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ABSTRACT 

         At several academic levels, studies on factors influencing academic success have been conducted 

and most of these studies have concentrated on family Socio Economic Status and school factors. 

However, not all the factors outside school environment that negatively or positively influence 

students’ academic performance have been covered. The purpose of this study was therefore to 

determine the influence of selected family factors on academic performance of secondary school 

students in Narok South Sub-County, Narok County. The study objectives included: To establish 

how the  family type influences the academic performance of secondary school students, to 

determine how family type and  parental education level influences the academic performance of 

secondary school students, to examine how the family type and  parental involvement influences 

academic performance of secondary school students and finally to find out if the family type and  

family size influences academic performance of secondary school students in Narok South Sub 

County. The research adopted Social Cognitive Theory of 2002 propounded by Albert Bandura.  

In addition, the study used descriptive research design. The study's target population consisted of 

29 public secondary schools in Narok South Sub-County with a total of 1081 form three learners, 

232 teachers and approximately 300 parents. The study used a sample of nine schools with 137 

students, 24 teachers, and 30 parents. Simple random sampling method was used to select the 

nine schools and purposive sampling method was used to select students and parents. Data from 

teachers and students were collected using a questionnaire (teacher and student questionnaire) 

and data from parents was collected through an interview schedule. Validity of instruments was 

measured by checking on the content with the help of experts from the department. Data was 

analyzed both descriptively and inferentially. Descriptive data was analyzed using frequency, 

percentages while t test and Chi square was used to analyze inferential statistics and establish the 

relationship between the selected family factors and academic performance of students. The 

hypothesis on the correlation between family type and students’ academic performance was 

tested using a t-test, the hypothesis on the relationship between parental level of education, 

parental participation and family size and academic performance was tested using the Chi-

square. The findings of the study showed that the family type had no significant influence on the 

academic performance of students with 0.713 at 0.05 level of significance. On parental level of 

education, the findings indicated that there is significance difference on the influence of mothers 

education from monogamy and polygamous family in favour of polygamous family with 0.051 at 

0.05 level of significance, and on the fathers education level there was a significant difference 

between monogamous and polygamous family in favour of monogamous family , with 0.014 at 

0.05 level of significance parental participation and family size had no statistical significant 

influence on the academic performance of the students from both polygamous and monogamous 

families with 1.0 at 0.05. Conclusion based on the study was that the family type, parental 

participation and family size did have no statistical significant influence on the students 

’academic performance but parental level of education had a positive influence on the academic 

performance. The study recommends that parents should be sensitize on the need to participate 

and support their children academically and that further research on other family factors be done 

so as to have a clear picture of the influence of family. The outcomes are expected to be 

beneficial to school administrators, planners, parents and also the students.   
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CHAPTER ONE 

INTRODUCTION 

1.0 Introduction 

This chapter looks at the following areas: background of the study, statement of the problem, 

study's purpose, research objectives, research questions, study's scope, study's significance, 

study's limitations and delimitations, and lastly, the operationalization of key terms. 

1.1 Background of the study 

 Children’s immediate environment and surroundings are viewed as significant to them and 

has an effect on their self-esteem and attitude which in turn can affect academic performance 

(Muola, 2010). At the earliest possible time in their life, when their mind is most receptive, 

they are influenced by their home surrounding. It is at this home environment that the child 

first acquires the values and norms of their society. Home instills a very strong impression 

which may last throughout a life time. According to Bandhana and Sharma (2012), a society 

is seen as a   source of stimulation and experiences in children lives especially during their 

early stages of development. Chidren living in non-supportive home environments 

experience a lot of challenges and struggles almost in every area of life as well as in their 

academics (Parveen, 2007; Bandhana & Sharma, 2012). 

Due to the powerful influence of the family, its social climate could massively hinder or 

support the child’s academic performance. A student’s emotional stability, which is integral 

in academic performance is significantly affected by the social and economic environment 

within the family. Therefore, their academic performance or achievement whether high or 

low can explain the  variations in the psycho-social emotive walls within their home 

backgrounds (Adebule, 2004). This is because potential problems in learning can result from 

psychological problems. These are the backgrounds that this study aims at exploring how the 
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selected factors within the home environment can influence the academic performance of 

secondary school students within the study area. 

The extended family is a common set up in Africa where blood related people live together in 

large groups (Oyerinde, 2001). This norm however, has been affected by western culture 

which has caused a shift in bringing up of children from communal to individual family set 

up. Different family types such as single parent families have also mushroomed in Africa as a 

result of western influence. Wilcox, Lippman, Whitney and Cid (2009) observed that in 

developed countries, children from nuclear households do much better academically than 

their colleagues from families with one parent. However, it is not, known whether students 

living with both biological parents do better academically than their colleagues in families 

without biological parents, in stepfamilies or single parent families in developed countries 

(Wilcox et al., 2009). A study on the same has not been done in Narok county where there 

are many challenges including nomadism that influence performance of learners. This study, 

therefore, seeks to assess how student’s performance in secondary schools is influenced by 

among other factors family type and parent involvement.  

In the Middle East, Asia, and the Pacific islands, polygamy is a common practice. Although 

not so common, this practice also occurs North America, Europe, and other Western 

countries (Zsolnai, 2002). Ankale (2007) notes that in most regions of Africa polygamy 

remains common. More than a third of married men in Africa practice polygamy. The Cross-

River State in Nigeria estimates the level of polygamy to range between 20% and 50% of the 

total marriages. Families with less educated spouses, Muslim families, and residents in the 

rural areas have higher rates of polygamy. It has, however, been recently observed that the 
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rate of polygamy is increasing among educated men who can afford to take in second wives 

(Aremu, Tella &Tella, 2007). 

A study done by Adesehinwa (2013) concluded that performance can be predicted by family 

relationships and the cohesion level. He viewed the family type as the most significant factor 

that can influence the academic performance of a student. He saw the environment of the 

family and the education level of the parent being among the social class variables within the 

family factors that plays key role in a child’s academic performance. According to Emeke 

(2004), the academic performance of a child is negatively or positively affected by the social 

interactions and environmental conditions within the family set up. Parents have a 

responsibility to train children at home in the informal setting to become useful members of 

the society. According to Xinhua (2010), the Kenyan society has been greatly influenced by 

modernity, education, urbanization, technology, and influence from western cultures as well 

as changes in socio-economic factors. Ethnic affiliations and identities are fading away as the 

society becomes more and more universal. Changes have also been observed in family life 

and families continue to be torn between the traditional set up which encourages solidarity 

and the modern set up which encourages individualism (Xinhua, 2020).  

Furthermore, Xinhua (2020) noted that despite the policies formulated by the government of 

Kenya such as free primary and secondary education to enable students to acquire basic 

education, a heavy burden still lies in the families in terms of providing uniforms, personal 

effects, and other necessities. This is an indication that, like any other developing country, 

Kenya cannot cater for all the students’ expenses because it is economically straining. For 

better academic performance, the family therefore has to be involved in education. 
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The Kenyan government has invested a lot in secondary school education through expansion 

of physical facilities such as classrooms and laboratories, increasing the enrollment of 

students, employing of more teachers, ensuring increment in the subsidy allocations and even 

upgrading county and extra-county schools to national schools in each county. However 

about 75%  of the parents especially in rural areas have little or no time to spend with their 

children as cited by Yap (2010). Parents spend most of their time either in their careers or 

other family related aspects leaving their school going children at the mercy of their school 

teachers which could be of disadvantage to their children’s academic progress. 

Research conducted by the Kenya National Examination Council (KNEC, 2009) shows that 

poor academic performance in school is still recorded in the country and this poor 

performance  is brought by a combination of many  factors including family related factors. 

A study done by Kobia (2011) revealed that there was laxity on the side of parents and 

guardians in supporting secondary school students and this concurs with studies done by 

Mcneal (2014), that parents tend to give attention to younger siblings especially preschool 

children either because they believe that secondary school learners are mature enough and 

can work on their own or because of the secondary school curriculum which seems to be a bit 

complex. The study further revealed that 40% of parents are not concerned with the academic 

progress of their children in school and they do not monitor, visit or communicate with the 

teachers to know issues that could be affecting their children’s academic performance. That 

majority of parents were found to be paying fees and not concerned to check on their children 

character development and academic performance. 

In Kenya many studies that have been done have focused on comparison between two family 

types (grandparent and extended families) and determining how parenting style (Grace, 
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2001), the absence of the father (Okero, 2004), and other home related factors (Akinyi, 

2008). On the other hand studies conducted among pastoralists have focused on how 

academic performance is affected by nomadism, little has been done to assess how family 

types can affect the academic performance of secondaryschool students in these 

communities.  For example, studies conducted by a non-governmental organization known as 

Women’s Global (2007) observed that as soon as they undergo female genital mutilation 

which is a common practice, many girls in pastoralist communities drop out of school to go 

and get married as young as from age twelve years. The female genital mutilation practiced 

has negatively influenced the academic achievement of girl child. The physical and 

psychological experience’s they are subjected to during the female genital mutilation 

practice prevent many girls from reaching higher level  of education and opt to get married 

(WHO, 1995). Other cultural practices such as moranism have also significantly lowered 

the school attendance of male youths from the Maasai community. Kabiru (2000) noted 

that after initiation, school-going Maasai boys quit school to join moranism which they 

believe offers learning and training experience that is more exciting. He continues to term 

moranism as a strong force that encourages youths in the community to drop out from 

school-based education and even those who are forced to continue will tend to have a 

negative attitude towards school life.  

Regardless of relentless efforts by the government of Kenya through organizing workshops 

and seminars for teachers with the motive of improving teaching and learning in Kenyan 

schools for better results, the schools in Narok South Sub-County still record low 

performance at KCSE examinations. Poor performances continue to be recorded every year 

in Kenya despite guidance and counseling programmes and strategies being put in place to 
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improve it. Consistent results that family background is important in determining education 

performance have continued to be drawn from researches on academic performance by 

scholars (Gunn and Klebanov, 2007). Researchers have however, not well studied the 

mechanisms for understanding this relationship. Linver and Brooks, (2002) have discussed 

family process models on how the home environment and parenting behaviors' influence 

academic outcomes. Others have explored the influence of specific behaviours such as 

warmth, nurturing, and harsh parenting. Little has been done to determine how students’ 

motivation and performance outcomes are influenced by factors like education level, marital 

status, and beliefs of parents. Finding the cause of such poor performance has therefore 

become a necessity. 

 

Narok South Sub County is one of the pastoralist areas in Kenya. This area records very 

dismal academic performance in the Kenya national examinations, as seen in the county 

examination office. The researcher had interest  in finding out whether the students’ 

academic performance is influenced by family factors by focusing on family type, parental 

education level and parental involvement and family size which are outside the perceived 

factors such as moranism, early marriages, female genital mutilation and the social 

economic status of parents in Narok South Sub-County, Narok County Kenya. 

1.2 Statement of the problem 

The Kenyan Government has put a lot of relentless efforts trying to improve the general 

performance of secondary schools through workshops, seminars for teachers, building of 

more classes and laboratories, buying of textbooks for students' providing free education but 

the National Academic performance is still very low with less than 10% of the KCSE 
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Candidates' making to University (KNEC 2022).  The National Examination results for 

Narok South Sub-County has not been very impressive, with a mean score of between 3.27 in 

2017 and 3.42 in 2019 compared to national mean score of 5.6 and 5.9 respectively for the 

last three years. This performance is still quite low as compared to other well and leading 

performing Counties in the country (Ministry of Education, 2021). The data indicates that the 

average performance of secondary school students in Narok South Sub-County is lower than 

the national performance even at lower school level. This pattern has repeated itself for long 

despite the region receiving similar subsidies like other regions in the country. The people 

within the area of study practice nomadism and small-scale farming and those living near the 

Mau forest practise horticulture. The larger area is characterized by cultural practices such 

are Moranism and Female genital mutilation, early marriages and polygamy. There is also 

little evidence of a similar study: influence of family related factors on students performance 

in the area that shows relationship between family types, parental level of education, 

involvement, family size and students’ educational success in secondary schools in the Sub-

County. Therefore, this study aimed at finding the cause of the low performance by focusing 

on the family types, parental education level, parental involvement and family size in relation 

to performance as this could provide an explanation of poor academic performance of 

secondary students in public schools within this area of study.  

1.3 The Purpose of the study 

The main purpose of this study was to assess how the selected family factors influenced the 

secondary school student’s academic performance in public secondary schools in Narok 

South Sub County.  
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1.4 Objectives of Study 

The following were the objectives of the study: 

i. To establish how the polygamous and monogamous family type influences secondary school 

student’s academic performance in Narok South Sub County. 

ii. To determine how family type and parental education level influences secondary school 

student’s academic performance in Narok South Sub County.  

iii. To examine how the family type and parental involvement influences secondary school 

student’s academic performance in Narok South Sub County. 

iv. To find out if the family type and family size influences secondary school student’s academic 

performance in Narok South Sub County. 

1.5 Hypotheses of the Study 

The following null hypotheses were tested in the study: 

i. H01: There is no statistically significant association between polygamous and monogamous 

family type and academic performance of students in public secondary schools in Narok 

South Sub County. 

ii. H02: There is no statistically significant association between family type parents' educational 

levels and secondary school students' academic performance in Narok South Sub-County. 

iii. H03: There is no statistically significant association between family type parental 

involvement and secondary school students' academic performance in Narok South Sub-

County. 

iv. H04: there is no statistically significant association between family type family size and 

secondary school students' academic performance in Narok South Sub-County. 
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1.6 Significance of the Study 

This study hoped to be of great worth to a range of people, including parents, who will be 

made aware of how their education level influences their children's academic performance. 

Secondly, the secondary school administrators may find the results of this study beneficial 

and be informed about the influence of parents’ education level on student’s academic 

performance and find a way of encouraging students with parents of different educational 

levels. The study's findings could also be very useful to policymakers in designing policies 

that addresses the family issues affecting student's school performance and thus developing 

appropriate strategies for increasing student’s adaptability and performance in school. 

This research study is also expected to be a source of local, regional and international 

knowledge where other researchers may have a basis for carrying out further research related 

to the family factors and learner’s academic performance. This study may also help 

educational administrators educational stake-holders in the education sector to understand the 

influence of family related factors on educational performance and develop ways of dealing 

with them. To the researcher the study becomes a source of information and understanding of 

the study area for further research considerations. 

1.7 Limitations of the Study 

It  included the following: 

i. The study relied on data from the school which was not updated or may not have the current 

data expected and in that case the researcher visited the education office for the updates.  

ii. Language of communication was also a challenge because most of the people who are 

pastoralist have low levels of education. The researcher had a research assistant who 

understands the Maa language.  
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iii. Some of the respondents (parents) were not willing to speak or tell the truth. The researcher 

used the research assistant to convince them that information was to be confidential and used 

only for this research. 

1.8 Scope of the Study 

The study considered only selected family factors which are; family types, parents’ education 

level and parental involvement and the family size which had not been given adequate 

attention. These factors were outside the perceived, which include early marriage female 

genital mutilation, moranism and others in the region and these may positively or negatively 

influence the student’s academic performance.  

The study area covered only nine public secondary schools located within the area of study.  

All the schools had registered low marks in their national examinations according to the 

county director of education Narok County. 

1.9 Assumption of the Study 

The research study was guided by the following assumptions: 

i.  That the respondents would cooperate and give the  required information to assist the 

researcher in carrying out her research.  

ii. That the parents were also aware of their children's academic performance in examinations.  

iii.  That the respondents (teachers and parents) were aware of family-related factors that may 

have an impact on students' performance in school.  

iv. The study also assumed that the respondents were sincere in their responses. 

v. The researcher assumed that the research assistant collected valuable information related to 

the study. 
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1.10. OPERATIONAL DEFINITION OF TERMS 

Academic 

Performance:  

The overall attainment a student has acquired in school 

situation.                                                       

Educational level The level of formal education that a person has attained. 

Environment   Immediate surroundings in terms of physical and 

psychological  conditions that can affect students learning. 

Family   In this study it is the total number persons at home. 

Family background 

relationship  

The relationship that exist within a family and can either  

positively or negatively influence the academic performance of 

a child. 

Family size  The total number of all the children in a family set up.       

Family type This is classification of family and can be nuclear, 

polygamous, extended or single parent.  

Parental involvement  It is the participation and contribution of parents in the learning 

process of their children with the goal of promoting their 

academic and social well-being.                  

Polygamy  The practice of having more than one wife at the same time in 

marriage set up. 

Monogamy Refers to a situation where a person has only one marital 

partner. 

Mediation  The effect of an independent variable on a dependent variable 

is transmitted through one or more other variables. Mediators 

or intervening factors are the terms used to describe these 

variables. 
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CHAPTER TWO 

LITERATURE REVIEW 

2.0 Introduction 

This part of the research study examined key literature on family influence on academic 

performance. It looked into a number of family characteristics that influences educational  

performance within the  secondary school education while further examining the literature in 

depth on the following topics: academic performance, effects of family type on student 

academic performance, effects of parental education level on secondary school student's 

education, parents' involvement on academic performance, the family size influence on the 

educational  performance  of student's  and a summary of the literature review. 

2.1 Academic Performance 

This relates to the ability to memorize and study facts, as well as the ability to perceive how 

facts fit together to form bigger patterns of knowledge. Education in Kenya is exam-oriented, 

which implies that performance is evaluated through examination. As a result, performance is 

captured  on top among the national agenda, with stakeholders and policymakers devoting 

effort towards assessing accountability and other related concerns (Mark, 2003 ; Maiyo, 

2009).  Performance is a key metric for determining whether a student succeeds or fails in a 

specific topic in school. It is also used to determine a school's success. Parents, teachers, the 

government, and other stakeholders are all concerned about the poor performance of 

secondary school students. 

 Bell (2002), cited that parents invest  significant amount of money in their children's 

education because they assume that high grades automatically quarantines' a better future for 

them. Children's low performance, according to Uwaifo (2008), is caused by a mix of 

personal and institutional causes. The amount of an individual's intelligence, knowledge, and 
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skill are personal elements, while on the other hand familial or parental influence is 

institutional. Academic performance is now associated with a good life and a decent job in 

our culture. However, academic performance is influenced by a combination of several 

factors, some of which are not generally taken into account. 

2.2.1. Family Type Influence on Students’ Academic Performance 

Family can be defined as  any group of people who are biologically, emotionally, or legally 

related to one another. This is a group of persons who a person considers to be important to 

his or her well-being (McDaniel, 2005). A family is formed by a married man and woman 

living together with their children. It can also be explained as the most important institution 

of a society with its main role being bringing up an individual by taking care, training and 

providing a conducive environment, which will shape an individual’s personality and 

behaviour. 

Oleitan (2017) conducted research to see how family type, specifically comparing the 

influence of single parent families and two parent families on secondary school student's 

educational achievement in Nigeria. The data was collected from the pupils using the 

multidimensional life satisfaction measure, which was done in a classroom setting during 

school hours. The students' academic achievement was evaluated based on their attainments 

in Maths and English Language of which both are compulsory subjects in all secondary 

schools. The research study discovered that learners from single parent  performed 

significantly worse academically than those from two parent families. In other words, the 

conclusion was that children from two parent households performance was higher 

academically than children from single parent families. This research shows the relationship 

that exist between family type and students' academic achievement. However, using only two 
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subjects may not have provided a good assessment of the learner's performance, necessitating 

the need for this research, which will look at other performance indicators. 

Egalite (2016) from USA, noted in her summary piece on Coleman's 737-page report from 

1966 that the study revealed that a child's academic achievement was explained more by the 

home and its type than by the available resources in school. The findings further suggested 

that a family's involvement in their child's learning and academic accomplishment have a 

greater impact than academically rigorous institutions or the wealthiest institutions. Many 

experts have looked into the influence of the family in their child's academic development on 

a global scale because of this. 

According to Hofferth (2006), there were variations in educational achievement between 

children from homes with two biological parents and children from other family 

arrangements. This finding was attributed to the positive influence of parental participation 

on children's academic progress. They detailed a circumstance in which a teenager brought 

up by a single-parent or step-family received not as much of encouragement and assistance 

with schoolwork compared to an  adolescent who grew up with both natural parents. The 

authors found that the variation in educational performance recorded by the  children from 

these two different family types  was due to differences in parental behaviour. 

Sun and Li (2011) found similar results in their research, showing that students from nuclear 

family set up did better academically than students from single-parent households. Aneesa, 

Najma, and Noreen (2013) tried to find out the effects and consequences of family patterns 

on the development of adolescents. They believed that good communication within the 

family is essential for proper functioning of the family and that family communication net 

work and  system are determinants of adolescent contentment with their families. 
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Finally, Nonoyama-Tarumi (2017) showed in a recent study conducted in Japan, Asia that 

children raised in nuclear homes scored high grades academically than children raised by one 

parent. Insufficient economic resource was discovered as  key that accounted for more than 

half of low academic achievement in single-mother families, whereas little parental 

involvement “like discussion at home, supervision at home, and involvement at school” 

accounted for more than half of low academic performance in single-father families. 

According to Nonoyama-Tarumi (2017), the apparent success gaps that existed between 

children of single-parent and two-parent children in Japan was explained by the “gendered 

labor force and division of labor among spouses in Japanese society.” Despite the abundance 

of research demonstrating the presence of scholastic success gaps between kids from the two 

different family types, no study has been performed in Kenya, particularly in Narok County, 

to address the issue. 

Many researches that have been conducted locally implies that home environment has a 

significant effect on a child's academic performance in school. The findings of a Kenyan 

study, Nato (2016), discovered that the family type of a child has substantial impact on 

academic performance. He highlighted that the nuclear family has a positive  impact on the 

student  performance because of "economic assistance, familial support, parental motivation, 

and the conducive home study environment within the family set up." Ryan (2000) also 

discovered that some of the factors that also have substantial impact include family 

background characteristics, parental support, and teacher support . Morgan noticed that 

children from low social economic status tend to perform poorly in comparison to their 

colleagues coming from higher social economic class. Uwaifo (2008) stresses that parents 

significantly influence the academic success of their children if they are directly involved and 
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this makes children exhibit a more positive attitude and behavior even in the learning 

environment.  From the above literature much has been done on the effects of family type or 

types in developed countries and urban setting. The researcher therefore seeks to find out the 

extent to which the family arrangement and mainly polygamous families impact academic 

success. This is the type of family type practiced by the pastoralist of Kenya, who are the 

majority of the residence within the area of study. 

2.2.2 Influence of Parental Education Level on Students' Academic Performance 

According to Harris and Goodall (2008); Kassim (2011), the parental education  significantly 

contributes to the general development of a child including knowledge, skills and values. 

They noted that Parents' participation and interaction in educational activities of their 

children at home  through helping with home work, monitoring their studies have positive 

special effects on their  educational attainments. The argued that communication that takes 

place at home with educated parents' and their children fosters language development in 

terms of correct usage of words, perfect pronunciation of words and confidence in expressing 

themselves and this contributes' to the language development of their children. They also 

argued that educated parents the challenges that face children in school because they have 

had the same experience, thus  providing proper guidance to their children in decision 

making and overcoming the educational challenges as they could also share the educational 

life experiences which are very influential and can  inspire their children in their studies. 

Home arrangements made by children’s parents has positive influences on students’ 

educational performances (Harb & El-Shaarawi, 2006). They argued that student growth and 

progress in education can be attributed to home environment and that for proper nourishment 

and development knowledgeable parents make efforts to provide a rich learning environment 
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to their children at home whereas uneducated parents fail to see the need of investing in rich 

friendly learning atmosphere at home. Students’ intellectual development and learning can be 

associated with the availability of basic facilities at their home which is again connected to 

the education level of parents'. The more the learning the learning facilities at home the better 

home environment and this enables them learn and develop strategies of coping up with 

lurking challenges in the society (Harris & Goodall, 2008; Chohan & Khan, 2010; Harb & 

El-Shaarawi, 2006). It's also observed that Parental attitude and educational experiences 

determines  the influence and support they give to their children's educational development. 

It is a fact that parent's with higher level of education are more careful in handling matters 

touching on their children's academic issues (Kassim, 2011). It is assumed that educated care 

givers have an organized way of providing children with relevant educational requirements 

(Jeynes, 2007).  

According to studies done by Pamela and Kean (2010), they noted that students who tend to 

score higher in science, language, and mathematics assessments are those whose parents have 

a tertiary education. Therefore, average scores attained by children whose parents  have high 

level of education was 7% higher compared to grades of students whose parents are less  

educated  in impoverished nations to a tune of 45 percent high in most industrialized 

countries throughout these three fields. Despite the fact that most of the study’s done on the 

influence of parental' education have focused on their straight, positive impact on educational 

attainment as cited by Ryan and Deci (2000), this study also implied parents education has an 

impact on the parent's views and behaviors that favours their children and teenagers 

achievements (Heiss, 2006). A study done by Alston and Williams (2002) found out that 

parents who were of high Socio economic class average  and high educational qualification 
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had a thinking and attitude that closely rhymed with their children's real performance. Low-

income families, on the other hand, had hope and targets that were not merging with their 

children's actual grade attainments. 

Parents education has furthermore been linked to a friendly, sociable atmosphere in the 

home. Both parents' education and family Socio Economic status were key determinants of 

the learning materials and experiences available at home, as cited by Gottfried et al. (2004), 

but emphasized that education level of a mother alone projected the parental affection. On 

the note, Smith et al. (2007) discovered that  home environment mediated the relationship 

between family income,parents' education and children's academic achievement. Maternal 

education had a stronger mediation impact than family income. As a result, these authors 

hypothesized that schooling is linked to specific accomplishment behaviors in the family, a 

problem that may or may not be relevant due to other intervening circumstances. 

Murray and Fairchild (2009) discovered that mother education had the most consistent direct 

impact on children's cognitive and behavioral outcomes, with some indirect impact via a 

cognitively stimulating home environment. They only looked at two major features of family 

mediators, however: learning stimulation and parental responsiveness. If other parent 

behaviors and attitudes were studied, mediation might have appeared. In a similar vein, 

Iverson and Walberg (2002) conducted a thorough review of educational, psychological, and 

sociological literature to revise 18 studies involving 5,831 school-aged adolescents. As a 

result, they came to the conclusion that the pupils' capability and performance are directly 

connected to the home's socio-psychological surrounding and brain motivation than to 

parental socio-economic class indicators like occupation and educational attainment. 
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Considering the above literature, the researcher wants to know to what extent does the 

pastoralists' level of education affects their children's academic accomplishment. 

2.2.3 Parental Involvement on Students’ Academic Performance 

Parental involvement is described as a parental level of participation in their child's 

educational activities at school. Parental engagement refers to a variety of actions taken by 

parents towards their children in order to improve the learner's motivation and academic 

accomplishments, such as discussing schoolwork with children and keeping track of their 

progress. All parents are required to take part in their children's educational journey for 

success to be realized. Majority of the research studies on the influence of parental 

involvement on academic performance have focused on preschool and elementary school 

kids, with very little study on the same involvement on high school and college students 

(Gonida & Cortina, 2014; McNeal, 2015;). This can be attributed to the fact that most parents 

nowdays focus on their young children's accomplishments  at the pre-school or primary 

school level because of age, rather than at higher levels such as secondary schools or colleges 

(Wang & Eccles, 2013). 

At the high school level, parents assume that students already know what they want and can 

make decisions and are more likely to pay attention to and encourage their children who are 

younger. According to Mcneal (2014), parents become less active in their high school 

children's academic performance for a variety of reasons, including the high school's 

challenging curriculum, the attention needed by the younger children, and the availability of 

time. The explanations offered by the parents, on the other hand, are debatable. This is 

because parental participation in their children's education does not always entail direct 
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contribution. It can also occur unintentionally, and involvement isn't restricted to school; it 

can even happen in the house (Abd Razak, Zuwati & Umi Kalsum, 2013; Dikkers, 2013;) 

Home experiences are key and significant in shaping the future interests, beliefs, and 

motivations of children’s academic performance. During early childhood, parents 

participation is very critical in influencing their children's academic perceptions and 

motivation. Parents and families are seen as the most important others who have an early 

influence on children's life (Iruka, Barbarin & Aikens, 2008). This is due to the fact that 

toddlers learn by observation at a young age and mimic what they see. 

Parents provide varied experiences at home, and each child's observations result in 

differences in their parents' attitudes, values, and beliefs, as well as how they view life in 

general. Education is open to anyone. All of these parental practices result in various 

educational focuses at home (Cross, Woods & Schweingruber, 2009). Parents must be 

knowledgeable about how their engagement affects their children's educational performance 

so that they can find a way of providing relevant educational experiences at home. According 

to Friedel, Cortino, Turner, and Midgley (2010), parental involvement in a variety of ways is 

a critical factor in improving children's educational attainment. Parental aspirations, 

communication relationship, family background, and parental participation in school 

activities are all characteristics considered important in enhancing children's academic 

performance in recent studies (Wang & Sheikh- Khali 2014). 

The same factors affecting children's educational accomplishment in either way, were found 

by Bicer, Capraro, and Cetin (2012): Students whose parents were educated and exposed to a 

rich learning environment before they were born, according to Emir, Kilic, and Unal (2010), 

do better academically than stuents whose parents were less educated. This is due to the fact 
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that well-informed parents are sensitive of the learning requirements and have the chance to 

offer their children with the maximum instructive environment possible (Alomar, 2006). 

Setting goals, values and offering stimulating circumstances can help parents affect their 

children's academic performance.(Cross et al., 2009). 

According to Israel, Beaulieu, and Hartless (2001), a child's educational attainment is related 

to his or her parents' financial level. Farooq, Shafiq, and Berhanu (2011) found that students 

whose parents were educated had outcome on standardized examinations than students with 

less educated parents. This is because educated parents are more likely to help their children 

with revision and be involvement in school work, as well as to communicate with them about 

their schoolwork and any other material taught in school (Fantuzzo & Tighe, 2000). The 

purpose of this study was therefore to determine the influence of direct parental involvement 

at home on student academic progress. 

2.2.4 Influence of Family Size on Students' Academic Performance 

In this case, family size referred to the entire number of children in the child's family, not just 

the child himself. A child's family type, whether monogamous or polygamous, has a 

significant impact on his or her academic success. Furthermore, the size of the family is 

determined by the type of family (monogamous or polygamous). Africa, in general, and 

Kenya, in particular, are commonly known for the practice of polygamy. Polygamous 

families are widespread in both well-educated and poorly educated families (Gottfried et al. 

2004). He went on to say that it is  common among professional and management fathers at 

the top of the occupational ladder and more prevalent among unskilled employees. 

Ella, Odok, and Ella (2015) conducted a study in Nigeria to look at the influence of family 

size and type on students' academic accomplishment. The findings revealed that family size 
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and type have a considerable influence on secondary school pupils' academic performance in 

Nigeria. The research provides a solid foundation for understanding the association between 

family size and secondary school performance. The current study aims to integrate other 

family size-related variables and determine their impact on the learner's performance. 

According to Lacovou (2001), students from smaller homes tend to perform academically 

better than students from large size homes. He discovered that children in higher birth orders 

seems to benefit from a lot of support and care than the last borns. Adler (2009), noticed that 

firstborns benefit from a lot of attention and this contributes to their better academic 

performance. According to observations and studies, the firstborn is frequently given more 

attention and time (Seigal, 2007). Lacovou (2001) noticed that, first born children do better 

than later born siblings and attributed this to parental attention given to the older children 

which decreases as the number increases. 

Previous research into the relationship between  birth order and academic performance 

revealed that there is a positive relationship. For example, Scott and Black (2009) observed 

that when it comes to the association between birth order and creativity, firstborns were 

doing better on a spoken test of creativeness than other birth orders. According to Smith et al. 

(2007), first-born children had significantly better academic performance. According to 

Seigal (2007), the intelligence capacity of first-born infants differed significantly from that of 

later-born children. 

According to Rushton and McLanahan (2012), children's performance is dependent on 

parental time and financial inputs; the less the number of kids in the household, the more the 

resources for them when shared and vice versa. The resources is not only in terms of money 

but also the availability of time to give attention to every child. Seigal (2007), on the other 
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hand, confirmed that children from larger households have lower educational levels. The 

family and the number of children have been included in studies on family size and academic 

performance, but not in relation to family type in terms of kind of marriage. This study aims 

to investigate the impact of polygamy and the number of children on the children's academic 

performance in this type of family, as this is a strongly and widely practiced family type in 

the area. 

2.3 Summary of the Literature Review 

The current study investigated the association between chosen family characteristics and 

secondary school students' academic performance in Kenya's Narok South Sub-County. 

Following a review of the literature, the study focused on the influence of family type on 

students academic performance,  influence of parental level of education on students 

academic performance, influence of parental involvement on secondary school students 

academic performance and finally the influence of family size on students academic 

performance as they appeared to be important factors in explaining the relationship between 

families and students' academic performance in the area of study. 

The majority of literature shows that the student’s family type, parents’ educational levels 

and parental involvement strongly influence educational performance and opportunities 

(Benner, Boyle, & Sadler, 2016; Dubow et al., 2009; Kalil et al., 2012). Parents who have 

attained college education tend to  have small sized families, create and spend more time 

with their children, model achievement-oriented behavior, support their children by 

providing opportunities for their children to engage in achievement-oriented experiences, 

engage their children  in age-appropriate activities, and identify and cultivate their children’s 

talents. All these mentioned  behaviors, generally, lead to a child’s educational success. 
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This study intends to use the same variables to find out whether the selected factor ‘family 

type, parents’ level of education and family size has the same influence on secondary school 

students’ academic performance among the pastoralist in a developing country. 

2.4 Theoretical Framework 

This study was guided by A. Bandura’s Social Cognitive theory 

2.4.1 Social Cognitive Theory 

Albert Bandura's Social Cognitive Theory (2002) was used in this research. The idea is based 

on human development, although it is more complete than social learning in terms of human 

behaviour. In Social-cognitive interaction, human development is influenced in part by the 

environment, behaviour, and cognition, all three are stressed as major variables in 

development. It encompasses motivational and self-control mechanisms that go beyond 

simply learning or changing behaviour through reinforcement. Learning is defined in SCT as 

the acquisition of knowledge through cognitive information processing. To put it another 

way, the social part accepts the environmental origins of much of human thought and 

activity, but the cognitive element recognizes cognitive processes' important role in human 

motivation and action. The Social Cognitive Theory describes organizational behaviour in 

terms of reciprocal causation, which means that an individual (the student), the environment 

(family setting), and the behaviour itself (performance) all have a mutual influence. Student 

academic accomplishment is considered as a product of interactions between his or her 

personality and, as a result, his or her environment. Family is an environmental agent that has 

an impact on human development and, by extension, student performance. Parents in nuclear 

families are more involved in their children's school activities, provide a favorable learning 

atmosphere at home, and have higher expectations for their children. This theory was seen to 
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be appropriate to the current research, which aims to determine how family type, parental 

participation, and parental educational level and family size affect students' academic 

performance (the surrounding environment of the student). According to social cognitive 

theory, understanding the effect of family on a learner's academic performance is a web of 

numerous factors that influence the learner's attitude and perception both at home and at 

school. The theory aided in comprehending students' academic performance in relation to the 

family environments in which they grow up in. 

2.4.2 Conceptual Framework 

The relationship between the independent variables of family type, parental education level 

parental involvement, family size and the dependent variable of academic performance of 

students’ in secondary schools in Narok County is explained using a conceptual framework. 

The relationship is described in Figure 2.1 below.   
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The conceptual framework depicts the connection between the independent variables and the 

dependent variable. The independent variables family type, parental education level, parental 

involvement, and family size have a direct effect on the academic performance (dependent 

variable) of secondary school students. This relationship can however, be affected by other 

factors such as school environment, education policy and perception of the learners. 

However, these intervening variables were not included in the study. All these factors are 

environmental agents as described in social cognitive theory and can affect the academic 

performance of students 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

Figure 2.1: Conceptualization of the influence of family factors on academic 

performance 



27 
 

CHAPTER THREE 

RESEARCH METHODOLOGY 

3.0   Introduction 

The research design, study location, target demographic, sample size, and sampling design 

were all discussed in this section. Validity and dependability of research instruments, data 

collection instruments and techniques, data analysis, and ethical considerations are all areas 

that are covered here. 

3.1 Research Design 

The descriptive research design guided the course of this study. According to Orodho (2009), 

descriptive research approach is appropriate, when the study aims to define the features of a 

certain group, estimate the proportion of persons who have certain qualities, and make 

specific predictions. It accurately portrays the circumstance without being manipulative. 

Descriptive research designs, according to Mugenda & Mugenda (2008), strive to acquire 

information that reveals existing phenomena by asking participants about their perception, 

attitude, and behavior. The researcher chose descriptive design because it helps the 

researcher to collect and analyze both quantitative and qualitative data from the respondents. 

Another advantage of the design is that it is favorably simple and straight forward in 

describing values attitudes and beliefs which were apparent in family set ups. 

3.2 Study Location 

As stated by the researcher, the ideal research setting is one that is directly relevant to the 

researcher's interest, aims, is conveniently accessible, and permits rapid rapport with the 

respondents (Walford, 2007). The researcher conducted this study in secondary schools in 

Narok County's Narok South Sub-County. The inhabitants practice nomadism and small-

scale farming. The area is characterized by several factors such as cultural practices such are 
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Moranism and Female genital mutilation, early marriages and polygamy. There are three 

administrative divisions in the sub-county namely Ololunga, Loita and Osupuko. They are 

further divided into six educational zones and is approximately 4,577. sq.km (KNBS, 2020). 

The area was chosen because there was low secondary school students’ academic 

performance and negative cultural practices were prevalent. There is also little evidence of 

study in the area that shows that there is a link between family types, parent education level, 

involvement, and students’ academic success in secondary schools in Narok South Sub-

County. 

3.3 Target Population 

The term "population" refers to the total number of people who meet a set of criteria 

(Mugenda & Mugenda 2008). It is a huge group of people or objects that are the study's 

major focus and share comparable qualities (Castillo et al., 2009). The complete set of 

individuals or things to which the researcher wishes to generalize the findings is referred to 

as the target population. This study targeted 29 registered secondary schools in Narok South 

Sub County. There were 232 teachers; 1081 form three learners and approximately 300 

parents of the Form Three students’ that formed part of the study sample. The research study 

considered the teachers given that they have good information about the learners and are able 

to give appropriate data on both the learner’s behaviors and academic performance. 

Similarly, because teachers are also engage in daily upbringing of their children who are also 

students, they were included in the demographic. Besides, most of the learners who are 

teenagers confide more in the teachers than in their parents. The form three learners were 

considered for study sample for as it was possible to obtain their records and follow up on 

their performance and these students have been in secondary schools for long and their 
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academic records gave a better picture of their performance trends. They are also mature 

enough to make informed observations about their families that can help the researcher. The 

target population is presented in Table 3.1 

Table 3:1 Target population distribution 

Category  Target population 

Teachers 232 

Learners 

Parents 

1081 

 300 

Total  1642 

 Narok South sub-County Education Office (2021)   

3.4 Sampling Procedure 

Sampling is the systematic selection of research individuals from a larger population who are 

relevant to the study (Kothari, 2004). It is a strategy for selecting a study's sample. The 

underlying premise behind sampling is that by picking a subset of the population, one can 

draw conclusions about the full population. The area under study had 29 schools and 232 

teachers and 1081 form three student.   

The researcher used a combination of three sampling methods namely; Stratified, simple 

random and purposive sampling techniques. First the area under study was divided into three 

Educational Divisions. Each educational division acted as a stratum. This method ensured 

that every division was adequately represented in the study sample. Secondly, Simple 

random sampling was conducted in each strata and the number of schools picked depended 

on the number of schools in each strata. The teachers of the sampled schools automatically 

formed part of the study sample. Purposive sampling was used on the randomly sampled 
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schools from each strata to pick students who had the required characteristics for the study.  

Parents were selected purposively so as to provide the required information on the family 

background of the students and their family. Parents of selected students formed part of the 

study sample and were selected purposively after their children had earlier been selected to 

participate in the study. 

 

3.5 Sample Size 

The sample size refers to the proportion of the population used in the study. According to 

Mugenda and Mugenda (2008), a sample size of 10% to 30% is appropriate for a population 

of less than 10,000 people. The tabulation of the sample size for the study population is 

shown in Table 2 

Table 3: 2 Sample size 

Category  Population         Sample             % 

Teachers 232                       24                    10% 

Learners 1081 137                    

Parents 300 30                         10% 

Total  191 

Source: Researcher (2021)  

This study used a sample size of 191 participants chosen from the nine schools in the six 

educational zones within the Sub-County. 

3.6 Research Instruments 

The equipment used to obtain data from the sample are known as research instruments. The 

researcher employed questionnaires to collect data from teachers and students, and interview 



31 
 

schedule to collect data from parents. The researcher also conducted analysis of documents in 

schools and education offices to obtain secondary. 

    3.6.1 Students' Questionnaire 

A questionnaire is a research instrument that contains a series of questions designed and 

intended to collect data from respondents. They are more of the same to written interviews, 

the advantage of questionnaire is that they can collect information at a low-cost especially 

when collecting a significant amount of information from a big number of people or 

respondents.  

The researcher employed students' questionnaire to collect data from the students. The 

questionnaires had two sections, A and B. Section A was designed to collect demographic 

information from respondents, the students, whereas Section B contained questions in the 

form of statements based on the study's objectives. Similarly, the questionnaire ensured that 

sensitive information was handled without putting the respondents under stress. For easy 

analysis, the surveys were created utilizing a Likert scale format. The items were rated on a 

five-point Likert scale, with “strongly agree” (5), “agree” (4), “neutral” (3), “disagree” (2), 

and “strongly disagree” (3). (1). 

3.6.2 Teachers' Questionnaire 

The teacher questionnaires had two sections, A and B. Section A was designed to collect 

demographic information from the teachers, whereas Section B contained questions in the 

form of statements based on the study's objectives. For easy analysis, the surveys were 

created utilizing a Likert scale format. The items were also rated on a five-point Likert scale, 

with “strongly agree” (5), “agree” (4), “neutral” (3), “disagree” (2), and “strongly disagree” 

(3). (1). 
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   3.6.3 Parents’ Interview Schedule 

An interview schedule is a set of well developed and organized questions with an intention of 

gathering information or data about a given topic or issue. Interview schedules are better for 

eliciting spontaneous responses or learning what the respondent truly believes or knows 

about a topic, as well as reducing non-response. The interviews schedule developed by the 

researcher in this study was a parent’s interview schedule which contained 12 questions that 

were designed based on the objective of the research study. The questions were administered 

to the parents by the researcher with the help of the research assistant. 

 3.6.4 Document Analysis 

Document analysis is a type of qualitative research in which the researcher interprets 

documents to give them voice and meaning in relation to a certain evaluation issue (Bowen, 

2009). Documents are easily available and manageable, they practical resources, that are an 

economical and productive system of acquiring data. Due to easy accessibility of documents 

it makes it to frequently consulted.  Documents comes in many formats and this makes it 

dependable source of data. Obtaining and evaluating papers is significantly less expensive 

and time consuming. The researcher requested the class performance records for the form 

Three students and analyzed their progress and performance. 

3.7 Piloting of Research Instruments 

The researcher carried out a pilot study to check whether the research instrument was valid 

and reliable. Mugenda and Mugenda (2012) suggest that a sample to be used for a pilot test 

should be at least 10% of the expected sample size. For this study therefore, one school was 

used to pilot the research instruments. The pilot school was not among the schools that were 

picked to participate in the study. The teachers, Form Three learners and PTA representatives 
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were used from the study area and their responses helped to shape and refine the research 

instruments before embarking on the main research. The piloting of the research instruments 

helped the researcher to identify potential problem areas and address them before the actual 

field for research. 

3.8 Validity of Research Instruments 

Validity tests are divided into three categories: content, criterion-related, and construct 

validity. The study used content validity to assure that the test items accurately reflect the 

material being measured. The validity of research tools is determined by how the data 

obtained is related in terms of how well the items have sampled significant parts of the 

study's overall goal (Creswell, 2011). Experts from the Maasai Mara University Department 

of Educational psychology and the study supervisors were asked to assess the measuring 

techniques and coverage of the study to determine content validity of the instrument. The 

basic assumption of content validity is that each variable contains an infinite number of items 

in its content population, and that highly valid instruments reflect a representative sample of 

these items. The researcher discussed the instruments with her supervisors and other experts 

to determine the validity and to ensure that the data collected was going to be relevant to the 

study. Some of the items were modified and others discarded in order to improve the 

instruments’ quality thus enhancing their validity.  

3.9 Reliability of Research Instruments 

How reliable the research instruments are is a measure of the extent to which the instrument 

can produce the same results when used several times (Mugenda & Mugenda, 2003). A test 

retest technique was adopted and Alpha Cronbach reliability coefficient was used to establish 
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how reliable the instrument was. The test retest conducted yielded a reliability coefficient of 

0.756 which is an indicator of a strong reliability and was considered appropriate.    

3.10 Data Collection Procedure 

A letter of introduction to the National Commission for Science, Technology, and Innovation 

was requested by the researcher from the University. The introductory letter was then 

presented to the commission which then authorized the researcher to go to the field. This 

permit was used at the county level to get letters to introduce the researcher to the head 

teachers and local authorities in the field and to obtain data. The researcher then went ahead 

to the field to gather data as per the schedule, making pre-visits to the schools to build 

rapport with the participants before the actual event of data collection. This allowed the 

researcher to familiarize with the participants. The questionnaires were self-administered by 

the researcher who also conducted the interviews with the help of a research assistant. 

3.11 Data Analysis 

After the process of data collection, the unprocessed data was organized systematically to 

make analysis easier. Completed questionnaires were edited to determine whether they were 

complete and consistent, descriptive and inferential statistics were used to analyze data. 

Descriptive analysis involves analyzing data using frequency distribution, frequency, and 

mean. Inferential statistics on the other hand was analyzed and used to show if there was a 

relationship between the study variables by use of Pearson Chi square and T test. The 

information gathered via open-ended questions and the interview schedule was organized 

into themes that were pertinent to the study and presented in narrative style utilizing 

descriptions.  
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3.12 Ethical and Logistical Consideration of the Study 

The researcher applied for an authorization permit to collect data from the schools, then 

visited the County and sub county Education office for further guidance and contacts for the 

principals of sampled schools. With the permission of the principals the researcher together 

with her research assistant visited the schools via private means of transport guided by the 

Google map applications. Before distributing the questionnaire to the sampled participants, 

informed consent was obtained by asking for permission from the participants. Respect and 

decency were shown to the participants by employing the principle of anonymity, the study 

ensured that respondents were protected from injury by reducing the amount of physical and 

psychological stress. To avoid plagiarism, any work cited from other sources was explicitly 

recognized and included in the references. The researcher followed the principle of voluntary 

consent, which required the respondents to voluntarily participate in the study. 
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CHAPTER FOUR 

RESULTS, INTERPRETATION AND DISCUSSIONS 

4.1 Introduction 

In this chapter, the results of the study are presented and discussed alongside the objectives 

of the research study and the hypothesis to which this study made reference. The study was 

assessing the influence of the selected family factors on the academic performance of 

Secondary Schools in Narok County in Kenya specifically referring to Narok South Sub-

County. This chapter also covers the questionnaire return rate, the demographic 

characteristics of the respondents, the findings and discussions based on the findings and  

research objectives, which included: 

i. To establish how the family type polygamous and monogamous influences the academic 

performance of secondary school students in Narok South Sub-County. 

ii. To determine how family type and parental education level influences the academic 

performance of secondary school students in Narok South Sub County.  

iii. To examine how the family type and parental involvement influences academic performance 

of secondary school students in Narok South Sub County. 

iv. To find out if the family type and family size influences academic performance of secondary 

school students in Narok South Sub County. 

4.2 Questionnaire Return Rate 

Out of the 137 questionnaires that were distributed, 137 which equals to 100% of the total 

questionnaires were collected and were presumed enough for the study. This was achieved by 

the researcher collecting the data herself and guiding the respondents in filling the 

questionnaire and clarifying and answering any concerns raised by the respondents. The 

researcher also managed to conduct interviews with the respective parents.  
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4.3 Demographic Characteristics of Respondents 

In this research study, the demographic characteristics   of the student respondents included, 

their gender, age brackets, type of school, number of step mothers and step siblings in their 

family’s, type of family they come from and their average academic performance in the last 

three exams while for teacher respondents included; gender, age bracket, academic 

qualification and their opinion on the academic performance. 

The researcher was interested with age, gender and type of school to ensure that there was 

equal representation of respondents from both genders, from all the type of schools within 

the area of study and from the possible age bracket of students. The findings of the study are 

presented in Figure 4.1 

 

Figure 4.1 Distribution of Students Gender, Age and Type of School 
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The results illustrated in Figure 4.1 show that majority 70.1% being at the age bracket of 17-

25 years (with 43.8% being female and 56.2% being male) and 29.9% at the age bracket of 

13-16 years (with 70.7% being female and 29.3 being male). The data obtained depicted a 

good representation of the selected population in terms of gender, this ensured that reliable 

data was obtained as illustrated by Thokozile (2007)   that gender statistics are critical in 

whole process of decision making, policy making, planning, implementation and even 

evaluation. From these data it shows that there is a slight increase in enrollment of girl child 

in the schools in Narok south sub county. Also the transition and retention rate has greatly 

improved as seen by the number of girls in the secondary school  and this can be attributed to 

the fact that there has been a lot of campaigns  on women and girl child empowerment that 

have been going on and funded by the collaboration of the government and non- 

governmental organization. 

The researcher also asked the participants to state the school type they were in. According to 

the results, 70% of the student participants were in mixed day schools 20% were in girls 

boarding and 10% were in boys boarding. Regarding the type of school attended by the 

student respondents, it was necessary to ensure that there is a good representation of all the 

type of schools found within the area of study. The data on the type of school illustrate that 

most secondary schools in Narok South Sub County are mixed day school. This implies that 

most students 'within the area of study interact with home environment on daily basis. It can 

also imply that the economic status of the residence is low and that most parents cannot 

afford to send their children to boarding schools. 

 Teachers were also part of the respondents and their gender, marital status and education 

qualifications were also analyzed and results are presented below in Figure 4.2. 
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Figure 4.2 Distribution of Teachers’ Gender, Marital and Educational Qualifications 

Figure 4.2 show that majority of the teacher’s respondents were male with 58% and female 

42 %. On their marital status the findings revealed that 79% are married and 21% single, this 

indicates that most teachers who handle the students are also parents or have children and can 

understand the needs and the challenges the learners experience within their  home 

environment. This can also mean that the teachers can give useful information relating to 

home environment that can help the researcher in the study. Concerning the teachers 

educational attainments the results showed that 91% had bachelor degree, 6% were diploma 

holders and 3% had master’s degree this was necessary so as to know the category of 

teachers that interacts with students and also the type of academic support the students can 

get from their teachers in terms of curriculum delivery and teacher competency.  
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The researcher was also interested in finding out the number of step mothers and step 

siblings of the respondents from polygamous and monogamous homes so as to know whether 

the larger the size of the family the poorer the academic performance or vice versa and the 

results are presented in Figure 4.3  

 

Figure 4.3 Student Respondents by Number of Step mother and step siblings 

The findings on step mother and step siblings showed that 35% had no step mothers,34% had 

one step mother,19% had two step mothers,5% had four step mothers 4% had three step 

mothers, 3% had five step mothers and 1 % had more than six step mothers. In terms of step 

siblings 39% had no step siblings, 31% had less than 5 step siblings, 18% had between six to 

ten siblings, 7% had between eleven to fifteen siblings and 4% had more than sixteen siblings 

as illustrated in Figure 4.3. The results also show that more than 50% of the respondents had 

step mothers and more than 50% had step siblings, this is an indication that polygamy is very 
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common in the region and this could likely lead to large family sizes. This could be ascribed 

to the fact that the people within the area of study are pastoralists and their culture 

encourages and allows the practice of polygamy. Looking at the number of siblings and step 

siblings it indicates that family sizes of the majority of residence is large and this implies that 

if the economic status of parents is low, then they will not be able to provide all the necessary 

academic support their children need and this can affect the academic performance 

negatively.  

4.3.1. Academic Performance  

The academic performance was the dependent variable in this research study. The researcher 

had an interest in finding out  the influence of the  family factors on academic performance 

by looking at the influence of selected family factors on academic performance. The students' 

average Academic Performance was analyzed and results are presented  in Table 4.1 

Table 4.1 Distribution of Students Academic Performance 

GRADE A B C D 

NO. OF 

STUDENTS 

3 19 70 45 

 

From the table above, the results show that 2% of students had a mean grade of A, 14% had a 

mean Grade of B, 51% had a mean grade of C and 33% had a mean grade of D. This 

indicates that the average academic performance is generally low with most students having 

a Mean Grade of C and below. 
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4.4. Influence of Family Type on Students’ Academic Performance 

The researcher was investigating the influence of the family type on Academic performance 

by looking specifically at polygamous and monogamous family types. The results are 

presented in Figure 4.4 

 

Figure 4.4 Distribution of Students’ Gender,  Family Types and Academic Performance 

From the Figure 4.4 above the results revealed that 53.7 % of the respondents came from 

polygamous family set up and 46.3% came from monogamous family type .In terms of 

academic performance  51% (61.5% female and 38.5% male) of the respondents had an 

average Mean score of Grade of C in their last three examinations, followed by 33%  (53.3% 

female and 46.7% male) had an average mean score of grade D in their last three 

examinations while 2% which were male had an average Mean score of grade A with none of 

the female students attaining a mean score of grade A.  Those who were leading with better 
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grades were boys in As and Bs from polygamous family set ups, there was an almost equal 

number of students from polygamous and monogamous families who attained an average 

grade C in their performance. Lastly most students who had attained a mean grade D in their 

academic performance came from polygamous homes. From the above distribution there was 

no significant difference in performance of students from both family types and this could be 

attributed to the nature of exposure of the learners and their cultural practices. Comparing the 

average mean score of the students within the sub-county and national mean score the Sub 

County performance is very low, in fact it’s below the national mean score. This indicates 

that there are other factors that affect the general performance of students within Narok south 

sub-county secondary schools other than the family type. This is because performance across 

family type is almost the same. Even students from monogamous family set up still records 

low performance. This could mean that  there are other factors outside the family factors that 

affects the academic performance of the students' in Narok South Sub-County. Besides 

looking at the students’ family type and academic performance, students’ view on influence 

of family types on academic  
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performance was also analyzed and findings presented in Figure 4.5 

 

Figure 4.5 Students’ Gender and View on the influence of Family Types on Academic 

Performance 

The findings from the students view on the influence of family type on academic 

performance showed that male students highly agreed that family type of the student affects 

their academic performance, high percentage of female students were of the opinion that 

family type moderately affects students’ academic performance and more female students 

agreed on the low influence of family type on the academic performance, this contradicted 

the findings of the study done by Hofferth, (2006) and reported that there were differences in 

educational attainment gaps between students from families where the children were with 

their two birth parents, and children from other family structures. They attributed this finding 

to how parental involvement influenced children’s school performance positively 
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From the interviews conducted with parents, majority them did not see any effect of family 

type on academic performance of their children. They instead coin the academic performance 

to financial ability of the family. According to the researchers’ observation and view, this 

could be  because most parents within the area of study did not understand their 

responsibilities when it comes to giving educational support to their children and the effect of 

the home environment to academic performance. From the data collected on the student’s 

average grades, it showed that there was no significant difference between the academic 

performances of students from polygamous and monogamous family type. This could be 

because polygamy in the region is a normal norm and, in most cases, they have grown in it. 

Actually, step siblings in most cases do not experience rivalry amongst themselves and with 

their step mothers. When parents were interviewed on the same, they acknowledge that in 

their culture all the wives and children live together the way the father of the home wants. 

Fathers confessed that older wives participate in selecting the younger wives to be married by 

them. This means that psychologically, they do not get distracted or bothered by their 

husbands marrying more than one wife hence family type. Teacher’s response in the 

questionnaire on the level of influence of family type on academic performance of the 

students' are presented in Figure 4.6 
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Figure 4.6 Teachers respondents on the influence of Family Type on Academic 

Performance 

From the above representation high percentage of teachers (51.5%) were of the opinion that 

family type had low influence on academic performance of students, 21.2% opinion of the 

teachers stated that such an influence was moderate the remaining 27.3% opined that the 

influence was high. This findings  imply that teachers’ perception on the influence of family 

type on students’ academic performance is almost the same as the perception of the parents 

who were interviewed on the same. This could be explained more by the academic 

performance of students from both polygamous and monogamous families, because there 

was no difference in terms of their academic performance.  The students from polygamous 

home seemed to be working harder than their counter parts.  Teachers are part of the 

community and from their interactions and experience, they had seen students from 
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polygamous home working very hard so as to improve their lives. Another reason could be 

that mothers from polygamous home tend to encourage their children to work hard so as to 

become better people who can help their siblings and them especially if their husbands are 

not supportive. The findings of Uwaifo (2008) asserts that parents greatly influence the 

academic success of a child if they are directly involved, makes children exhibit a more 

positive attitude and behavior and studies done by Ryan (2000) also discovered that family 

background characteristics, parental support, and teacher support have a substantial impact 

from these findings academic performance are influenced by several factors combined 

together and not singly family type or family background.  

4.5 Influence of Family Type and  Parental Level of Education on Students’ Academic 

Performance 

The study was also investigating how the level of education of the parents influenced the 

students’ academic qualifications. This area focused on the level of education of the mother 

and the father and the respondents view  on how this education level  influences academic 

attainments. They were also asked to give the highest academic levels of both parents in the 

questionnaire and they responded as shown in Figure 4.7 
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Figure 4.7 Family Type and Parental Level of Education 

Considering the above results 55% of the respondents' mothers highest education was 

primary level, followed by 33% who had attained secondary level and lastly 12% had tertiary 

level. On the fathers education level 45% of them had attained primary level, 36% secondary 

level and 19% had tertiary education. This indicates that the majority of parents had primary 

level education and the highest percentage of those who had tertiary education were the 

fathers. This could be brought by the influence of culture. For a long time, the community 

has been known for the practice of early marriages, female genital mutilation and moranism, 

these cultural practices might have deterred many from progressing to higher levels of 

education. 

The findings also showed that majority of the teachers agreed that the parents’ education 

influences students' academic performance and supported their response with the reason that 
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educated parents will be able to provide all basic necessities for learning to the students, 

encourage their children to work harder, to be better than them, and are role models to their 

children. The respondents also noted that educated parents will have an urge to have their 

children in better schools.  This thus supports the finding of Alston and Williams (2002) who 

concluded that parents with high to moderate education background had almost the same  

closer thinking and attitude with their children than those parents with low education in 

comparison  to real performance of their children. Students Gender, parental education level 

and students academic performance was cross tabulated and the results are shown in Figure 

4.7 
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Figure 4.8 Gender, Parental Education Level and Students’ Academic Performance 

The Figure above was tabulated to show the relationship between the parental level of 

education and the students’ academic performance by looking at the students’ performance 

and parents’ education level. The results showed that 33% of the male students who had a 

mean score of A their mother’s highest education qualification was primary and 67% of the 

male students of the same grade their fathers had attained tertiary level. Majority of students 

who had a mean grade of C and below were female students and had their mothers attaining 

primary level and their fathers having attained secondary school education with a few having 

tertiary education. This could be because girls at home are taxed with helping their mothers 
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with domestic chores and upbringing of their siblings. Early forced marriages witnessed 

every year and female genital mutilation could also be disturbing them. Teachers were also 

asked for their opinion on the influence of parental level of education on the students and 

their responses are presented in Figure 4.8 

 

Figure 4.9 Teachers’ Gender and their views on Parental Education Level and 

Students’ Academic Performance 

In the Figure 4.9  the highest percentage of 44.4% was recorded by the male teachers with 

the view that mothers who had attained primary had high influence on the academic 

performance of their students, average number of teachers both male and female were of 

moderate opinion and slightly high number of male teachers supported parents who had 

primary level of influencing the performance of their children. Male teachers seemed to be of 
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mixed reactions and siding the primary school level mothers. The possible reason for this 

could be; they see primary school parents encouraging their children to work hard as a 

compensation of what they did not do and achieve but wish that their children achieve and 

became better than them. 

4.6. Influence of Family Type and Parental Involvement on Students’ Academic 

Performance 

The study was also trying to find out if parental involvement had an influence on students’ 

academic performance. The students were asked to rate their parental involvement in their 

academic activities on a five likert scale and the responses results are presented in Figure 

4.10. 

 

 

Figure 4.10 Students Family type and Parental Involvement in Academic Performance 



53 
 

The findings showed that most of the participants who strongly agreed that parental 

involvement has high influence on academic performance were male students with 42.4% 

from polygamous 27.3% from monogamous set up while the female participant  strongly 

disagreed that the parental involvement of the parent has influence on academic performance 

was 76%% with 23% being from polygamous family set up and 53% from monogamous 

family set up. Those who were of the moderate opinion on the influence of parental 

involvement on academic performance majority were female students followed by male 

students. Lastly, most of the participants who disagreed or of low opinion that parents’ 

involvement influence academic performance were female followed by male and believed 

that student’s performance is based on students’ self-discipline, hard work and future goals. 

The researcher also sought teachers’ ratings on parental involvement in students’ academic 

performance and their response is presented in Figure 4.11 

 

Figure 4.11 Teacher Respondents on Parental Involvement and Academic Performance 
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The findings from the above figure shows that most of the teachers rated parents involvement 

in  their children educational performance to be at an average that is at the rate of 50% 

involvement, followed by the parents at rate of 25% involvement and the least number of 

parents had a high rate of involvement at 75%. From most of the participants who disagreed 

that parents’ involvement influences academic performance believed that student’s 

performance is based on students’ self-discipline, hard work and future goals. Consequently, 

respondents who believed that the involvement of the parent had an influence on the 

academic performance of students gave the following reasons; that parent will induce 

seriousness on their children, parents will be able to identify the challenges facing their 

children and solve it on time, that the parents will be able to motivate and provide essential 

needs to their children and also, they will always keep track of their children’s performance 

from one stage to another. From the researchers observation, some of the students who came 

from polygamous family set up were intrinsically motivated by their challenges like scarcity 

of resources and lack of other form of support from parents, they therefore worked extra 

hard, had better grades and did not believe that parental involvement had any significance. 

The above results  concur with  the conclusions made by Cross, Woods and  Schweingruber  

(2009) that parents can influence the academic performance of their children by setting high 

expectations and providing stimulating environments although other current studies have 

indicated some specific factors that play an essential role in increasing children’s academic 

performance that include parental aspirations, parent-child communication, home structure, 

and parents’ involvement in school’s activities as stated by (Wang & Sheikh- Khali, 2014). 

 

 4.7. Influence of Family Size on Academic Performance of Students 
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One of the areas the researcher had interest was on the influence of family size on secondary 

school student’s academic performance. The researcher wanted to explore if there is a 

relationship between the size of the family and academic performance of students regardless 

of the family type. The focus was on the number of children in the respondent’s family in 

relation to the family background and their opinion regarding the influence of family size on 

their academic achievement. The researcher wanted to know the opinion the participants 

(teachers) had on whether academic performance is influenced by the family size or not. The 

results are summarized in Figure 4.12 

 

Figure 4.12 Teachers’ Opinions on the Influence of Family Size on Students’ Academic 

Performance 

From Figure 4.12 the findings show that 72.70% of the respondents agreed that academic 

performance can be influenced by the size of the family, while 27.30% were not in 
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agreement. Majority of the respondents who alleged that performance can be influenced by 

the size of the family in Narok sub-County had the following reasons; that with smaller 

family sizes the parents can raise the students’ school fees and essential needs. This is 

believed to provide enough learning time for the student thus enhancing better performance. 

On the other hand, larger family sizes were believed to affect the performance of the students 

negatively, this is with the reason that some of the children are chosen to be ‘sacrificial 

lamps’, whereby they will help the parents to raise school fees for either their elder or 

younger siblings. It was also noted that with larger family sizes the students will get lesser or 

no attention from their parents which results to poor performances on the secondary school 

academic performance of students in Narok sub-County. When parents were interviewed on 

the influence of family size on academic performance, majority of them believed that both 

small and large families struggle and are faced by the same challenges adding that it depends 

with the parent’s hard work and economic ability. Comparing the students’ academic 

performance and family size, the results indicates that there is no difference in performance. 

In fact, students from large and small family sizes performed almost the same. Students who 

had better grades were from large family sizes though this contradicts the finding of Egalite 

(2016). 

 4.8 Hypotheses Testing 

4.8.1 The Relationship Between Family Type and Academic Performance of Students in 

Public Secondary Schools 

The first hypothesis stated that, there is no significant association between family type 

polygamous and monogamous and secondary school student’s academic performance. It 

sought to investigate the significant relationship between family type and academic 
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performance of students in public secondary schools in Narok South-Sub County, Narok 

County, Kenya. A five-point Likert scale was used to measure academic performance of 

students in public secondary schools and the results. A t- test for family type and academic 

performance was carried out and the results are shown in Table 4.3. 

Table 4.2 Influence of Family Type on Academic Performance: 

Type of family N Mean 
Std. 

Deviation 

Academic marks  

Polygamous  74 50.7432 10.3911 

Monogamous  63 50.0476 11.7287 

Independent Samples Test   
 

t-test for Equality of Means 
 

T Df 
Sig. (2-

tailed) 

 

 

Academic marks 0.368 135 0.713   

 

From the T- test results, the findings showed that the family type the students come from had 

no significant influence on the academic performance of students of Narok South Sub-

County with 0.713 at 0.05 level of significance. This suggests that the academic performance 

of students is the same regardless of the family type they come from and this led to the 

acceptance of the null hypothesis on the influence of family type on academic performance. 

The students academic performance could be brought about by other factors outside the 

family set up. This findings deviates from the findings of the study done by Hofferth, (2006), 

where there were variances in educational achievement gaps between children from homes 

with two birth parents and children from various family arrangements and attributed this 

finding to the positive impact of parental participation on children's academic progress.   

The students' within the area of study have been brought up in either of the family type hence 

no psychological disturbance by it. On the other hand, the family type and the family 
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economic levels these students are coming from could be compelling them to work hard in 

school especially those from large family sizes, as a result of family type, hence doing better 

or same with their counterparts from monogamous family set up. Another possible reason 

could be that students from monogamous home tend to relax because of the comfort and 

better life at home hence low academic performance. While their counterparts are forced to 

work hard by the challenges and circumstances at their home. 

4.8.2 The Relationship Between Parents' Educational Levels and Secondary School 

Pupils' Academic Performance 

The second hypothesis was, there is no significant association between parent’s education 

level and students’ academic performance. It sought to investigate the significant relationship 

between parents' educational levels and secondary school student’s academic performance in 

public secondary schools in Narok South Sub-County, Narok County, Kenya. A five-point 

Likert scale was used to measure academic performance of students and Chi-square was 

conducted and results tabulated in Table 4.4 

Table 1:3 Mother’s Education and Academic Performance 

Chi-Square Tests 

Type of family vs educational level of mother Value Df Asymptotic Significance 

(2-sided) 

Polygamous  Pearson Chi-Square 14.456b 10 0.153 

Likelihood Ratio 12.362 10 0.262 

Linear-by-Linear 

Association 

1.388 1 0.239 

N of Valid Cases 74     

Monogamous  Pearson Chi-Square 7.895c 10 0.639 

Likelihood Ratio 9.325 10 0.502 

Linear-by-Linear 

Association 

0.026 1 0.871 

N of Valid Cases 63     

Total Pearson Chi-Square 20.930a 12 0.051 

Likelihood Ratio 20.213 12 0.063 
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Linear-by-Linear 

Association 

0.920 1 0.338 

N of Valid Cases 137     

 

From the chi-square test conducted, there is a significant difference in mothers’ education 

between monogamous and polygamous families at 0.0051 in favour of polygamous family. 

This implies that, despite low education with polygamous mothers, they motivate their 

children on academic performance and encourage them to work hard in school. This could be 

simply because they are the ones left with responsibility of taking care of their children by 

their polygamous husbands.  

Table 4. 4 Father’s Education and Academic Performance 

Chi-Square Tests 

Type of family vs education level of father Value Df Asymptotic Significance 

(2-sided) 

Polygamous Pearson Chi-Square 10.151b 10 0.427 

Likelihood Ratio 10.263 10 0.418 

Linear-by-Linear 

Association 

1.206 1 0.272 

N of Valid Cases 74     

Monogamous Pearson Chi-Square 20.347c 10 0.026 

Likelihood Ratio 17.581 10 0.062 

Linear-by-Linear 

Association 

0.201 1 0.654 

N of Valid Cases 63     

Total Pearson Chi-Square 25.132a 12 0.014 

Likelihood Ratio 23.881 12 0.021 

Linear-by-Linear 

Association 

0.243 1 0.622 

N of Valid Cases 137     

 

From the Table 4.4, the chi-square test show that there is a significant difference at 0.014 in 

fathers’ education between monogamy and polygamous families in favor of monogamous 

family. This could imply that fathers in monogamous families tend to motivate their children 
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in academic performance unlike their counterparts in the polygamous family setting where 

fathers may not get enough time to attend to the individual child hence leaving the 

responsibility of helping and encouraging the children to their mothers.  

Since the Chi-square results was significant at 0.05 level of significance, the null hypothesis 

on parents’ education level and its influence on academic performance was accepted. As 

cited by Cross, Woods, & Schweingruber (2009) that parents provide varied experiences at 

home, and each child's observations result in differences in their parents' attitudes, values, 

and beliefs, as well as how they view life in general. All of these parental practices result in 

various educational focuses at home and that parents must be informed about how their 

engagements affect their children's educational performance in order to give more pleasant 

educational experiences at home.  

From the findings of the study it implies that mothers from polygamous homes are involved 

in their children academic performance more than mothers from nuclear families and the case 

is opposite when it comes to the father’s involvement. Fathers in monogamous home tend to 

influence their children positively than mothers. This could be attributed to the divided 

attention of the fathers to the children in polygamous homes of which could also lead to 

mothers becoming reluctant and less concern on the children. In the polygamous homes 

mothers seems to be the ones influencing their children academic performance than fathers. 

This could be made possible by the fact that fathers in polygamous homes do not get enough 

time to consistently monitor and assist all their children at the same time. 

 4.8.3 The Relationship Between Parental Involvement and Secondary School Students' 

Academic Performance. 
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The third hypothesis was, there is no significant association between parental involvement 

and secondary school students’ academic performance. It sought to investigate the significant 

relationship between parental involvement and the students' academic performance in public 

secondary schools. A five-point likert scale was used to measure the academic performance 

of the students as illustrated in Table 4.6.  

Table 4. 5 Parental Involvement and Academic Performance 

Symmetric Measures 

Type of family vs parental involvement  Value Asymptotic 

Standard 

Errora 

Approximate 

Tb 

Approximate 

Significance 

Polygamous  Interval by 

Interval 

Pearson's R -0.068 0.094 -0.575 .567c 

N of Valid Cases 74       

Monogamous  Interval by 

Interval 

Pearson's R 0.029 0.098 0.230 .819c 

N of Valid Cases 63       

Total Interval by 

Interval 

Pearson's R -0.013 0.065 -0.152 .879c 

N of Valid Cases 137       

 

The Pearson correlation test conducted resulted at 0.879, indicating that there was no 

significant difference between relationship in parental involvement and students’ academic 

performance in polygamous and monogamous families at 0.05 level of significance. From the 

above observation, it shows that there is no significant relationship between parental 

involvement and students’ academic performance from both polygamous and monogamous 

family type. The results led to the acceptance of the null hypothesis that there is no 

significant relationship between parental involvement and academic performance of 

secondary school students of Narok South Sub County. 
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4.8.4 The Relationship Between Family Size and Secondary School Students Academic 

Performance. 

The fourth hypothesis was, there is no significant association between family size and 

secondary school student’s academic performance. It sought to investigate the significant 

relationship between family size and the student’s academic performance public in secondary 

schools in Narok South Sub-County, Narok County, Kenya. A five-point Likert scale was 

used to measure academic performance of students as shown below in Table 4.6 

Table 4. 6 Type of family, Family Size and Academic Performance 

Chi-Square Tests 

Type of family vs family size  Value Df Asymptotic Significance 

(2-sided) 

    

    

Polygamous  Pearson Chi-Square 52.386b 85 0.998 

Likelihood Ratio 42.579 85 1.000 

Linear-by-Linear Association 0.334 1 0.563 

N of Valid Cases 74     

Monogamous  Pearson Chi-Square 57.169c 80 0.975 

Likelihood Ratio 48.490 80 0.998 

Linear-by-Linear Association 0.054 1 0.817 

N of Valid Cases 63     

Total Pearson Chi-Square 71.102a 120 1.000 

Likelihood Ratio 64.172 120 1.000 

Linear-by-Linear Association 0.023 1 0.878 

N of Valid Cases 137     

 

From Table 4.6, the Chi-square test outcome indicates that there is no significant differences 

in family size and students' academic performance between polygamous and monogamous 

families with 0.878 at 0.05 level of significance. This implies that student’s whether from 
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large family sizes or small family sizes performed the same in their academic performance. 

This could be brought by the culture of the residence that embraces large family sizes and 

most respondents have been brought up in large family size. When parents were interviewed 

on their opinion regarding the  influence of family size on students’ academic performance, 

majority of them responded that both small and large family size struggle and are faced by 

the same challenges (drought affects all of them, regardless of their economic activities) the 

residence practice pastoralism and farming as their major economic activity.  

This contradicts the findings such of Rushton and McLanahan (2012), who concluded that 

learner's performance is dependent on parental time and financial inputs; the more the 

number of  children in the household, the less of both inputs are available for them. These 

inputs do not just include money only ; they also include time spent with children, attention, 

resource dilution, and so on. A study done by Seigal (2007), also affirms that children from 

larger households have lower educational levels. Coincidentally students who seemed to be 

doing better academically were boys from large family sizes, girls’ performance was average 

across family type and family size. Based on the findings, the null hypothesis stating that 

there was no significant association between family size and academic performance of 

secondary students in Narok South Sub-County was accepted. 
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CHAPTER FIVE 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

5.0 Introduction 

This chapter gives a brief summary, discussions and conclusions based on the research 

findings. It also highlights recommendations based on the study’s findings and give 

suggestions for further studies.  

5.1 Summary of the findings 

This section gives reviews of the research, basing the reviews on the study objectives which 

included: The influence of family type, parental level of education, involvement of the parent 

and size of the family on academic performance of secondary school students. 

• The study looked on the influence of family type on secondary school students in Narok 

South Sub-County’s academic performance. It was specifically looking at polygamous and 

nuclear (monogamous) family types., 54 percent of pupils originated from polygamous 

families, whereas 46 percent hailed from monogamous families. Students from polygamous 

family performed equally same or better than their counterparts from nuclear family types. 

The study's correlation analysis revealed that the family type from which the students came 

from had no significant influence on their academic performance. This contradicted the 
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findings of Hofferth (2006), who found variations in educational attainment between students 

from homes where the children lived with both parents and children from alternative family 

arrangements.  

• The study was also looking at the influence of parental level of education on academic 

performance secondary school students, the finding showed that 54.7% of the respondet 

mothers had attained primary level of education, 32.8% had attained secondary school, 

12.4% had tertiary level and 0.1% had not attended school completely. On the other hand, 

44.5% of the fathers had attained primary school, 36.5% had attained secondary level, and 

19.0% had tertiary education. The Pearson correlation test conducted on the relationship 

between parental level of education and Secondary school Academic performance showed 

that there was a significant difference in terms of academic performance of students from 

polygamous and nuclear homes with mothers from polygamous homes affecting their 

children positively and fathers from monogamous homes affecting their children positively. 

This observation is in agreement with the observation and conclusion made on parental 

involvement, that students who came from families where parents have attained tertiary 

education level had better performance than the rest.  

• On parental involvement and academic performance, The pearson correlation test conducted 

showed that there was no significant difference in performance of students at 0.898 level of 

significance. Qualitative data on the influence of parental involvement, showed that parental 

involvement had an influenced on academic performance with 55.5% agreeing that parental 

involvement had an influence in their academic performance and 44.5% disagreeing with the 

same. Majority of the student respondents said that parental involvement encourages and 

motivates them to work hard. However, most parent respondents said that they only visit 
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their children’s school when they are called upon by the school administration. When the 

Pearson correlation test was done between parental involvement and students’ academic 

performance (mean grade) the results showed that there was no significant connection 

between the parental involvement on academic performance of students from both 

polygamous and monogamous homes.  

• The study was also investigating the influence of the family size on secondary school 

students academic performance in Narok South Sub County. The findings revealed that 

majority; 40.4% of the students came from families with at least 5 to 10 children, 30.1% 

come from families with at least 2 to 5 children, 24.3% of the respondents come from 

families with children above 10 with 5.1% having family size of between 0 to 2 members. 

The data also found out that 53% of respondents believed that student academic performance 

can be influence by the family size, citing the paucity of resources to be shared amongst the 

children as justification. This study agrees with finding that children's performance is 

dependent on time and financial inputs from their parents, with the number of children in the 

family reducing both inputs. These inputs do not just include money; they also include time, 

attention, resource reduction, and so on. On the other hand, when the chi-square test was 

undertaken on the same, the results revealed that there was no significant difference of 

academic performance in relation to family size of students from polygamous and 

monogamous families. Indicating that regardless of the family size the students performed 

the same. 

5.2 Conclusions of the Study 

Based on the study findings, the researcher concluded that the family type had no significant 

influence on academic performance. Polygamous family had a slight negative influence on 
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the students’ academic performance, especially if the number of spouses is more, but it was 

not significant. The little available resources within the polygamous homes are shared among 

the many family members. The father’s attention becomes scarce for they don’t get enough 

time to attend to an individual child and this could also affect the academic performance of 

their children. The study also revealed that in most polygamous homes the burden of helping 

children with school work is left to the mothers. In conclusion family type and its influence 

on academic performance depends on other factors such as the number of children at home 

and availability of resources. 

On parental education level and its influence on academic performance, the researcher 

concluded that parental education level influences academic performance especially in the 

areas of educational support and motivation. From the results it showed that unlearned 

mothers in polygamous home helped and encouraged their children and there was a positive 

correlation between their education and their children academic performance . On the other 

hand there was a positive correlation of fathers’ education level and their students’ academic 

performance from monogamous families. This is an indication that most fathers from 

monogamous home had time and supported their children more than the mothers. Generally, 

most parents within the area of study had attained primary level of education and they 

confessed that they didn’t have enough knowledge to support their children academically 

especially the fathers from polygamous families. Most parents when interviewed said that it 

was teachers who helped their children to choose subjects and careers for, they did not 

understand the school curriculum and most fathers said it was either their mothers or elder 

siblings who assisted them with their homework. In conclusion parental level of education 

determines parental involvement in their children school activities which in turn affects the 
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educational attainments though in some cases it is the opposite depending on the desires and 

ambitions of the student. 

On the influence of parental involvement and academic performance, from the study findings  

its concluded that parental involvement does not so much influence the academic 

performance. Considering the student’s academic performance, the grades revealed that those 

students who had done averagely better were from families where parental involvement was 

very little. When the pearson correlation test was carried out, the results showed that there 

was no significance relationship between parental involvement and academic performance of 

students from polygamous and monogamous families. 

From the findings on the influence of family size on academic performance of the students, 

it's concluded that family size had no significant influence on the students' academic 

performance. Majority of respondents agreed that there was no direct connection between 

family size and students academic performance , this was supported by the fact that among 

those   who topped in class were students from large family size. This could be attributed to 

the many challenges they go through that intrinsically motivate them to work hard in school. 

In fact, within the surrounding community, you find step mothers and siblings living together 

in the same compound without much rivalry unlike in other communities and urban settings 

where such is un heard off. In conclusion family size alone does not have a significant 

influence when it comes to performance but when combined with other factors such as 

attitude, availability of resources students’ ambition then its effect can be felt.  

5.3 Recommendations of the Study 

From the study’s findings, the researcher made the following recommendations: 
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i. That parents be sensitized on how family type can influence their children's academic success 

in public secondary schools. 

ii. School administrators and parents to work together in assisting the students regardless of the 

parent’s education level. 

iii. Policymakers to design policies that will compel parents to be involved in their student 

education and develop appropriate strategies for increasing student performance in schools. 

iv. Many Churches be established in this area so as to become point of influence to the people 

on having an ideal family (monogamous) so that students do not struggle in school due to 

competition of the little available resources. 

5.4 Suggestions for Further Studies 

The major focus of this study was on the family factors influencing on academic performance 

of students in public secondary schools in Narok South Sub-County-Narok County, Kenya. 

It's therefore suggests'  that: 

i. A more similar study be conducted among Primary School pupils in the same county. 

ii. A study on the influence of the family factors on transition rate of students to tertiary levels 

be carried out as a predictor of students’ academic performance. 

iii. A study on how cultural practices influences the students’ and parents’ attitude towards 

academic performance. 

iv. A study be conducted on socio cultural practices and its influence on academic performance 

of secondary school students. 

 

 

 

 

 



70 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

REFFERENCES 

 

Abd Razak, Z., Zuwati, H., & Umi Kalsum, M. S. (2013). Family Context and its                                   

relationship with parental involvement in the education of secondary school 

children. International Journal of Asian Social Science, 3(4), 1063-1076. 

 

Abuya, B. A., Mumah, J., Austrian, K., Mutisya, M., & Kabiru, C. (2018). Mothers’  

             education and girls’ Achievement in Kibera: The link with self-efficacy. SAGE               

 Open, 8(1), 2158244018765608 

 

Adebule, S. O. (2004). Gender differences on a locally standardized anxiety rating scale in     

mathematics for Nigerian secondary schools. Nigerian Journal of counselling        

and applied psychology, 1(2), 22-29 



71 
 

 

Adesehinwa, O. A. (2013). Effects of family type (monogamy or polygamy) on students’  

 academic achievement in Nigeria. International Journal of Psychology and      

 Counseling, 5(7), 153-156. 

 

Akanle, O. B. (2007). Socio-economic factors Influencing students’ academic performance                     

 in Nigeria some explanation from a local survey. Sociology and Social work  

 community, 319-323 

 

Akhlaq, A., Malik, N. I., & Khan, N. A. (2013). Family communication and family system       

                as the predictors of family satisfaction in adolescents. Science Journal of        

                Psychology, 2013. 

 

Akinyi (2008). Influence of Governance Practices on Students’ Performance in Kenya       

               Certificate of Secondary Education in Bondo District, Siaya County, Kenya 

 

Alomar, B. O. (2006). Personal and family paths to pupil achievement. Social Behavior  

                and Personality, 34, 907-922.  

 

Alston, W. P. (Ed.). (2002). Realism & Antirealism. Cornell University Press. 

 

Aremu, O. A., Tella, A., & Tella, A. (2007). Relationship among emotional intelligence,    

              parental involvement and academic achievement of secondary school students in    

              Ibadan, Nigeria. University Of Ibadan, Nigeria. 

 

Bandhana & Sharma, D. P. (2012). Home Environment, Mental Health and Academic     

                 Achievement Among Higher Secondary School Students. International Journal    

                 of  Scientific and Research Publications. 2 (5), 1-4 

 

Bauer, A., Fairchild, G., Halligan, S. L., Hammerton, G., Murray, J., Santos, I. S., ... &          

                 Matijasevich, A. (2021). Harsh parenting and child conduct and emotional  

                problems: parent-and child-effects in the 2004 Pelotas Birth Cohort. European  

               Child and Adolescent Psychiatry, 1(3), 10-1007. 

 

            Bell, M., & Ward, G. (2000). Comparing permanent migration with temporary  

                             mobility. Tourism Geographies, 2(1), 97-107. 

 

Benner, A. D., Boyle, A. E., & Sadler, S. (2016). Parental involvement and adolescents'                                   

                   educational success: The role of prior achievement and socioeconomic status.               

                   Journal of Youth and Adolescence, 45, 1053-10 http://doi.org/10.1007/s10964-                          

                  016-  0431-4 

 

Bicer, A., Capraro, R. M., & Cetin, S. C. (2012, February). Parental involvement effects on               

                  students 'mathematics achievement. Paper presented at the annual  



72 
 

                 conference of Southwest Educational Research Association (SERA), New  

                 Orleans, LA 

 

Castillo R, Ruiz JR, Chillón P, Jiménez-Pavón D, Esperanza-Díaz L, Moreno LA, Ortega FB. 

( 2011). Associations between parental educational/occupational levels and cognitive 

performance in Spanish adolescents: the AVENA study. Psicothema. 2011 

Aug;23(3):349-55. PMID: 21774884. 

 

Creswell, J. W. (2014). Research Design: Qualitative, Quantitative and Mixed Methods   

                      Approaches (4th ed.). London: Sage Publications Ltd 

 

Cross, C.T., Woods, T. A., & Schweingruber, H. (Eds.). (2009).Mathematics learning in 

early childhood: Paths toward excellence and equity. Washington, DC: National  

             Research Council 

 

Egalite, A. J. (2016). How family background influences student achievement. Education    

                      Next, 16(2), 70-78. 

 

Emeke, E. A. (2004). The roles of guidance councellors in continuous assessment   

                  implementation in selected secondary schools. Pen Services, No 2, chief JB Ojo   

                  street, saw mill, old Ife road, PO Box 22649, Ibadan. 

 

Ella, R.E.,  Odok,  A.O.  & Ella,  G.E.  (2015).  Influence of  Family Size  and  Family Type  

                  on Academic performance  of  Students  in  Government  in  Calabar     

                  Municipality, Cross  River  State,  Nigeria. International Journal of Humanities,  

                 Social Sciences and Education (IJHSSE), 2(11), 108 – 114 

 

Fantuzzo, J., Tighe, E., & Childs, S. (2000). Family Involvement Questionnaire: A   

                 multivadate  assessment of family participation in early childhood education.  

                 Joumal of Educational Psychology, 92, 367-376. http://dx.doi: 10.1037/0022- 

                 0663.92.2.367 

 

Farooq, M.S., Chaudhry, A.H., Shafiq, M., and Berhanu, G. (2011). Factors affecting  

                students’ quality of academic performance: A case of secondary school level.    

                Journal of Quality and Technology Management, 7, 1-14. 

 

Friedel, J. M., Cortina, K. S., Turner, J. C., & Midgley, C. (2007). Achievement goals, 

efficacy beliefs and coping strategies in mathematics: The roles of perceived parent 

and teacher goal emphases. Contemporary Educational Psychology, 32, 434-458. 

 

Gottfried, A.W., Gottfried, A.E., & Oliver, P.H. (2009). A latent curve model of parental                                                                                                                                                                                        

motivationalpractices and developmental decline in math and science academic 

 intrinsic motivation.  Journal of Education Psychology, 101(3), 729-739 

 



73 
 

Gottfried, A. E., Marcoulides, G. A., Gottfried, A. W., & Oliver, P. H. (2013). Longitudinal           

                  pathways from math intrinsic motivation and performance to math course   

                  accomplishments and educational attainment. Journal of Research on Educational  

                   Effectiveness, 6(1), 68-92 

 

Han, P., Kwan, M., Chen, D., Yusoff, S. Z., Chionh, H. L., Goh, J., & Yap, P. (2011). A 

controlled naturalistic study on a weekly music therapy and activity program on 

disruptive and depressive behaviors in dementia. Dementia and geriatric cognitive 

disorders, 30(6), 540-546. 

 

Harb, N. & El-Shaarawi, A. (2006). Factors Affecting Students Performance. Project Report,           

                United Arab Emirates University, College of Business and Economics, 3-9 

 

Harris, A., & Goodall, J. (2008). Do parents know they matter? Engaging all parents in  

                 learning. Educational Research, 50(3), 277–        

               289. https://doi.org/10.1080/00131880802309424 

 

Hofferth, S. L. (2006). Residential father family type and child well-being: Investment versus  

 selection. Demography, 43(1), 53-77. 

 

Iruka, I. U., & Morgan, J. (2014). Patterns of quality experienced by African American 

children  in early education programs: Predictors and links to children’s preschool 

and  kindergarten academic outcomes. The Journal of Negro Education, 83(3), 235–

255. doi:10.7709/jnegroeducation.83.3.0235 J 

 

Iruka, I. U., & Barbarin, O. (2008). School readiness and academic prepared-ness. Handbook 

of  African American Psychology, 175. 

 

Israel, G. D., L. J. Beaulieu and G. Hartless (2001),The influence of family and community   

                 social capital on educational achievement, Rural Sociology, 66: 43-68 

 

Iverson, B. K. & Walberg, H. J. (1982). Home Environment and School Learning: A       

               Quantitative Synthesis. Journal of Experiential Education. 

 

Jeynes, W. H. (2007). The relationship between parental involvement and urban secondary                   

               school student academic achievement: A meta-analysis. Urban education, 42(1), 

82-110, https://doi.org/10.1177/0042085906293818 

 

Kobia, A. K. (2011). Factors influencing alcohol consumption in Majengo slums of Nyeri    

            Municipality, Nyeri County, Kenya (Doctoral dissertation)), University of Nairobi, 

(Kenya). 

 

Kassim, A. (2011). Parents' Education, Occupation and Real Mother's Age as Predictors of of 

Students' Achievment in Mathematics in some selected Secondary Schools in Ogun 

https://psycnet.apa.org/doi/10.1080/00131880802309424


74 
 

state, Nigeria. International journal of Aferican studies, 4, 50-60, : 

https://scholars.fhsu.edu/alj/vol9/iss1/38 

 

Klebanov, P. K., Brooks-Gunn, J., & Duncan, G. J. (1994). Does neighborhood and family  

                  poverty affect mothers’ parenting, mental health, and social support? Journal of    

                  Marriage and the Family, 56, 441– 455. 

 

Kothari, C. R. (2004). Research Methodology: Methods & Techniques (2nd ed.). Delhi: New        

                  Age International Ltd. 

 

Kothari, C. R. (2011). Research Methodology Methods and Techniques. New Delhi: New 

Age International (P). ltd (Pp1-56). 

 

Iacovou, M. (2001). Family composition and children's educational outcomes (No. 2001-12).  

              ISER Working Paper Series. 

 

Linver, M. R., Brooks-Gunn, J., & Kohen, D. E. (2002). Family processes as pathways from  

                 income to young children’s development. Developmental Psychology, 38, 719 –

734 

 

Linver, M. R., Brooks-Gunn, J., & Cabrera, N. (2004). The home observation for 

measurement of the environment (HOME) inventory: The derivation of conceptually 

designed subscales. Parenting, 4(2-3), 99-114. 

 

Maiyo. J. A. & Ashioya, L. A. (2009). Poverty Alleviation: The Educational Planning   

              Perspective. Department of Educational Planning and Management, Masinde Muliro    

             University of Science and Technology 

 

McNeal, R. J. (2014). Parental involvement, academic achievement and the role of student  

                 attitudes and behaviors as mediators. Universal Journal of Educational       

                 Research, 2(8), 564-576. 

 

McDaniel, S. H., Campbell, T. L., Hepworth, J., & Lorenz, A. (2005). Family-oriented 

primary  care. Springer Science & Business Media. 

 

Miner, K. N., Pesonen, A. D., Smittick, A. L., Seigel, M. L., & Clark, E. K. (2014). Does 

being a  mom help or hurt? Workplace incivility as a function of motherhood 

status. Journal of occupational health psychology, 19(1), 60. 

 

Mugenda, A .G. (2008). Research methods; quantitative and qualitative approaches. Africa       

                    Center for Technology (ACTS), Nairobi Kenya. 55. 

 



75 
 

Muola,  J. M.  (2010,  May).  A  study  of  the  relationship  between  academic  

achievement motivation and home environment among standard eight pupils. 

Educational Research  and Reviews, 5(5), 213-217 

 

        Nato, P. B. (2016). Analysis of family type influence on academic performance among 

secondary school students in Bungoma East Sub-county, Kenya. International 

Journal of Secondary Education, 4(2), 12. 

 

Nonoyama-Tarumi, Y. (2017) “Educational Achievement of Children from Single-Mother 

and Single-Father Families: The Case of Japan”, Journal of Marriage and Family 

79(4),  891-1204. 

 

Okero ( 2004). The influence of father absence on locus of control and academic performance                                   

                     among secondary school students : a study of Kisii Central District; Kisii Kenya 

 

Oyerinde, O. O. (2001). The impacts of family structure, parental practices and family size 

on children’s academic performance. Nigerian School Health Journal, 13 (1), 160-

168 

 

Pamela, G. & Kean, F.T. (2010). Family environmental and educational attainment of some              

                children. West African journal of education, 4(6), 29-59.  

Udoma, B. (2012).   

                Problems associated with children. Journal of child incomplete 

 

Parveen, A. (2007). Effects of Home Environment on Personality and Academic 

Achievements   of Students of Grade 12 in Rawalpindi Division.(Research thesis), 

National University of Modren Languages, Islamabad, 32-41. 

 

Ryan, R. M., & Deci, E. L. (2000). Self-determination theory and the facilitation of intrinsic   

                 motivation, social development, and well-being. American Psychologist, 55(1), 68– 

                78. https://doi.org/10.1037/0003-066X.55.1.68 

 

Smith, J. R., Brooks-Gunn, J., & Klebanov, P. K. (1997). Consequences of living in poverty 

for young children’s cognitive and verbal ability and early school 

performance. Consequences of growing up poor, 132, 189. 

 

Sun, Y., & Li, Y. (2011). Effects of family type and stability on children‟s academic           

              performance trajectories. Journal of Marriage and Family, 73(3), 541-556 

 

Uwaifo, V. O. (2008). The effects of family type and parenthood on the academic 

performance of Nigerian University students. Studies on Home and Community 

Science, 2(2), 121-124. 

 

https://psycnet.apa.org/doi/10.1037/0003-066X.55.1.68


76 
 

Walford G (2007). Everyone generalizes, but ethnographers should resist doing so. In: 

Walford   G (ed.) Methodological Developments in Ethnography. (Studies in 

Educational  Ethnography. Volume 12). Amsterdam: Elsevier 

 

Wang, M.-T., & Eccles, J. S. (2013). School context, achievement motivation, and academic  

                engagement: A longitudinal study of school engagement using a multidimensional                             

                perspective. Learning and Instruction, 28, 12–  

               23. https://doi.org/10.1016/j.learninstruc.2013.04.002 

 

Webb, N. M. (2013). Collaboration in the classroom. In J. Hattie & E. M. Anderman                   

               (Eds.), International guide to student achievement (pp. 215–217).  

               Routledge/Taylor & Francis Group. 

 

Zsolnai, A. (2002). Relationship between children's social competence, learning motivation 

and  school achievement. Educational Psychology, 33(3), 317-330 

 

Xinhua, W., & Sheng, W. (2010, August). Performance comparison of LEACH and LEACH-

C protocols by NS2. In 2010 Ninth International Symposium on Distributed 

Computing and Applications to Business, Engineering and Science (pp. 254-258). 

IEEE. 

 

 

 

 

 

 

 

 

 

 

 

 

 

APPENDICES 

APPENDIX I: PERMISSION LETTER 

Maurine Chelimo 

Maasai Mara University 

https://psycnet.apa.org/doi/10.1016/j.learninstruc.2013.04.002


77 
 

Department of Educational 

Psychology 

P.O. Box 861-20500 

Narok. 

The Principal _______________Secondary School 

 

Dear Sir/Madam, 

 

RE: RESEARCH ON FAMILY FACTORS INFLUENCING STUDENTS’ ACADEMIC 

PERFORMANCE IN PUBLIC SECONDARY SCHOOLS  

My name is Maurine Chelimo a student  in Maasai Mara University taking a course of a 

Master of Philosophy degree in Educational Psychology. One of the requirements in  the 

course is to undertake a research work. My research topic is ''selected family factors 

influencing secondary school student academic performance in Narok South Sub County''.  

I  sampled your school to participate in the research study. I therefore request for your 

support and co-operation in this process to enable the study come up with correct results. I 

assure you that confidentiality concerning any information gathered from the institution will 

be maintained. 

Looking forward for your positive response 

Yours sincerely  

 

 

 

 

Maurine Chelimo 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX II: STUDENT QUESTIONNAIRE 

Dear Respondents, 

The main objective of this questionnaire is to obtain information on the influence of family 

type on academic performance of the students in secondary school. I request for your co-

operation in  responding to the items in this questionnaire and note that your response will be 

treated with utmost confidentiality. 

Section A: STUDENTS'  DEMOGRAPHIC INFORMATION   
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1. What is  your gender 

male 

Female 

2. What is Your age bracket 

a) 13-16                                             b) 17-25 

3. What is the type of your school 

            a) Girls boarding 

             b) Boys boarding 

            c) Mixed day 

4. How many step mothers do you have--------------- 

5. How many a) siblings do you have---------- 

                         b) Step siblings do you have---------- 

6. What is your average mean grade in the last three exams 

(A)           (B)              (C)           (D)      (E) 

Section B: Influence of family type on academic performance  

Give your own opinion on the ways in which your family type influences your  

Academic Performance in school Using a scale of 1 to 5  where (1= strongly agree (SA), 

2= agree (A), 3= undecided (U), 4= disagree (D), 5= strongly disagree (SD). 

 

Tick appropriately 

1 Family type (polygamous or nuclear) influences 

the students’ academic performance 

SA A U D SD 

2 All of us are treated equally at my home whenever 

we drop-in class 

     

3 At home both parents are involved when handling 

individual academic problems 

     

4 My step mother is concerned with my academic 

performance 

     

5 My home environment is warm and friendly for 

academic studies 

     

6 Relationship among my mother and step mothers 

does not affect my academic performance  

     

7 Rivalry among step siblings is quite common at 

my home hence affecting my academic 

performance 

     

8 I get academic help from my step siblings      

9 Conflicts among family members in polygamous 

home is common and leads to low academic 

performance 

     

10 There is no significant difference in academic 

performance of students from polygamous and 

nuclear families 
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Section C: Parent’s education level and Students'  academic performance 

1. What is the highest education level of your mother? 

Primary [  ] 

Secondary [  ] 

Tertiary [  ] 

2. What is the highest education level of your father?                          

Primary [  ]                   

Secondary [  ]                 

Tertiary [  ]                         

3. In your own opinion does  parents education level influences students performance in 

school? 

Agree [  ] 

Disagree [  ] 

If Agree in above give reason 

 

Section D: Influence of parental involvement in academic performance 

Give your own opinion on the following ways in which parental involvement may affect your  

Academic Performance in school. Using  a scale of 1 to 5 where 1= Strongly Agree (SA), 

2= Agree (A), 3= Disagree (D), 4= Strongly Disagree (SD) tick appropriately 

 

 

 

Section E: Influence of family size on academic performance 

1. How many are you in your family? 

 

0 to 2 [ ] 

S/N STATEMENT SA A SD D 

1 
My parents ask and assist me in doing my school 

assignments every time I need their help 
    

2. 
We discuss with my parents about my school 

progress 
    

3 

My parents provide my school needs such as 

textbooks, writing materials and other required 

materials in school 

    

4 
My parents participate in my choosing of subjects 

of specialization and setting subject targets 
    

5 
My parents encourage me to work hard and meet 

my targets 
    

6 My parents visit me in school regularly     

7 My parents always attend school academic days     

8 
During holidays my parents provide time for me to 

study and complete any school assignments 
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2 to 5 [ ] 

 

6 and above [ ] 

 

2. What is  the type of your family? 

 

Polygamous [ ] 

 

Nuclear [  ] 

 

3. In your own opinion do you think family size influences student’s academic performance? 

 

b. If yes in the above, explain how-------------------------------------------------- 

 

 

 

 

 

 

 

 

 

QUESTIONNAIRE: TEACHERS QUESTIONNAIRE 

Dear Teacher, 

The main aim of this questionnaire is obtaining information on the influence of family type 

on secondary school students' academic performance in your school. I request for your co-

operation in responding to the items in this questionnaire. Note that your response will be 

treated with utmost confidentiality. 

Part A: Demographic Information of The Teacher 

1. What is your gender                    Male   (  )     Female (    )              

2.      Marital Status:  Single( )               Married (  )         Any other-----                      

3.     Highest  Educational  Qualification:          Diploma (  )         BED (   ) MED   (   

)               

PHD (   )           

Part B: How Academic Performance Influenced by Family Type   

✓  Tick appropriately 

            Key: SA=Strongly Agree, A=  Agree, SD=Strongly Disagree and D= Disagree 

 

S/N STATEMENT SA A SD D 

1. 
 Nuclear parents get more time with their children 

which in turn betters their academic performance? 
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Section C: Influence of Parental Education Level on the Academic Performance 

15. Please tick the parental education level in your school 

Fathers 

Primary              [   ]            Secondary [   ]                    Tertiary [   ] 

Mothers 

Primary              [   ]            Secondary [   ]                    Tertiary [   ] 

16. In your own opinion, does  parental level of education influences  performance of 

students at school? 

Yes    [   ]         No    [   ] 

If yes in the above explain how? 

Section D: Parental Involvement and  The Students' Academic Performance 

17. How can you rate the parental involvement in your school?    

     Mothers   25% [  ]       50% [  ]          75% [  ]            100% [   ] 

     Fathers     25% [  ]       50% [  ]          75% [  ]            100% [   ] 

18. In your own opinion do you think parental involvement influence student’s academic 

performance? 

 

b. If yes in the above, explain how-------------------------------------------------- 

 

Section E: Family Size and Student's Academic Performance 

2. 
Does the size of the family influence students  

academic performance ? 
    

3. 
Students from polygamous homes tend to do poorly 

in school than children from monogamous homes? 
    

4. 
Polygamous parents reduce support to the student 

leading to low academic performance 
    

5. 
Polygamous home environment influences the 

student's academic performances in schools ? 
    

6. 

Nuclear family allows parent to monitor and 

support their children leading to better academic 

performance in school over their counter parts? 

    

7. 
High number of school dropouts are from 

polygamous home? 
    

8 
Children whose parents have attained high 

educational level perform better academically. 
    

9 
In your own opinion do you think family type 

affects Students’ Performance in school? 
    

10 
Does the provision of the essential needs by the 

parents motivate pupil academic performance? 
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19. In your own opinion do you think family size influences in anyway student’s academic 

performance? 

 

b. If yes in the above, explain how-------------------------------------------------- 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX III: INTERVIEW SCHEDULE FOR PARENTS 

1.  Your gender? 

a) Male 

b) Female 

2. What is the type of your family? 



83 
 

a) Monogamous 

b) Polygamous 

c) Any other------------------Specify-------------------------------------------------------- 

3. How many children do you have? 

a) 0-5 

b) 6-10 

c) 11-15 

d) 20-above 

4. How many spouses do you have? 

a) 1 

b) 2-5 

5. Your highest academic level? 

a) Primary 

b) Secondary 

c) Tertiary 

6. How do you support your children in school activities at home? 

7. How did you involve yourself in helping your child in subject selection? 

8. How many times in a term do you visit the school to know the progress of your children ? 

9. Do you think the home environment influence your children academic performance? 

10. Do you think the size of your family influence the academic performance of your children? 

11. Do you think family type influences the student’s academic performance? 

12. Do you think the size of your family influences the amount of time and attention you give to 

individual child? 
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APPENDIX IV: MAP OF NAROK SOUTH 
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APPENDIX V: LICENSES 
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