng Néog Mawdaywylkng otov eAAadikd xwpo umnpéav o AAEEavEpog
AegApoulog, o Nikolaog E€apyxomoulog kot o Anuntpng Mnvog, n ouvelodopd Twv OMOlwvV nTav

KaBopLoTIKN oTa ekmalSeUTIKA Spwpeva TG xwpac (Avtwviou, 2008).

EvaAAaktikn Eknaidsuon

MapakolouBwvtag tnv €EALEN TNE MaLdaywyLKAG OKEYNC, OTLC apXEG Tou 1960 KAvouv TNV epndavion Toug
EVOANOKTLKEG HOpdEC ekmaideuong. O 6pog evallaktikn ekmaibevon avadépetal otn pn mapadoolokn
ekmaidevon, n omoio meplhappavel évav aplOpd SISOKTIKWV Kol HaBNCLOKWY TIPOCEYYIioEWV ToU
Sladpépouv amd autéc tne mapadootakic. Q¢ eVOANOKTIKA oXOAeio TiEPLYpAPOVTOL AUTA TTOU £XOUV LKPO
oplOud pabntwy, tovifouv tnv atoptkn oAAnAsmidpaon dackdhou-padntr, SnULoUPYOUV UTTOCTNPLKTLKO
nepBaAlov, divouv gukalpieg yla emituyieg, sival evuéAikta Kal divouv mpwtoBoulieg otoug pabntec.
ErunpdoBeta, epapuolouv HabBnNTOKEVIPIKEG TIPOCEYYLOELG, TTAPEXOUV EVAAAOKTLKO TIPOYPALA OE OXECN
ME OUTO TNG TUTIKAG EKTIAdEUONG, VW €ELSIKEVOVTAL OE pia SNUOKPATIKN eKTtaideuon mpooBactun os

oloug (Lange & Sletten, 2002).

2tn Alota twv evaAAoKTIKWY oXoAeiwv ouykataAéyovtal Kal Tta oxoleia Freinet, Waldorf kat
Summerhill, 6rmou to nadi pabaivel pe duoikd tPoOMo ovtag eAeVBepo va eTUAEEEL TN LABnor) Tou. Ita
oxoleia Freinet o ekmaldeuTikog Aettoupyel w¢ SLEUKOAUVTAG evw eVIOXVEL TNV aUTOAVATITUEN TwV

maldlwy. Ita avtovopa oxoleia Waldorf, o ekmaldeutikdg emiyelpet va S16ael Tumikad padnpato pe

3 https://en.wikipedia.org/wiki/Alternative education
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EVOAAOKTLKO Kal OALOTLKO Tpomo (Bilde, Damme, Lamote & Fraine, 2013), otoxelovtag otn dnuoupyia
eAelBepwv avBpwrwy. ITo LAONTOKEVIPIKO Kol SnUOKPATIKO oxoAeio Summerhill, 0 ekmadeUTIKOG
£0TIAleL oTnV €AelBepn pabnon twv maldlwy Kol otnv KOAALEPYELA TNG TIEPLEPYELAC TOUG. TEAOG, ota
ehelBepa kal Snuokpatikd oxoAsia n Pridog Twv EKMALGEUTIKWY TIPOCUETPATOL LOOTIUA UE QUTH TWV

padntwy, ot omoliot avalaupavouv tn padnon e Baon ta evéladepovtd toug (Martin, 2000).

Z0yxpovn Stdaktikn pebodoloyia

Ta tedeutaia xpovia otnv moldaywylkn mpatn xpnolomnoleital mAnBwpa EVEPYNTIKWVY-COUUUETOXLKWY
SL8aKTIKWY HEBOSWVY Kal TEXVIKWV. 2T CUVEXELX, Ba avaAuBouv autég mou epapuolovial we Ml Twy

mAsioTwv onuepa otnv npwrtoPfaduta eknaidsvaon.

Mia amo autég eival n péBodog tng opadoouvepyatikn StdaokaAiag, n omola amookomnel otnv
avamtuén TNV QTOMLKAG MABNoNG Twv ouvepyolOHEVWYV HaBNTWV HECA O €va KAMO OEeTIKAG
aA\nAe€aptnong (Matoayyoupag, 2008). O dackaAog £xel Seutepevovta poho, adol n opdado mMAEov
avaAopBavel tov poho tng kabodnynong, tng avatpododotnong kot tng emiAuong mPoPANUATIKWY
Kotaotdoewv (Kapuwtng, 2009). H mawdaywylkr KawoTtopla tng HeBOSoU E€yKELTAL OTIC OXEOELG

S0oKAAOU-padNTWVY Kal pabntwy petaty toug (Matoayyoupog, 2000).

E€loou Slabebopévn eival kat n péBodog project N aALwe ox£SLo epyaciag, n omoia cuvloTa Lo
opadLkn, HeYAANC SLAPKELOC EpYACLO LE OKOTIO TNV TIAPAYWYH] ATMOTEAECOTOG TTOU afLoAOYE(TAL Qo Ta
MEAN TNC opadag. O oxedloopdc Kal n uAomoinon evog project mPoUmoBETEL TNV EKOVUGCLOL CUUETOXH TWV
TALOLWY KAl TIPOKUTITEL WG OUMOTEAECHUA ECWTEPLKAG TapwBnong (Tapatopn — ToaAkatidou, 2002). O
POAOG TOU EKTIALOEUTIKOU €lval LoOTHOG, BonBnTikog kal pn mapeppatikog (Katz & Chard, 2009). H
edappoyr tng uebBodou project cUUPBAAAEL OTNV AVATITUEN TWV SLATIPOCWTIILKWY OXECEWV HETAED LaBNTwY
KOL HETAEU EKMALSEVUTIKOU Kol pabntwv, otnv KOAALEPYELD ONUOKPATIKWY SLaSIKACLWY Kal oTnV
EVOOXOANON TWV MOONTWV HE YVWOTIKA QVIIKEMEVA YevikOoTtepou evbladépovtog (Tapatopn —

ToaAkatiou, 2002).

JUpPWVA PE TIC VEEG BEWPNOELS, N TIELPOUATIKA-EPYAOTNPLAKT HEBOSOC, aflomolel TIG apPXLKES
16ée¢ Twv poONTWV yla Ta GUOLKA GALVOPEVO TIAVW OTIC OTOIEG OLKOSOME(TAL N Ve yvwon
(OuavtoyouepB, 2001). H swcaywyn tou melpapato¢ otn Sidaokalia mpokalel to evdladépov Twy
poOntwv, SteukoAUVeL TNV peTdBacn amo tnv amAn O£aon 0Tn CUCTNUATLKA TTOPOTHPNCN KoL TIPOAYEL TN

pnabnon (Toouvpavng & akeAhapiou, 2007). Emtiong, n 16e00VeNAa ) KaTalylopog LOewV 1 brainstorming
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elval plo opadikn texviky mapoaywynic Wewv ya tnv eniluon kdmoou poPArpatoc? mou KaAAepyel Thv
ehelBepn éxkdpaocn, evioxUeEL Tn CUPUETOXN OAWV TwV HaBNTwv Kal TNV amodoxn Twv amoPewv

(Kalrapidou, x.X.).

TéAog, n €peuva dpaong ocuviota pia onelpoetdry Stadikacia BeAtiwong T6oco tou (6lou Tou
ekmoldeuTIKOU 000 Kal TNG TOLSAYWYIKAG TIPAKTIKAG, AMOTEAOUMEVN amd KUKAoug Spdacng yla tnv
emnitevén evog otoxou, mou adopd otnv emiAucn MPOBANUATWY KABNUEPLVNC TIPAKTLKAC OTO OXOALKO
nieptBarov (Mevtépn, 2013). Ta LSLaitEpa XOPAKTNPLOTLKA TNG ELVAL O OKOTIOC KaL N SEGeuan yla oAAayn),
n omnola 6ev adopd LOVO OTO TL KAVEL O EKTTALSEUTIKOG, AAAA KOl GTOV TPOTIO TTOU KOTAVOEL Kal epunvelEl
outo mou Kavel (Elliot, oto Mevtépn, 2013). H €peuva-6pdong elvol CUUUETOXLKH, CUVEPYOTLKN,
ONUOKPATIKN, KPLTIKA KoL HETOOXNUATIOTIKY, Paoiletal otnv mopatnpnon Kat oe 6edopéva

cupunepldopag kot Stabétel avatpodoSoTiKO Kal avaoToxXaoTiko xapaktipa (Cohen et al., 2008).

Kawotopia & Kawotopa Eknaitdeutika Mpoypappata otnv EAAnvikn Npaypatikotnta

Q¢ kawotopia opiletal n ovowwdng tpormomnoinan, n piliky aAdayn (Mmoumnviwtng, 2002: 807) kat o
VEWTEPLOUOC, N EQPEVPEDN Kal kATt véo (Fewpyomamaddkog, 1998: 492). H eknmatdeuTiki KalvoTopia eival
plo okomuun kot oxeSloopévn evépyela mou eoTdlel otnv alhayr apxwv Kol TMemolBnoswy, otnv
ebappoyr] VEWV OLBOKTIKWY TPOOCEYYIOEWVY Kal otn xpnon véwv Sitdaktikwv péowv (Fullan oto
JrupomoUAou K. cuv., 2008). O pOAoC Tou eKMALSEUTIKOU KOL O TIPOCSLOPLOPOE TWV OTOXWV TNG

EKTIALSEUTIKAG KaLvoTopiag kaBopilouv TNV amoTeAECUATIKOTNTA TNG.

Ta televtala xpovia, O APKETEC XwPeG TG Eupwmaikng Evwong omwg kat otnv EAAGSq,
edapuootnkav Kawvotopa EKmaltSsutikd MpoypAupota, Pe oTOXO TNV aAAoyn Twv SLadlkaolwy tng
MAOnong Ko KAt EMEKTOON TNV OALOTIKA TIPOCEYYLON TNG YVWONE KoL TNV KOAALEPYELO BETIKWVY OTACEWV
TWV pHabntwyv. Yo 1o dwg Twv e€ehitewv autwy, To Yroupyeilo Maldeiag elonyaye apketd Kawvotoua
Exmaldeutikd MPoypAaupaTa, O L0 TIPOOTIABELA VO KATAOTNOEL LKavO To €AANVIKO oxoAelo va
ovtamokplBel oOTIC oUyxpoveg TALOAYWYLKEG amalthoels. ElSkOTeEpa, otV Katnyopla Twv
SLETULOTNUOVLKWV TIPOYPAPUATWY evtdooetal Kal n NeptBaiiovtikn Eknaibeuon, n onoia otoxelel otny
KOAALEPYELD BETIKWY OTACEWV TWV HABNTWV yla TN TPOOTACia KOl TNV aelhpOpo avamtuén Ttou

niepBdAhovtoc®. Ooov adopd otnv Aywyn Yyeiag, outhi eotidlel kupiwg otnv evioxuon tng

4 http://www.mycoted.com/Brainstorming

5 http://www.pi-schools.gr/perivalontiki
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QUTOEKTIUNONG TWV HOONTWV Kal OTNV KAVOTNTd Tou¢ va uloBetolv Betikég otdoelg {wngt. Ta
MoAltotika Opata kat ot MaveAAnviot MaBntikoi KaAAltexvikol AyWVeG LLE TN OELPA TOUC OIMOCKOTIOUV
oTNV KOAALEPYELQ TNG ALOONTIKAC aywyng Twv pabntwv Kal otn olvéeon tnG maldelag Ye TIG TEXVEG
(zmupomouAou k. ocuv., 2008). Eniong, n Aywyn Itadlodpouiog mpayuateUeTal BEUATA OXETIKA UE TO
epyaoLoko TepBAMov’. TéNog, n EvéAiktn Lwvn, EMLSWWKEL TV EVOOXOANoN Twv Hadntwv pe Béuato tou
toug evbladépouv Kal Sev £XOUV TNV EUKALPlO v TIPOOEYYioouv OTO TAaiclo Tou cupPartikol
T(POYPAUATOC, EVW TAUTOXPOVA £0TLALEL O0TN SLOBEUATIKA TIPOCEYYLON TNG YVWONG, 0TNV KAAALEPYELA TNG

KPLTIKAC OKEWPNG KAl 0TV avantuén culoyikwy popdwv Spaong (Matoayyoupag, 2002).

Y€ eUPWTALKO £TtiMed0o, N AlOTA TWV EVPWIAIKWY TIPOYPOUUATWY TTOU avamtuxBnkav oto mAaiclo
Twv “Comenius”, “Globe” kat “Twinning” eival ektevig. QoTO00, YL TIC AVAYKEG TNG TOpoUCOC HEAETNG,
yivetal pia olvtopn oavadopd oe TPl gUpWMAiKA TPOypAUUATA, KOl Ta avtiotola Siktua mou
avantuxdnkav. EW8Ikotepa, To “Creative Little Scientists” emiSlwkel va cuvEEaeL TV SNULOUPYLKOTNTA LE
TNV EMLOTAKN KAL TO LOONUATIKA OTNV TIPWTN OXOALKA NALKIO HECW HABNUATWY yla TV KOTAPTLON TWV
SaokdAwv oe Sadopa supwnaikd mAaiowa®. NapdAinia, To “Open Discovery Space”, HLot KOULWVOTOMA
TIOAN €€ amootaocswg nadnong, mpoodEpel epyaleia Slaxeiplong Tng SNULOUPYIKOTNTOG OTNV TAEN Kal
T(POCOPHOYAC TOU HoBnotokol UAKOU oTLC avdykee Tou padntr’. Téhog, to “Primary Science Network”
otoxeVeL otnv powBnon TN SleEpeuvNTIKNG TTPOoagyylong otn ddaokaAia twv Quokwyv Emotnuwy ot

nadid nAtkiog 3-11 stwve.

MNapad t Betikn enidpaon NG ebpapuroyng Twv Kawvotdpwy Ekmatdeutikwy Npoypapudtwy oto
eAANVIKO oXoAsio, Ta MePLOGOTEPA A0 AUTA UAOTIOLOUVTAL OE TIPOALPETLKY BACH, Yeyovog mou eumodilet
v eupeia efamlwor] tou¢ (XmupomoUAou K. ouv., 2008). Auto evéeyouévwg odeiletal oto
CUYKEVTPWTLKO XAPAKTAPA TOU EAANVIKOU EKTTALSEUTIKOU CUOTHATOC, OTIOU O EKTIALSEVTIKOC AsLTOUpYEL
TIEPLOOOTEPO WG EKTEAEOTAC TWV KUBEPVNTIKWY EVIOAWY TIOU adopoUV EKMALSEUTIKA BEpata mopd WG
oUVSLOHOPPWTAG TNG EKTIAUSEUTIKAC KATAOTAONG. Katd CUVETELA, OUXVA QVTILETWITI(EL TA KOLVOTOUO
npoypappata e emipulaktikdtnta, mapapepilovrag kabe véa mpooyylon (Mmadkag, 2009). EAdxiotol
glvat autol mou katadpépvouv va Eemepdoouv TV mAdNTIKOTNTA TOUG Kal va StekSLkoouy To Sikaiwud

Toug va anodacilouv ot (Slol yLa To eKMALSEUTLKO TOUG £pYO.

8 http: //www.creative-little-scientists.eu/home

9 http://opendiscoveryspace.eu/
10 http: //efepereth.wikidot.com /priscinet
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XapOKTNPLOTIKO TIAPASELYHO EKTIALOEUTIKWY TIOU KATADEPAV LE TO KALVOTOUO £py0 TOUG Vo
oavtlotoBoUv OTn OUYKEVTPWTLKN EKTIALSEUTIKA TIOALTIK) OUVIOTA N opAada TwV TPOOSEUTIKWY
ekmotdeutikwy tou A.Z. Qoupdoupd. H afldAoyn mpoomdbela auTwyv TWV EKMALOEUTIKWY EIXE WG
aMOTEAEGHA TO OXOAelo va oupmepAndBel otnv maykooula Alota Twv eVOAAOKTIKWY OXOAELWV Kal va

TIPOKAAECEL TO £pEUVNTLKO evOLadEPOV yLa TN LEAETN TIEPUMTWONG TTOU TTAPATIOETAL OTN CUVEXELQ.

H NEPINTQZH TOY AHMOTIKOY ZXOAEIOY ®OYPDOYPA

lotoplkd otolyeia

To Anuotiké xoAeio Qoupdoupad PBpioketal otov Poupdoupd tou vopou PeBUuvNG tng Kpntng, os
v opuetpo 460 pETpwY Kal og armdotaon 44 AU amo to PEBupvo. 16pubnke To 1930, wg AlSakTriplo Tou
®Doupdoupa, yLo va mpowbroeL To YPAUUATH KOL TNV aywyH TwV Ladntwy o€ pio SUCKOAN LOTOPLKA Kall
KOLWVWVLKA Teplodo. Tote, to oxoleio S1éBete Vo aibouoeg Sibaokaliag, PnAd taBdavia kot peydia
napabupa Po¢ To VOTOo Kal aplBpovaoe PEXPL Kal evevrvta motdla ava £to¢. To oxoAsio Bynke oxedov
oAwpnto péoa amnod tig alendAnAeg kakouyieg Tou B’ Maykoouiou TOAELOU KoL TNG YEPHOVIKAG KATOXNG
KoL £T0L, UE T OAlYApLOpa maldld TNG HETAMOAEULKAG Teplodou e€ehixbnke otadlakd oto onuepvo

Anpotiko oxoAeio Tou Qoupdoupd.

YUpdwva Pe Ta oTolyeia Tou oxoALkou £Toug 2012-2013, oto oxoAeio pottoloay maldLd amno entd
XwpLa tou Apapiou, 51€0ete Téooeptc TALELC Ko 45 padntéctt. Supdwva pe ta Sedopéva tng cuvévteuéng,
KOTA To £€10¢ 2014-2015 Acttoupyel we «TeTpadeéoto» Kal 0 aplOUos Twv SAOKAAWY elval «...TEVTE oUVOAO
ue &€& yla ta maibia vomaywyeiov». Eniong, otnv (dla auAn oteydletal Kal To vnmioywyeio tou

®oupodoupa.

EYKOTOOTAOELG

Onwc ermuonpaivetal otov «08nyo g Xapag» otdxog elval o Xwpog Tou oXoAeiou «va Eunva tn pavtacia
TWV HaBnTwy, vo amoTteAel XWPO KOWVWVIKOTIOINONG KoL AITOMOVWONG KoL Va UMopel kaBe padbntng péoa
OE aUTOV Va eKPAOTEL CUVOLOONUATIKA KoL SNULOUPYLKA». ETOL OL TAEELG £XOUV TIOLKIAEC BEUATIKEC, OTIWG

autn Tou SlaothApatog, TG duong, tng {ouykAag, Tou Bubou kal epnmAoutilovtal Pe KAVOTTESEG, XaALQ,

11«08nyog g Xapds» https://fourfourasweb.files.wordpress.com/2013/09/cebf-
cebfceb4ceb7ceb3cebfcf83-cf84ceb7cf83-cf87ceb1cf81ceblcf83better.pdf
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gV Ta Bpavia Kal ol KOPEKAEC £XOUV TIEPLOPLOUEVO pOAO, KABWE MOANA art’ autd €Xouv avtlkataotabel
UE XPWHATLOTEG UTTAAEG THAATEC. Ta mpoavadepBEévta eVAANAKTIKA OTOLXELQ CUVTEAOUV, WOTE Ta MOLSLA
va PBpiokouv oto oxoAeio to mMaldIkO TOU¢ SWUATIO, TOV XWPO Yla ateAeiwto malyvidl, xaAdpwon,

ehelBepn €kdppaon, Snuoupyla, aAld kal padnon.

InUavTiki mpooBrkn oto oxoAeio gival o xwpog tng koulivag, mou Slapopdpwdnke mpocdata Kal
aglomoleital kL anod to vnruaywyeio tou Goupdoupd. Méoa amd tn Stadkacio TNG LAYELPLKNG KAL TNG
dpovtidag Tou XWPOoU EMITUYXAVETAL N BLwHATIK Lddnon. EmutAéov, n UTapén evog UETEWPOAOYLKOU
otaBpol amotelel éva onUAVTIKO epyoAelo HABNONG TwV GUCLKWV EMLOTNUWY Kat BonBad otn Sie€aywyn
pHoOnUATwyY yla Ta madld Tou oXoAeiou Kt OxL Lovo. Edw kal SUo xpovio LAALoTA YIVETOL CUCTNUOTLKN
kataypadn tng Beppokpaciog, tng Ppoxomtwong, TnG £viaong Kol tng KateuBuvong Tou avépou,

Sebopéva pe Ta omoia Sle€dyeTal To HAONUA TNG OTATLOTIKNG TWV HEYOAWY TAEswV.

AfloonpeiwTo eival OTL akOpUn Kal 0 e€WTEPLKOC XWPOG Tou oxoleiou €xel aflomolnBel cupdwva
Ue Ta evllad£povTa KoL TIG OVAYKEC TWV TalSLwv. EWSIKOTEPQ, TO MELPATIKO VNGL, W¢ XWwpog £kdpacng oTto
TIPOAUALO, EUTTAOUTIOTNKE e SLAdopa UALKA TV TTALSLWY, OTIWG OKNVEC, TTOHAETEG, TTAOLOTLKOUC OWANVEG,

TIAOKAKLO K.l KOlL EKEL avamTuoosTal eAeUBepO, SNULOUPYLIKO, CUUBOALKO TtayvidL kot matyvidia poAwv.

O Botavoknmog ¢prhofevel moikihiao Botdvwy, KABWE Kol Tov evONULKO SIKTAUO OV cuVAVTATL
MOvo otnv Kprtn evw amod tov Botavoknmo aUTOV ApWHATIoONV TO TPWTO TOUG OPpWHATIKO eAaloAado
“oxoileld”, oe cuvepyaoia TpLwv SNUOTLKWV Tou opeLvol PeBUvou. Ooov adopd otov AaxavoknTo, pLy
amno tpla xpovia to SnUOTIKO KOAALEPYNOE €va Xwpadt 50 T.L. TTOU TOU Ttapaxwpnenke amnd KATOLKO Tou
XwpLov, evw SnuioupynBnkav maptépla yia kKA TaEn KoL To varmaywyeio. e éva anod autd dplofeveital
KoL n kKaAALEpyeta tou E.E.E.K. Tupmakiou. Emiong, oe moAEG YwVLEC TOU oXOAelou UTIApYoUV otwpodopa
Sévtpa kat Stadopwv eldwv kaAALEpyeleg. OAa autd Sivouv tn duvatdtnta VLOBETNONG TNG TIPAKTIKNG
«Qmo TN MOPAYWYN OTNV KOTAVAAWGN», N omoila cuvteAel otnv autovopia Kol autodlaxeiplon Tou.
ErunpdoBeta, n dnuoupyia KOTeToLoU 0To MPoaUALlo cUUPBAAAEL TOGO oTNV evioxuohn evog GAKoU Tpog

to modia meptBaAlovtog 660 Kot TNy KAAUPN KAToLWY SLatpod LKWV avayKwy Toug (auvyad).

YTIG aBANTIKEG eyKaTAOTAOELG TtepAapBaveTal éva pkpo yAmedo modoodaipou OTpWUEVO UE
XOAlKL, €va OKAUPA KAl £VOG TolXog avappixnong. H onUaviikoTnTto autwy TwV EYKOTOOTACEWY, TIOU
EVEXOUV KATOLOV BaBUO EMIKLVEUVOTNTAG, OVTLKOTOMTPIIETAL OTO YyEYOVOC OTL oL Labntég yivovtal o

TPOCEKTLKOL Kal uTteUBUVOL Kat To TaLyvidL o €viovo Kal SNULoUPYLKO, eV oTaSLAKA UTIEPVLKOUV TOV
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T€A0OG, TO EVIPO TWV EVXWV ELVOL KO TIPWTOTUTN KAl TIoAuoavtn L6£a, KaBwg «otn maLdikn
Puxn éva 8évtpo pnopel va onuaivel ToAd. ATd Evav Xwpo £PEUVAC Kal £vav TOTIO OKlooNG LEXPL Evav
TOTO MapapuBoL Kal €kbpaong cuvVaALoONUATWYY. JUVOALIKOTEPA, OAEG OL KALVOTOWEG SPATELG TTOU £XOUV
gloayBel oto oYoAko mpoypappa tou A.X. Doupdoupd £Xouv POCEAKUCEL TO EVIOVO eVOLAPEPOV TOU

Kowou.

O &LevBuvtig

Elonyntnig twv madaywylkwy Kawvotoulwy mou Bpnkav spappoyn oto A.Z. tou Qoupdoupad eival o
AeuBuvtiic Tou oxoAeiou. FevwnBbnke otn Apdpa to 1985, amodoitnoe amd 1o Maldaywyko Tunua
Anpotiknc Exknaideuong tou Anpokpitelou MNavemiotrpiov Opdakng to 2007 kot amod to 2008 epydotnke
og oxoleia tng Kpntne. To 2010 tomoBetriBnke wg SieuBuvtrg kat Sdokalog oto 4/6 A.Z. Doupdoupa,
omou Kal SlakpiBnke yla TNV ekmaldeuTiki Tou dpacn, KaBwg Kal yla T dnuloupyia Tou oXOoALKOU

totohoyiou 3 kat tou ZxoAwou Awtvou twv Opéwvs,

Me To oX0oA€lo TOU MPOXWPNOE, EMIONC, OTO OXESLOOUO-OUVTOVIOHO eVOG GAAOU SIKTUOU oYoAeiwy
«Twv Zxoheiwv Tng DUoNC KoL TwV XPWUATWY» Y, PE 0TOXO TOV OXESLAOUO TIPATACNE EVOC VEOU TUTIOU
oxoleiou, Omou Ba KaMllepyeital 0 KOWWVIKOG KOl OLKOAOYLKOG TOU XAPAKTNPOG, TO Talxvidt Ba

kotalapBavel e€éxovoa Béon kal Ba mpoadyeTal n SNUOKPATIKOTNTO LECA OTTO CUHUETOXLKECG SLOSIKAOLEG.

Q¢ exmatdeuTtikog embiwée TN CUUUETOX TOU OXOAEelou og TIOAAA supwrtaika Alktua, énwe to
“Creative Little Scientists”, to “Open Discovery Space” kal to “Primary Science Network”, to omoia
avaAlovTal TopakATw. Anpuoupynos éva IPOYPaUO EKTTALSEUTIKAC ThAEOPAONC® UE TPWTAYWVLOTEC
TOUG HaBntég kal to Mabntikoé Mouaceio MNpodopikng lotopiag os Pnolakr mMAatdopua, 6mou PEca amno
oUVeVTELEELG SLacwIoVTOL TIPOCWTIILKEC LOTOPLEG TWV NAKLWHIEVWYV TOU ToTou. Antd To 2010 loryaye tnv

EKTIALOEUTIKI POUTIOTLKH KOl TG TexvoAoyieg tou MIT (makey makey, Scratch) otnv eknaldeutiki mpaén.

MapdaAAnAa, mpaypatonol)Bnke petadopd TnG W6£ag NG LotooeAidag diy.org ota eAANVIKA, N

12 «08n Y66 ™G Xapdag» https://fourfourasweb.files.wordpress.com/2013/09/cebf-

cebfceb4ceb7ceb3cebfcf83-cf84ceb7cf83-cf87ceb1cf81ceblcf83better.pdf
13 http:/ /fourfourasweb.wordpress.com/

14 https://orinodiktio.wordpress.com/
15 http: //www.schoolsofnatureandcolors.org/
16 http: //fourfourastv.blogspot.gr

99 www.hrmars.com/journals


https://fourfourasweb.files.wordpress.com/2013/09/cebf-cebfceb4ceb7ceb3cebfcf83-cf84ceb7cf83-cf87ceb1cf81ceb1cf83better.pdf
https://fourfourasweb.files.wordpress.com/2013/09/cebf-cebfceb4ceb7ceb3cebfcf83-cf84ceb7cf83-cf87ceb1cf81ceb1cf83better.pdf
http://fourfourasweb.wordpress.com/
https://orinodiktio.wordpress.com/
http://www.schoolsofnatureandcolors.org/
http://fourfourastv.blogspot.gr/

Multilingual Academic Journal of Education and Social Sciences
HRMARS June 2015, Vol. 3, No. 1
Exploring Intellectual Capital ISSN: 2308-0876

omola oxeSLA0TNKE €K VEOU yla va SWOEL TNV guKalpia oToug pabntég va avakaAUPouv Ti¢ KALOELG TOUG.
‘Exave MOAAEC SNOCLEVOELG KOL ELONYNOELG OE OELLVAPLA TIPOG EKTIALOEUTLKOUC KOl OXL LOVO. JUUUETEXEL
a6 to 2014 o éva epeuvnTIKO Tipoypappa pe Bépa «Mouaoeio Mpodopikng lotoplag» To onoio cuviotd
£va BLwpaTLIKO epeuvnTIKO epyaleio yia T StadUAaln kal tnv ekmaldeuTIKN aglomoinon tng Lotoplag Kat

™G Aaikng napadoong, mou xpnpatodoteitat anod 1o 16pupa Adton.

BpaBevutnke amo tnv MaveAAnvia Evwon Aoyotexvwyv, He to 40 BpoPeio otov MaveAhadikod
MaBntiko Alaywviopo moinong, pe to moinua "Kpavyn" 2001 kot ard to MNatdaywylkd TUApo ANPOTIKAG
Exnaidevong tng IxoAng Emotnuwy Aywyng tou MNavemotnuiov KpAtng yia t cupPoln, StadpUAagn kat
npoodopd moAalol ekmatdeutikol UALKOU oTto gpyaotrplo MeAétng kal Epeuvag tng Ekmaidsuong kat
ToU ALSaoKaALkoU emayyEAUATOC. MAPE TIUNTIKA SLAKPLoN yla TV Tawia pikpou pnkoug «Kpion. E! kag»
otov MaveAAfvio Mabntikd Alaywviopd Tawwwv Mikpol Mnikouc. Tyundnke pe to Operational Partner
Yrootnpikt Néag Mpoomnadelog, amno to FIRST LEGO League Greece, yLa tnv untoothplén otn Anpoupyia
yla mpwtn ¢popd tou Alaywvicpou Exknaldeutikng Kavotopliag, Texvohoyiag, Epguvag kat Popmotikig FLL

GREECE 2013-2014.

ErunpooBeta, To Anpotikd ZxoAeio Goupdoupd Bpapeutnke amod tov MNpdedpo Tng Anpokpartiag,
Kdpoho MamovAia!’. Télog, katddepe npdodoTa vo KATOKTACEL pia Béon otnv maykoopa Alota Twv

EVOANOKTLKWV OXOAElwV.

Erppoég — Dhocodia

Méoa amd tn PEAETN TG LoTooeAiSag Tou Anpotikol ZxoAeiou Moupdoupd Sadaivetal OTL POKELTAL
yla €va HoBnTokevtplkd oXoAelo, Omou n pabnon eival mpwta and OAa mayvidl. Avaudifola, ot
ekmalSeuTikol Tou oxoAeiou akoAouBolv tnv Sk Toug Pplhocodia yla Tn HadNon, EMNPEACUEVOL Ao

Sladopa madaywyLkd KvApato Kot Toug ekbpooTEG TOUC.

H pabnon oto «Xxoleio tng Duong kot Twv Xpwpdtwv» otnpiletal oe apxEg kat pebddoug mou
SlotunwBnkav oto euputepo mAaiolo tng Néag Mawdaywylknc. Etat, n dtdackaia TNC MPAYUOTIKOTNTAG
Bplokel andAutn edappoyn oto oxoleio tou Doupdoupd, KABWE oL HaBNTEG €xouV TNV gukalpia va
pHaBouv péoa amd MPAYHATIKEG KATOOTACELG TNG KaBnpepvng Lwng, £xovtog aueon enadn pe tn ¢uon.

AUTO yivetal e TToLKIAOUG TPOTIOUG, OTTWC HE TLC UTIABPLEG TALELG, TNV KOAALEPYELA TOU AaXaVOKNTIOU o

17 http://dentrozois.org /wp-content/uploads/2015/02 /afe5e9e1a25dd434dfee9aa7929594d7.pdf
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TOUC HOBONTEC KAl TNV TPOETOLUACIO TOU PWLVOU TOUG OO TO TIPOLOVTO TTOU £X0UV TTAPAEEL.

H Bwpatiky pabnon, Baoclopévn otn Bewpia tou Dewey, edapuoletol oto oxolelo pe tov
KOAUTEPO TPOTIO, HECA aTtd MpoypappoTa TEPLBAANOVTIKAC ekmaideuong, TNV EVOOXOANGN TWV TalSLwy
LUE TN POUTOTLKA, TN SnUwoupyla Tavlwy WKPoU pNRKoug amd ta modld, kabwg kol Tnv eégpevvnon

Sladopwv GUOIKWV PaALVOUEVWY HECW OAWV TWV ALoOACEWV.

O emppoég kat amo tov Cousinet eival epdaveic, kabBwg o malyvidt kot n opadikr epyacia givat
Baoikeg S16aktTikEG LEBoSOL 0T o)oAelo. Emiong, omwg ine kat o Ayyeloc Matoldg, «...ot LOEEC umapyouV
aro napa noAda, dnAadn kat and Montessori Aiyo kat arné Waldorf Aiyo kat... Alyo arné Summerhill». H
ETILPPON TNC TS ayWYLKNE TNS Montessori cuvavtatal oth Hadnon LEow TNG EPELVOLC KOl OTN CUVUTIAPEN
twv modlwy Sladopetikwv nNAlklwy otlg aibouosg, kabw¢ oludwva pe tov SlevBuvtn yivetal
«Zuvblbaokadia MEUTTTN —EKTN, TPITN- TETAPTN Ko MPWTN-OUTEPa». ETMAEOV, n emadn pe Tn dvon Kot
™V MPAKTK {wn, N odalplky OVATTUEN TNG TTPOCWILKOTNTOC ToU Habntr, n cUA\OYIK opyavwan, N
EVEPYI CUULETOXN TWV YOVEWV, KOL N TIPOOTIABELN TWV EKTTALSEVTIKWY Vol S186AE0UV TUTIKA podnpata pe

£VAAAOKTLKO TPOTIO, ATOSELKVUOUV TLC OLOLOTNTEG e Ta oxoAeia Waldorf.

T€Aog, ta pabnuata emidoyng kat to eBSopadiaio cupBouAlo mou epoapudlovtatl oto Summerhill,
gvtornifovtat kot oto oxoAsio tou Goupdoupad. MNa ta cupBolAla o StevBuvtng avadEpEL: «...Ta GUVOALKD
npoBAnuata Sitaxeiptonc tou oxoAeiou AUvovtal dAa uéoa oto ocuuBoUALo, AUTO TO EYOUUE MAPEL ATTO
Summerhill... KaOe Mapaokeun, Omou... WAGUE yia YuxavaAuaon, Sikaotnplo, mpotaoeis... Kat ETot Aoutov
elvat n ‘pptéla’ ta ouUBOUALX KAl TETOLEC KATHOTAOELG..., YLATL TAV EVEPYELX KaL TNV Evracn 1 T

OLOYETEVOUV O€ OWOTA UEPN 1] TNV EKTOVWVOUV ETOL...».

H ¢phocodia tou Anpotikol Zxoleiov Doupdoupd, 6Mw auth eplypddetat otov «08nyo g
Xapag», aAd Kot Owe POKUTITEL Ao TNV UEAETN TOU TIEPLEXOUEVOU TWV OXETIKWVY LOTOOEA IS WV, KABwWC
KOl Qo TNV ouvévteuén tou SleuBuvtr) cuvoliletal ota £€N¢: MNpoTtePALOTNTA Kol OTOXOG TOU OXOAEiou
KOLL TWV EKTIALSEUTIKWY TOU £ival n dnuLoupyia xapoUpevwy, eAeUBepwV, SNILOUPYLIKWY, AUTOVOUWYV Kall
KPLTIKWV poBntwv 1ou eivol tkavol va Staxelpiovral omwg autol emBupolv t padnorn toug,
Eemepvwvtag Toug $OBOUC TOUG Kot avakoAUTTovTag Tov KAAUTEPO TOUG €aUTO. Towg n amavinon Tou
SleuBuvt otnv gpwtnon «Tt eivat autd mou kavel tov Qouppoupd va EEXwpPIel Kol TL EKAVE TOV
Qouppoupa va napet to BpaBeio;» elval To KAeLSL yla va KAtavonooupe TL Aelmel ofuepa amd tny

€AANVIKI OXOALKA TIPOYLATIKOTNTOL:

«... Eueic ta mepvaue wpaia kel kat eivat moAv @uatkn avtn n dtadikaoia... Avalswpnoaus toug

101 www.hrmars.com/journals



Multilingual Academic Journal of Education and Social Sciences
HRMARS June 2015, Vol. 3, No. 1
Exploring Intellectual Capital ISSN: 2308-0876

OTOXOUG, TO TL TEPLUEVALUE, TO TL FJEAauE. Kat Sev elmaue KATL KALVOTOUO OUOLOOTIKA,... KATL ATTAO, OTL OAa
TPEMEL va yivouv mio amAa, mpénel va dovue to matdi oav naidi... OUCLHOTIKA, TPOTEIVALE Eva
SLoipopomoLNUEVo oxoAgio e TNV amoyn OTL 0 KAYEVAC TPEMEL EKEl TTEPA val BPIOKEL TO KOUUATL TOU

gautou Tou...».

ASakTikéG pEBodot

Mia amno tig Bacikotepeg LeBOSOUG TTOU XPNOLUOTOLOUVTAL OTO OXOAELO gival N BLwpaTikr pdbnon, mou
WG eVOANAKTIKOC TpOMOC ekmaideuong ektelvetal mépa amo ta BLPALa, Ta Bpavia, Tn petwrikn SiaokaAia
KoL TNV amopvnuovevon. Ta maldld £pyovral og enadn pe tn $pUon o KABe sukalpia Kal n KABe ywvid
TOU oXOoA&iou Kal Tou TepLBailovTa Ywpou HeTapopdwvetal og Tafn. Mabaivouv yia tn BlomokAotnTa
ue e€opunoelg otn ¢puon Kat Tautoxpova, epappolovrag tn Sltabspatikn) poaogyyon, emdidovral otnv
KOTOOKEUN «EVOOETIKOWVWVIAC» UE TTAOOTLKA TIOTA Pl 0TO padnua tng dpuoikic. Etal, mpoaoeyyilouv to

OVTIKELPEVO HABNoNG PETa armo TNV £EPEUVA, TNV Epyacio Tediou Kal TV mapatnenon.

ErtutAéov, Ta matdid Soudevouv o OHASEC, EMLKOWVWVOUV Ta BLWHATA TOUC, enefepyalovral anod
KoLvoU TLC aVTLOPAOELS TOUG, BETOUV TOUG SIKOUC TOUG 0TOXOUG, eKdpalovtal Kal Snpoupyouv, padaivouy
va ipoPAnuoartiovral Kol vo avapwTloUvTaL Yl TNV EUELpLa TOUG KAl VA aVATUOo0UV TNV LKOVOTNTA

YLOL KPLTLKO QVOLOTOXOOHO.

H mepwiynon oto blog tou oxoleiou pAg odnynoe o€ AVOPTACELG OXETIKEC LE TOV TPOTO
TPOCEYYLONG TWV GUCLKWV ETLOTNUWY. MEoa amod tnv melpopatiky pébodo Sivovral ota maldid ta
OXETIKA UALKA Kol SnpLOUPYELTOL OEVAPLO OTO OTOLO TO TElpapa TIPOKUTITEL WG avaykn. Ta maldid
SouAelouv oe opddeg, ouvepyalovral, Kavouv AdBn ta omola otnv mopeia Sopbwvouv, avalntouv
€vvoleg PUOLKNG Kal SnULoUpyoUV LE TN XPron UAWKwY. OAot ¢pTdvouv otnv oAOKANPWaoN TOU MELPALATOC
KOL EUITAEKOUV TOL CUMTIEPACHATA TOUG SlaBepatikd pe dAAa padnuoata. Afilel va avadepbel otL n
gvioyuon ¢ yvwong Kal Twv Se€loTATWY TIou ouvlEéovtal HE TIG GUGCLKEG ETLOTAUEG OTO OXOAeio

anoteAouv Bactko dfova otnv avamntuén tng kawotopuiag (AvBoroulou, 2013).

2T OUVEVTEUEN TOU HaG apaxwpnoe o dleuBuvtig Tou oxoAeiou umootnpilel Tn xprion tou
project koL tng £peuvag Spaonc. OL LaBNTEG CUUUETEXOUV O€ OOSIKA OXESLA EpYaAOiag oThn SLAPKELD TOU
oXoAlkoU €toug ouvdualovtag SLadOopPETIKA YVWOTIKA avTikeipeva. Kataokeudlouv pnxavég Rube
Goldberg kat cuoxeTi{ouV YVWOELG UNXAVLKAC, LABNUOTIKWY Kol pUOLKNG péoa ard To matyvidt. Ta matdid

ocuvepyalovtal pe emotipovec tou CERN, ulomololv oxédla epyaociag kat avalntouv AUCELG yla T
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LUOTNPLO TOU GUUTAVTOC.

O ekmalbeuTikOg Kal SleuBuvtng Tou oxoAeiou epoapudlel Tnv €peuva Spaong. Etal, evromilel
poPANRUaTa oTo MAALCLO TNG EKTTALOEUTLKAG TIPAKTIKNG, oXeSLATEL Kal UAOTIOLEL TOpeUBATELS, TTapaTnpEl
v €€€ALEN, avaotoxaletal kol emavacXeSlalel pe okomo tn BeAtiwon kat tnv alkayn. Eva pépog Twv
nuepoAoyiwv, wg €voelen avaotoyaopou, Bploketal avaptnUéVo OTO LOTOAOYLO TOU oXoAegiou, Omou
oxoALaleTal 0 pOAOC TOU SAOKAAOU KL TO «KTOOAGKWLLOY OTNV TIPOOTIABELA TOU va YiveL éval UE To Totdi.
Avadépetal, emiong, To TAEOVEKTNUA TNG ouVOLSaoKOAlOG Twv TAfswv oe oAlyoBéola oxolela, ot

avtiBeon pe Tnv apvntkn avtiAndn tng mAstoPndiag Twv ekMaLSEUTIKWV.

AA\N TeEXVIKA TIOU edPapUoleTal yia th Slepelivnon TWV WOEWV TWV MALSLWV oTa pHadnuota tng
lotopiag, g Mewypadiog kat oe AANaA YVWOTIKA avtikeipeva eival ol 16e0080el\ec o moAUXpwua
XOPTAKLA post it TTOU XpNOLUOTIOLOUVTAL Yol Opadomoinan Kal TOEWVORNGCN EVWOLWY HE Tialyviwdn TpoTo.
JTATIOTIKN, HOBNUATIKA, €pWTINUATOAOYLA, TAPATAPNON, YPADIKEG Kol (WYpOPLKEC TAPOOTACELS
Sleyeipouv TNV dnuoupyikry okéPn kot owodopolv tn yvwon oto «Xxoleio tng Duong kal Twv

XPWHATWVY.

H kaBnuepvn poutiva T opBoypadiag kal TG avayvwong LETATPENETAL O TtalyvidL emiluong
TPOPBANUATWY Kat Kataypadnc anoPewyv. Q¢ K TOUTOU, OL LOONTEC EUMAEKOVTAL O avTallayn anoPewv
ME TNV opaAda, emuxelpnuatoloyolv, amodaocilouv, SiaBalouv TIG 16€eC TOUG, OXOALAlouv Kal

avVamTUooouV SeELOTNTEC UE EUXAPLOTO TPOTIO.

E€wotpédela

To avolypa Tou oxoAeiou otnv Kowwvia emtelxOnke péoa amo SLAPopPeC KOLVOTOMES SPACELS Kall
EVEPYELEG, OL OTIOLEG Bl TAPOUCLAOTOUV OTN CUVEXELD. ApXLKA afilel va emionpavOel OTL oL KATOLKOL TOU
QOoupdoupd oclpdwva pe tov SleuBuvtr Bewpouvtal GLAGEEVOL KAl CUVEPYACLUOL EVW N OXEON TOU
S18aKTLIKOU TIPOCWTILKOU LIE TNV TOTIKN Kowwvia ivat BTk kat {eoth. INUovTIKA gival n Omopén oTtevig
ETIKOWVWVIAG, ouvepyaoiog kot aAAnAoBorBslog ovapeco otou¢ SackAAOUC Kal TOUC YOVEIC Twv

poontwv.

‘Eva mpOoypapL Lot 0TO OTI0l0 CUUETEXEL TO OXOAE(0 eival auTo Twv TNAESLaoKEPEWY «OSUCCENCH
LE 0TOXO TNV avtaAlayn LOEWV KoL TIPOBANUATIOUWY TTAvVw ot éva Bpa. ¥’ autd cupueTeixav €€L oxoAsia
ord 0An tnv EAMGSa, Tpla 0 a0TIKEG KL TPLOL O QYPOTIKEG TIEPLOYEC KL ETILKOLVWVN oAV KOTA {eUYN, WOTE

va €pBouv Kovta LaBnTEG e SLadopeTikéG ouvnBEeLeC Kal TPOTOUG {WNG.
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Emtiong, to ®oupdoupdc.tv, n SLadLKTUOKK Toug ThAEOpaOn, BETEL WG ap)LKO OKOTO «Tn PeAtiwon
TWV HaBntwv otn Stadkaoia tng avayvwaong Kol otnv eKLadnaon mMoAUTTAOKWY EVVOLWY TNG GUGCLKNG e
rioyvwwsn tpomno»*®, wote n pwvr) Twv HadnTwy va armoktd vonua kot Suvaun. AGopun yla TIE TTPWTECS
EKTIOUTEG TOuC uTtApEav ta BLBAla «Amopiec Matdiwv» tng Bouag Mdaotopn. Me to épaocLo Tou Xpovou
0AOKANpoO To oxoAeio ekppaldTav, LECW TOU KOVOALOU, UE EKTIOUTIEG LAYELPLKAG, BEatpa Kal ta Mikpd
ALOPLWTAKLA - TV OUASA TIPWTEPYATN TOU EyXElpRUATOoG. Onwe avadEépetal otov «08nyo tng Xapag»,
«oL HoOntég yvwpilovral pe oxoAelo amo 6An tnv EAANGSA Kol Ol EKTTOUTTEG TOUG UIAlVOUV WE SL6A0KAALEG

0€ TIOMEG TAEELG» .

To «XYoAlkd Aiktuo twv Opéwv» amoteAel pa cUUmpPaln opewvwv OXOAeiwv, PE OKomod va
OTTOKTAGOUV MO KOWVA YAWOGCO EMIKOWVWVIAE, VO YVWPLooUV TOV TOTIO Kol TIG MapadOOEL TOUC Kal val
EMLOTPEYPOUV OTNV Kowvia TN YyVwon auth Pe Omolo Tpomo emtbupoly. To Aiktuo mepltAapBAavel mavw

oo Sekamévre viokipaviep MikpoU MnKoucg kal olkideg Spaoelg amno oxoheia tou Nopol PeBUpvnc.

H mapaywyr Tou 51kol Toug apwHaTIopévou eAatohadou, onwe poavadepdnke, Eskivnoe pe
adopun to «IXoAlKO Aiktuo Twv OpEwv» Kal TIG KOWEC SPACELC TTOU avamTUXONKOV HE T ANUOTLKA
ZWVIOVWV KOl ZIOWV, KATW amd TNV KON ETIKETA «OXOilEld». ITNV MePIMTWon auTh TPOKELTAL yla
KOLVOTLKN ETLXELPNHUATIKOTNTA, KABWE OKOTIOC TNG €Lval TO KOWVOTLKO KEPSOG Kal OXL TO XPNUATLKO. Agilel
VO ETILONUAVOEL OTL N YVWON £PXETAL ATIO TNV KOWVOTNTA (CUVTOYEG APWLATLOUOU, TEXVLKEG) KL ETILOTPEPEL
Tiow He €va TPOIOV, TO OTOL0 OUGCLAOTLKA TIOAAAMAACLATEL TNV apXLKN TOU afla, w¢ MapASELlya TPOg
pipnon owg, yla Toug Katoikoug Tou xwpLol Kat TIg eTAoYEG Sle€080ou amo olkovouLkEG SUOKOALES. Ta

TPWTA UITOUKAALA TOUG SLaTteBnKav SwPEAV OTLC OLKOYEVELEG.

Ta tedeutaia xpovia To Anuotikd oxoheio Qoupdoupd €xel SexBel MOAAEG emlokEPELG amd
dopeic, opyaviopolg, oxoleia, dowtntég amd EANGSa kol e€wTeplkd emayyeApatie¢ kal omAolg
avBpwroug Stadopwv NALKLaKWY opdadwy. Afleg Adyou eival kat ot Eu.opthieg (Ftalks). Npdkettat yia pia
o£lpad amd SLoSPAOTIKEG TTOPOUGCLACELS, avAapeoa o€ el8IKOUG amo S1adopoug TOUELG TWV TEXVWV KaL TwV
ETLOTNUWY Kal 08 HaBntég Tou Anuotikol. Auteg AapBavouv xwpo o SladopeTikég tomobeoisg kKabe

dopd, Ye OKOTO TN CUMHETOXN OANG TNG Kowwviag tou Anpou Apapiou. Ytéxog twv Ftalks eival n

18 «08N Y66 TG Xapds» https://fourfourasweb.files.wordpress.com/2013/09/cebf-
cebfceb4ceb7ceb3cebfcf83-cf84ceb7cf83-cf87cebl1cf81ceblcf83better.pdf

19 «08nyd6 ™G Xapdag» https://fourfourasweb.files.wordpress.com/2013/09/cebf-
cebfceb4ceb7ceb3cebfcf83-cf84ceb7cf83-cf87ceb1cf81ceblcf83better.pdf
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Slaomopd Toug o€ OAn tnv EANGSQ, w¢ péoco avadopnong tng Kowwviag Héoa amod Tn CUOTNUATLIKN

Stamaldaywynon tTwv modLwv.

H e€wotpédela tou A.Z. Qoupdoupd amodelkvUeTOL Kal and T CUUHUETOXA Tou o€ Slddopa
Eupwmaikd mpoypAaupoTa. JUYKEKPLUEVA OTO Tpoypaupa “Primary Science Network” ol paBntég
aoxoAnBnkav pe TV évvola Tou GwToG, TOUC LayVNTEG Kal Tov aépa. Méow tou “Creative Little Scientists”
mapouciacav MPoTAcelg yia tn StdackaAia LOTIBWVY HETA ATIO TN POUTIOTIKH KOL TOV apYAAELD, KABWE Kat
To piyporta péoa anod ta padnpatikd otnv kouliva. Me to “Open Discovery Space” dnuiovpynoav pia
oAokAnpwuEvn SLdackaAla LaBnUATIKWY KAl TOTILKAC LoTopLlag Tou adopolcav oTnV MPOYVWan Xwpig

TEXVOAOYLKA LETaL.

TéAog, ta Téooepa TeAsuTaila XPOVIa TO OXOAEl0 oUMUETEXEL otov MoaveAladikd Alaywviopo
Tawwyv Mikpol Mnkoug «Evag MAQVATNG Mla guKouplo», HME TIC TALWIEG TIOU OPYOVWVOVTOL KOl

TipoBAAAOVTAL AMOKAELOTIKA Ao TOUG LaBnTEG pe Wolaitepo evBoualaouo.

AvokoAieg/eunodia

H ouvepyaoia PeTall Twv peAwv Tou SLEAKTIKOU TIPOCWIILKOU ToU AnpoTikoU oXoAsiou eival, cupdpwva
pe Tov Ayyelou Matold, emoKoSoUNnTLKA, XWPLG TpoBARUATA. SUYKEKPLUEVA avodEPEL OTL «...0 KaFEévac
EXEL QUOLKA TOUG pUTLOUG ToU kat To geBouacte amoAuta, aAdda ooov apopd TV KoL) Asltoupyia Tou
oxoAeiou, youue odot ta ibta puala etot kL aAAiwe. HpBav Saokadot mou SoUAsuav o€ oxoAeia Tng moAnc
ou NTav amoéevwueva kat NIeAav va mpooapooToUVE, va S0UVE OTL EUELG E5w 0 Evag SOUAEUEL yLa UL
taén katL tnv aAAn taén... dev eiuaote SnAadn ota kAouBia uag odot... AAAa Byadave armo uoa toug Evay
EQUTO TTOU 0UTE auTtol néepav OTL eiyav kot YU auto EYouls QPTIaEL Ul TOAU wpaia mapéa, Ue TOAAEC
SLOPOPETIKEC AMOYELC kKAl TTOAAd SLapopeTikd uualdd. Aev eipaote tng (Stag pilocopiac 6Aot, oxt. Mvayse,

énAadn, ouv-dnuiovpynoaue pta tdga».

‘Oocov adopd otig Suckolieg mou o 8log cuvavtnoe, oto MAAICLO TOOO TNG OLKOVOULKNG KPLoNg
000 KOl TOU YpOodeloKPATIKOU €eKMOLOEUTIKOU OUOTAUATOG, KATO TNV UAOTOLNoN KOLWVOTOUWV
SpacTNPLOTATWY TIPOC Hia EVAANAKTLKNA popdr ekmaibeuonc, 0Tn CUVEVTEUEN TOU TOVLOE OTL «...TO IPWTO
UeyaAo Bnua eivol va Exels pali oou MAVTA TNV TOTIKN) KOWVWVIA Kol TOUG Yoveic... Kot Quolkd ot
eknmaSeUTIKOL va €ival AMOAUTO CUVEVVONUEVOL OTO TL KAVOUV... TWPO MPAKTIKA TO WG EEPUYALE EXEL VA
KQVEL OTL... NUAOTAV A0PATOL UEXPL VO YIVOULE 0paTOL Kol YIVOUE 0paTOl AITOTOUA. ...TO £PYO TTOU yivovtav

bev 1o avtidauBavovtav avtol mou Ja urmopovoayv va uoag BaAouv mMepLOPLOUOUG, ...WOTE OTAV TA Uddave
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nTav apyd ma yie autoug va emépBouv. OnMOTe (0w EYIVE OE AUTO TO EMITESON.

TNV £pWTNON OXETIKA UE TO WG N ypadelokpatia Sev oTABNKE AMPOCTEAACTO EUMOSLO OTNV
£UIVEUOH, N QTTAVTNON TOU ATV N €ENG: «E ...eyw Sev ellat kaAog SteuBuvtric omote yi’ auto Sev koAAdw
ota TUTTIKA ...0AAd vouilw otL otav n ypapelokpatio npde va uoc Balet sumodia euesic uaiiov tnv
npoonepvouoaue». Kot ouveyilel Aéyovtag OTL: «AeV TO EMITPEWYAUE VA YIVEL AUTO... EIXAUE KAL TIC KAKEC
UG TTEPLOSOUC TTOU GUYKPOUOCTHKAUE KAl UAAWOAUE LUE OUUBOUAOUG.... AAAd emeldn nén Exet pTLoyTel Eva
nmAaiolo owato, TeEALKA SEV UITOPOUCAV VA KAVOUV KATL... ELOLKX 0TV Ol YPAPELOKPATEG EPXOVTAL VO OOU
™ moUve, dua Souve OTL OAot ot umoAoutot avtidauBdvovtat to TU plvetal €kel kot OTL €lval

EuxapLoTNUEVOL, &€ UTTOPOUV VA KAVOUV TTAPATIAV®W KATL... ».

2YMNEPAZMATA

H ouykekpluévn peAETn xapakTnplotay € apxnG amo KATIOLOUG TTEPLOPLOUOUG. ZUYKEKPLUEVA, SEV UTIPXE
n Suvatrdétnta AUECNG TMAPATAPNONG TOU TIAOLOIOU TNG UTO HMEAETN TepimTwong Aoyw aduvapiog
TIPOCEYYLONG TNE TTEPLOXNG. ETtiong, n cuAloyh Twv deSopévwy PonABe povo amd avalTnon 0 OXETIKEC
LotooeAiSEeG KaL oo T cuvévteuén e tov dleuBuvtr, evw Ba pmopolos va §00&l piLa TiLo oOAoKANPWHEVN
armoPn €av elyav kataypadel kot oL amoPell TwV UTOAOIMWY eKMALSEVTIKWY TOU OXOAeiou, aAAd

eVOEXOUEVWG KAL TWV HadnTwv.

AT TNV avaiuon, AoLov, TNG MOPAmAVW UEAETNG TEPIMTWONG KATASEIKVUETOL OTL TO ANLOTLIKO
2xoAelo Tou Qoupdoupd amoTeAEL EVa AVTLIIPOCWIIEUTIKO MOPASELYA EVAAOKTIKAG ekmaibeuong otnv
EMANVIKN TIPAYUATIKOTNTO. AUTO TIOU TO KOOLOTA £VOANOKTIKO OXOAeio Oev eival Ol PEUOVWHEVEG
TIPAKTLKEC Kol pHéBodol, aAlG éva cuvovBUAeupa Tapayoviwy, Onwe n ¢plocodia yla tTn padnon, to
CUVEPYOTIKO TIVEUUA, N ULOBETNON VEWV TALSAYWYLKWY TIPOOEYYICEWV KOl CUYXPOVWY SLEAKTIKWY
pueBOdwy, n efwotpédela otV KOWWVIO, N CUPUETOXA Ot SLAdopa EKMALSEUTIKA TPOYPAUUAT, N
EUEAIKTN opyavwon tne SdackaAiog, n wavotnta aflomoinong tou MOALTopIKol KedaAaiou Twv
MOONTWY, Ol OCUVEPYATIKEG OXECELS EKMMALSEUTIKWY, YOVEWV Kal TOTUKNAG Kowwviag, n koavotnta
METATPOTIG TwV SUCKOALWY O TIAEOVEKTAUATA, KABWC KaL TO OVACUXO KAl TPWTOMOPLOKO TIVEUA TWV

EKTIALSEUTIKWY TOU.

INUOVTIKO KOUUATL Tou oxoAeiou tou Poupdoupd wg TPog TNV €dapuoyry EVOAAAKTIKWY
TPOKTIKWYV HABnong amoteAdel o &leubuvtrig, o omolog ouveldnTomoinoe Kol OUVEKTIUnOE TNV

oAANAeTidpaon TNG KALVOTOUIOC E TO KOWVWVLKO, TIOALTLOTIKO OLKOVOULKO Kal YEWYPADLKO MepLBAAov
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ToU oxoAgiou Kal katddepe va SLAXELPLOTEL TOL LELOVEKTHLOTA TOU LLE TETOLO TPOTIO, WOTE VA TO ovadeiel
oe mpotepnuarta. Eldikotepa, To yeyovog OTL eival évo oAlyoB£a1lo AnUOTIKO OTo omoio emBAAAETAL N
ouvbibaokalia malbuwv Sladopetikwy Tafewv aflomoBnke w¢ TeEXVIKA OoAANAoSISaokaAiag Kot
SlepeuvnTIKNG HABNoNG. To LELOVEKTNUA TNEG OMOOTACNG TOU OXOAEIOU OO TO OOTIKO KEVTIPO EYLVE N
adopun yia ™ dnuioupyia tou dtadiktuakou kavaiiol Goupdpoupdc.tv, Tou HETADEPEL TIC ATIOWPELG KL
LO€€EC TWV PaBNnTwV o€ 6A0 ToV KOOMO. TENOG, LE TNV OTHPLEN KL TN CUVEPYATia TNG TOTILKAG Kowwviag,
Katddepe va Eemepdoel OAa TO YpAPELOKPATIKA EUMOSLIA TOU KpaTikoSiatou EAANVIKOU eKTTALOEUTIKOU

CUOTHUATOC.

Q0oTt000, 0TO TAALCLO HLAG KPLTLKNG TIPOCEYYLONG TNG LEAETNG MEPIMTWONG, TIPETEL VAL EMLONUaVOEL
OTL uTNPEOV KATIOLOL ONUAVTLKOL TIOHPAYOVTEG TIOU AELTOUPYNOAV EVIOXUTIKA WC Tpog T Sldbeon Twv
eknodeutikwy tou A.Z. Ooupdoupd ylo MELPAUATIOUO Kal ePapuoyr) eVOAAAKTIKWY TPOKTLKWY. Mo
OUYKEKPLUEVA, N avoAoyia padntwv kat xwpou Sidaokaliag, onwg ¢pavnke amd to dedopéva tng
OUVEVTEULENG, Aeltoupyel pog 6deAOC TWV HaBNTwV Kat TG dlag tng padnolakng Sladkaoiag, Kabwg
SleukoAUvVeL TN Sle€aywyn SpaoTNPLOTATWY TOLKIAOU TIEPLEXOUEVOU KOL ETILTPETIEL TN XPON EVOAAAKTIKWY
maldaywylkwyv UAKWV. ETutA£ov, n avaloylo Labntwy ova eKmadeUTIKO GALVETAL VO ATIOTEAEL aKOua
gvav euvoikd mapayovia, KaBw¢ Tapéxel tn SuvatotnTa YlO OCUVEPYOTLIKEG SpaoTnpLOTNTES,
gfatoplkeupévn mapépBaon, Stadopomonuévn ddaokalia Kol TNV KAAAEPYELX OTEVOTEPWVY OXECEWV

METAEY EKMOLOEUTIKWV Kal Ladntwv.

H nmapamndvw UeAETN MePIMTWONG CUVLIOTA Hia TPWTN TIPOCEYYLoN Tou BEpatog mou adopd To
A.2. tou Qoupdoupd. 2 éva deltepo eninedo Ba unopoloe va Ste€axBel pia avaAuTIKOTEPN EAETN, TIOU
Ba aflomolovoe ta Sedopéva TNC CUUUETOXLKNG TTOPOTHPNONG O cUVSUAOUO E AUTA TNG CUVEVTEUENG
TWV UTIOAOLTIWVY EKTIALSEUTIKWVY KOL TwV Hadntwv. Ev katakAeidt, pia epeuvntiki mpotaon Ba pnopoloe
Vo aTOTEALCEL N LEAETN TNG £EEAIKTLKNAC TTOPELOC TWV HABNTWV ToU £xouV amodoLTAOEL Ao To oXOAELO

OUTO WC TTPOC TN YVWOTLKHA KoL CUVALOBNUATIKY) TOUG OVATTUEn.
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